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Overview
•
Using the Balanced
Literacy Teacher’s Guide
The Balanced Literacy Teacher’s Guide was created to give teachers an easy-to-use
resource to help them implement high-quality Balanced Literacy instruction using
materials from the Treasures reading program. It features mini-lessons, activity
ideas, and manipulatives designed to encourage children to take an active role in
learning and to help teachers build a community of readers.
Unit 1

Each week the Suggested Lesson Plan will
help teachers plan their instruction as they
move from Whole-Group to Small-Group to
Independent work. The week’s lessons include:

Suggested Lesson Plan

Week 1

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 14–18

Mini-Lessons
Big Book
That Big Cat!

“The Town
Mouse and the
Country Mouse”

Whole-Group

• Analyze Story Structure
• Character and Setting
• Genre Study: Fiction, page 122

Student Book
pages 12–24

Reading
Genres

Pam and Sam

Read-Alouds and Shared Reading

Word Study

Small-Group Reading

• Complete lessons for Interactive Read-Alouds

Phonics: Short a
Teacher’s Edition, pages 7C–7D
Spelling: Short a
Teacher’s Edition, page 7E

Small-Group

and Shared Reading

• Mini-lessons on key comprehension

Independent Reading

Leveled Readers (GR Levels B–H)
B

• Suggested literature selections for Interactive

Materials
Think Aloud Cloud 5 • Graphic Organizer 3 • Tri-Fold Book
• Retelling Cards

B

Read and Respond
C

H

strategies and skills

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

Independent

• Children may also work independently to complete

• Resources and activity suggestions for

Literacy Workstation activities, or practice fluency
using the Listening Library.

Guided Reading, Literature Circles, and
Independent work

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)

• Activities and manipulatives to provide

LITERATURE CIRCLE RESOURCES
Literature Circle Routine (page 131)

•
• Literature Discussion Prompts (page 132)

children with concrete ways to apply
new skills

Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading

2

• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Balanced Literacy Teacher’s Guide

A1_BLG_U1W1_4710.indd 2

9/21/10 12:50 PM

Genre Study

Genre Study

Fiction

Pam
and Sam
Written and
Illustrated by
:

Nancy Tafuri

TEACH GENRE FEATURES Share with children the key characteristics of the
type of fiction you are studying. Use the Fiction Thinkmarks to identify the
key elements of fiction:

• Fiction is a story with made-up characters and events.
• Characters are the people, animals, or things in the story.
• The setting is where a story happens.
Some fiction stories are rhyminig stories. The story is written in words that

• What things did you wonder
• Who are the main characters?
• What problems do the characters
• Where and when does the story
• What happens at the beginning
• How do you know this story

At the end?

ACTIVITIES FOR GENRE STUDIES
Have children work in a small group to talk about fiction books they’ve read.
What was their story mostly about? What did they like about their book?
How is their book similar to and different from books other group members
Have children create a Fiction Genre poster that illustrates the key

Tri-Fold Book
Each week includes a reproducible
Tri-Fold Book that targets key
comprehension strategies and skills.

iv

Balanced Literacy Teacher’s Guide

Have children write a paragraph that describes a made-up place they would
like to visit. Encourage children to draw the place as well.

122

Balanced Literacy Teacher’s Guide

LITERATURE LIST
Student Book
Beth and the Band
Gram and Me
Kitten’s First Full Moon
Whistle for Willie
Super Oscar
Interactive Read-Aloud Anthology
Make Way for Ducklings
Up, Up, Up! It’s Apple-Picking Time
Dance at Grandpa’s
The Trip Back Home
Aunt Minnie and the Twister
Daddy Played Music for the Cows
Joseph Had a Little Overcoat
The Little Engine That Could
The Upside Down Boy
One Monkey Too Many
Classroom Library
Being Friends
Jamberry
A Sock Is a Pocket for Your Toes
How Big Is a Pig?
Chewy Louie
David’s Drawings
Leveled Readers
See the Leveled Reader Database
www.connected.mcgraw-hill.com

The Genre Study section
includes lesson plans,
suggested literature,
discussion questions,
and activities that can be
used along with Reading
Genres: A Study Guide to
incorporate genre studies
throughout the year.

Overview
Using the Balanced Literacy Tool Kit
In the back of this guide, you will also find a Balanced Literacy Tool Kit that contains
many “tried and true” tools for Balanced Literacy teaching and learning. It features
hands-on and interactive literacy tools that help children apply new skills and strategies.
In addition, there are reading routines for Interactive Read-Alouds, Shared Reading,
Guided Reading, and Literature Circles. All of the materials in the Tool Kit were created to
teach children how to “Read, Think, Write, and Talk” the way that “good readers do.”

Think-Aloud Copying Master 5

Think-Aloud Copying Master 3

I noticed the
author used . . .
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I was able
to picture
in my mind . . .
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’s Purpose
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✄

NONFICTION
Thinkmark

ersuade

BIG IDEA and DETAILS
What is the BIG idea?
KEY VOCABULARY
What are the details?
What are the KEY WORDS
in this text that relate to the topic?

SEQUENCE OF EVENTS
What happened
PLOT in this story?
First,
Next,
. . . Finally
WhatThen,
was the
problem?
What was the solution?
Someone, Wanted, But, So, Then . . .
PLOT
KEY VOCABULARY
What was the problem?
WhatCONCLUSIONS
are the KEY WORDS
CONCLUSIONS
What was the solution?
inWhat
this text
thatinfer
relate
to the topic?
What did you infer / conclude?
did you
/ conclude?
Someone, Wanted, But, So, Then . . .
What did you predict would happen?
What are the most important things
What did happen?
you learned?
CONCLUSIONS
CONCLUSIONS
What did you infer / conclude?
What did you infer / conclude?
AUTHOR’S PURPOSE
What are
the mostPURPOSE
important things
What did you predict would happen?
AUTHOR’S
What is the author’s purpose(s)
learned?
What did happen?
What is theyou
author’s
purpose(s)
for writing this text?
for writing this text?
What is the message or theme of this story?
AUTHOR’S PURPOSE
AUTHOR’S PURPOSE
What is the author’s purpose(s)
What isCONNECTIONS
the author’s purpose(s)
CONNECTIONS
for writing this text?
for writing can
this you
text?make?
What connections can you make?
What connections
What is the message or theme of this story?
(text to text; text to self; text to
(text to text; text to self; text to
world or others)
world or others)
CONNECTIONS
CONNECTIONS
What connections can you make?
What connections can you
make?
© Macmillan/McGraw-Hill
(text to text; text to self; text to
(text to text; text to self; text to
Directions
Use these Thinkmarks with children to introduce theworld or others)
or others)
Thinkmarks world
Thinkmarks

Interview a
Character
Choose a charac
ter from your boo
k.
Write three que
stions that you
would
ask that charac
ter if you had a
chance
to meet him or
her in person.

135
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Directions Use these Thinkmarks with children to introduce the
key elements of fiction and nonfiction.
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Read This!
Write a letter to a
Thisd! telling why
Read frien
they should read
the telli
k ng
youwhy
read.
friendboo
a
to
r
lette
a
e
Writ
Tell two or three reas
ons why read.
ld read the book youthey
shou
they
would
like this book. Use
they
deta
why
ils from
twokortothree reasons
Tell boo
the
support your reas
ils from
k. Use detaons.
would like this boo
ons.
reas
r
you
port
the book to sup

Drama, Drama
, DRAMA!!
Rewrite your fav
orite part of the
book
you read as a pla
y. Be sure to tell
how
each character
should act and
where
the events tak
e place. Then act
out
your play with
your classmate
s.

138

Interview a Cha
racter
Choose a characte
r from your book.
Write three questio
ns that you would
ask that characte
Character
w ahad
r if you
Intervie
a chance
to meet him or her
r book.
r from
in pers
on. you
Choose a characte
ns that you would
stio
que
e
thre
e
Writ
if you had a chance
ask that character
in person.
to meet him or her

ntertain

to bring
out emotions

Directions Help children cut out and
attach the pie to a paper plate.

Author’s Purpose Pie

137

Change It!
Write a new ending
fornge
the It!
story you
Cha
read. List some pos
sible even
story you
the
ts that
a new ending for
couldWrit
alsoe hap
pen in your booeven
ts that
some possible k to
build read
up to. List
your new ending. r book to
in you
could also happen
ending.
build up to your new

Balanced Litera
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Literacy Extension Activities
and Reader Response Prompts
give children engaging ways to
respond to literature.

Drama, Drama,
DRAMA!!
Rewrite your favo
rite part of the boo
Fictional Friend
k
you read as a play
. Be sure to tell how
Which character(s)
from
l Frie
the boo
!!
Fictiona
MA
k nd
each character shou
DRA
ma,
Dra
would you want to
ld act
Drama,
and where
be friends with the book
the events take plac
k
ch character(s) from ?
part of the booWhy
riteout
e. The
? WriteWhi
r favo
n act
or draw
rite you
Rew
to tell what friends with?
your play with you
ld you want to beyou
wouther
r as asma
. Be sure to tell how
would do toge
playtes.
you read clas
.
to tell what you
ld act and where
Why? Write or draw
each character shou

cy Tool Kit

FICTION

NONFICTION

This was mostly about . . .

This was mostly about . . .
SOMETHING

This was mostly about . . .
SOMEONE

SOMETHING
PURPOSE
(What it does / Why it
. . .)s!
Reexists
ad Thi
PURPOSE
Write a lett(What
er to aitfrie
does
Why it
nd /tell
ing why
they should rea exists . . .)
d the
book you read.
BUT
Tell two or three
reasons why the
y
would like this
book.BUT
Use details from
the book to sup
port your reason
THEN
s.

SOMEONE
WANTED
WANTED
BUT
BUT
SO

SO . . .
Change It!
Write a new end
ing for the stoSummarize
ry you
Tools
3 6 Balanced Literacy Tool Kit
read. List 1som
e possible eve
nts that
could also hap
pen in your boo Summarize
6 Balanced Literacy Tool Kit
k to Tools
build up to1 3you
r new ending.
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Fictional Fri
end
Which character(
s) from the boo
k
would you wa
nt to be friends
with?
Why? Write or
draw to tell wh
at
you
would do togeth
er.

Literacy Ext
ension
Activities

Summarize Tools
give children a
basic framework for
summarizing. They
prompt children to think
about what elements are
the most important.

SO

THEN
SO . . .

✄

FICTION

This was mostly about . . .
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Dear Diary
Write a diary entr
y as if you were a
character in your
book. Tell about wha
t
you (the char
acterr)Dia
Dea
didry
today. Where
did you go? Who
a
e
wer
you
if
did
as
y
you see?
Write a diary entr
t
book. Tell about wha
character in your
today. Where
did
r)
acte
you (the char
did you see?
did you go? Who

E
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Fiction and
Nonfiction
Thinkmarks are
Dear Diary
Write a diary ent
graphic organizers
ry as if you we
re a
character in you
r book. Tell abo
ut what
that help children
you (the charac
ter) did today.
Wh
ere
did you go? Wh
o did you see?
focus on the key
elements of fiction
and nonfiction text.

SETTING
CHARACTERS
Where did this take place?
Who are the main characters?
What time did this take place?
Who are the other characters?
How did
change from the
CHARACTERS
beginning to
the end of the story?
Who are the main characters?
Who are the other characters?
SEQUENCE OF EVENTS
How did
change from the
What happened in this story?
beginning to the end of the story?
First, Then, Next, . . . Finally

key elements of fiction and nonfiction.

to amuse
to amaze
to shock

✄

FICTION
Thinkmark

SEQUENCE OF INFORMATION
What order does the author give us
BIG IDEA and DETAILS
the information in this text?
What is the BIG idea?
What are the details?

A12_BLG_EM_TM_ST.indd 135

Author’s
Purpose Pie

NONFICTION

SETTING
Where did this take place?
What time did this take place?

THE TOPIC
What is this text
SEQUENCE OF INFORMATION
mostly about?
What order does the author give us
the information in this text?

Thinkmarks

to sway
to convince

FICTION
Thinkmark

THE TOPIC
NONFICTION
What is this text
Thinkmark
mostly about?

to inﬂuence

The Author’s Purpose
Pie helps to introduce the
three main purposes for
which author’s write: to
Persuade, to Inform, and
to Entertain.

to report

to argue for
or against

Think Aloud Clouds are hands-on literacy tools
that literally help children to make their thinking
“visible”. Each Think-Aloud Cloud targets a different
comprehension strategy and provides a concrete
manipulative to help children “think aloud.”
✄

I

to show

Pie

to explain

THEN . . .
THEN . . .
© Macmillan/McGraw-Hill

Directions Use these Summarize Tools to prompt children
to summarize fiction and nonfiction selections.
© Macmillan/McGraw-Hill

Directions Use these Summarize Tools to prompt students
to summarize fiction and nonfiction selections.
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Literature Discussion
Prompts help guide children
during Literature Circles.

erature Circle
Nonfiction Lit
cussion 1
cle
Dis
Cir
e
tur
book is
Fiction Litera
know that this
Fiction Lit 1
1. How do you
ture Circle
Discussion era
Nonfiction Lit
?
far
era
n?
so
ry
tio
tur
Discussion 1
sto
e
nfic
Cir
no
cle
© Macmillan/McGrawpened in the
Discussion 1
about this
1.HillWhat has hap
s do you have
1. What has hap describe the main
Directions Cut
2. What question
out these card
pened in the sto
you
s and use forw would
literature resp
1. How do you
2. Ho
onse.
ry so far?
know that this
topic?
2. How would?
book is ’ll
nonfiction?
nk you
character you describe the main
ation do you thi
next in
character?
3. What inform
nk will happen
thi
you
do
2.
ok?
Wh
at
at questrea
3. Wh
this bo
g you
din
ion
s
do
by
w?
rn
lea
have about thi
3. What do you How do you kno
s
topic?
the story? think will happen nex
t in
the story? How
do you know?
3. What inform
cle
Cir
ation dotur
youe thi
nk you’ll
ction Litera
leaNo
rn nfi
by reading thi
ture Circle
s book?
Fiction Litera
Discussion 2
Fiction Literaon 2
ngs have you
Discussi ture Circle
interesting thi
thingsNonfi1. What
Discussion 2
ction Litdera
most important
far?e Circle
so tur
rne
1. What were the
lea
ry?
sto
Discussion 2
1. What were the pened in this part of the
pictures help you
that hapmost important thi
2. How do the
ngs ter
stly
that happened
1. What intere
the charac
does
this book is mo
m
in
thi
ble
whsathav
stin
s
nd
pro
par
g
at
sta
thi
t
of
ng
the story? solve
2. Wh
under
e you
2. What proble
learned so far?
ld the character
cou
w
Ho
m
do
e?
es the character
hav
about?
have? How cou blem?
e about
2. How do the
estion you hav
qup
the prold the character sol
turon
esehel
at is
3. Whpic
you
ve ut the main
the problem?
abo
d
un
rne
der
lea
sta
nd wh
read so far?
’ve
you
thi
s bo
3. What have you
what at
ok is mostly
3. What have you
about?
?d
ter
lea
rne
charac
about the main
e Circle
character?
3. What is on
ction Literatur
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e nfi
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Unit 1

Suggested Lesson Plan

Week 1

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 14–18

Mini-Lessons
Big Book
That Big Cat!

“The Town
Mouse and the
Country Mouse”

• Analyze Story Structure
• Character and Setting
• Genre Study: Fiction, page 122
Materials

Student Book
pages 12–24

Reading
Genres

Pam and Sam

Think Aloud Cloud 5 • Graphic Organizer 3 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Short a
Teacher’s Edition, pages 7C–7D
Spelling: Short a
Teacher’s Edition, page 7E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels B–H)

Read and Respond

B

B

C

H

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

• After reading, have children respond using one of

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

LITERATURE CIRCLE RESOURCES
Literature Circle Routine (page 131)

•
• Literature Discussion Prompts (page 132)

Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading

2

Balanced Literacy Teacher’s Guide

• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“The Town Mouse and the
Country Mouse”

That Big Cat!
Use the Shared Reading Routine on page
130 and the prompts below with children.

Ask children to listen carefully as you read “The
Town Mouse and the Country Mouse.” Use the
Interactive Read-Aloud Routine on page 130 and the
prompts provided.

• Display the cover. Identify the title and the names of the
author and illustrator as you track the print.

• Help children set a purpose for reading. Say: As we read,

• At the end of page 15, say: Turn to a partner and tell how

let’s think about the beginning, middle, and end of the
story. Let’s find out about the girl and the big cat.

Town Mouse feels about the country.

• At the end of page 16, say: Tell your partner what you

• During reading, have children look for the important

learned about the town house and what there is to eat
there.

events in the beginning, middle, and end of the story.

• After reading, discuss the selection with children. Have

• At the end of page 17, say: Talk with your partner about

them respond to the text either through writing or
acting out the story.

how Country Mouse feels about living in the town.

• After reading, have children discuss why each mouse

Mini-Lesson

prefers different things. Help children make simple finger
puppets of the Country Mouse and the Town Mouse.
Have them retell the story with a partner using their
finger puppets.

Character and Setting
TEACH/MODEL Write the lesson
LESSONFOCUS
focus on chart paper. Explain that the
Readers pay
people and animals in a story are called
attention to
characters. The place where a story
the characters
happens is called the setting. Say: When and setting
to help them
you read, pay attention to where the
understand a
characters are in different parts of the story, story better.
what they say and do, and how they feel.
This will help you to understand the story better.

Mini-Lesson
Analyze Story Structure
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain to children that
Good readers
every story is put together carefully by
pay attention
an author. How the story is organized is
to the different
parts of a story.
called the story structure. A story has
many parts. It has a beginning, a middle,
and an ending. Each part of the story has important
information about the setting and characters, both in the
text, or words, and in the illustrations. Model using Think
Aloud Cloud 5 (page 134) to analyze story structure.
Think-Aloud Copying Master 5

GROUP WRAP-UP Ask children to tell how analyzing story
structure helped them understand the story.

/Volumes/114/MHS00091/work%0/indd%0/Grade K/BM_Pages
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APPLY Use Think Aloud Cloud 5
to prompt children to share what
I noticed the
parts of the story helped them
author used . . .
understand the difference between
Country Mouse and Town Mouse’s
lives. If children have difficulty, have
them recall the retelling they gave
after reading “The Town Mouse and the Country Mouse.”

Read aloud pages 4–5 of That Big Cat! Say: I know the main
character is Allie. On page 4 I read that she always goes to
sleep with her animals. On page 5 I read that sometimes she
makes breakfast in the morning. These details help me learn
about Allie. I can also tell that the setting is a bedroom by
looking at the pictures.
PRACTICE/APPLY Distribute Graphic
Organizer 3. Help children label the
columns Allie Always and Allie Sometimes.
Explain to children that they can use the
Character Chart to record details about
Allie as you read. Read That Big Cat! and
work with children to complete the chart.
GROUP WRAP-UP Have children share their charts and
tell what they learned about Allie. Then have children tell
about the different settings in the story by discussing the
illustrations.

Apply these strategies and skills in guided and independent reading.

Unit 1 • Week 1

3

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Pam and Sam

Pam and Sam

Tell children that you will be reading a new
story aloud. Read pages 12–23 aloud. Then use
the prompts below to discuss the pages with
children.

• What are the animals in this story? (a rabbit and a bird)
• Do the animals like each other? How can you tell? (Yes.
They play together.)

• What else do you think the animals might do together?
(Responses will vary.)

Mini-Lesson
Character and Setting
MODEL Ask: How does paying
LESSONFOCUS
attention to characters and setting help
Readers pay
you understand a story? Recall with
attention to
children this week’s comprehension skill the characters
(Character and Setting) and lesson focus. and setting
to help them
If children need extra support, review
understand a
the definition from earlier in the week.
story better.
Read aloud pages 14–15 and model
identifying the characters and setting. Say: I have only
read two pages, and I’ve already learned a lot. I’ve met two
characters: Pam and Sam. I can also look at the picture to
figure out the setting. There is a lot of grass, a river, and a tree.
I think the setting is a field or meadow.
PRACTICE/APPLY Distribute Graphic
Organizer 3. Work with children to label
the columns Pam Can and Sam Can. Work
with children to record details about
what Pam and Sam can do.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) to discuss the
story with children. Then have children make a statement
.
about Pam using the sentence starter Pam can
Repeat for Sam.

Reread the story with children. Use the Shared
Reading Routine on page 130 and the
following prompts with children.

• How is Pam like a real rabbit? How is she different? (Pam

can jump just like a real rabbit. Pam is friends with a bird,
and I don’t think real rabbits are friends with birds.)

• How is Sam like a real bird? How is he different? (Sam can

fly just like a real bird. Sam is friends with a rabbit, and I
don’t think real birds are friends with rabbits.)

Mini-Lesson
Analyze Story Structure
MODEL Ask: How can paying attention
LESSONFOCUS
to the different parts of a story help you
Good readers
understand what you read? Recall with
pay attention
children this week’s comprehension
to the different
parts of a story.
strategy (Analyze Story Structure) and
lesson focus. If children need extra
support, review the definition from earlier in the week.
Return to pages 14–15 and say: I want to look at the
structure of the story. This story begins with Pam and Sam
playing. Pam just ran up. I want to find out if Sam will do the
same thing because they like to play together. I will read on to
see what the author tells me about the characters next. I will
think about the characters and what they do in the rest of the
story.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: What did
you find out about Pam and Sam from the story? How would
you describe the two characters?
READER RESPONSE Have children respond to Pam and
Sam by answering the question: What do you like to do
with your friends? They might also use one of the Reader
Response Prompts on page 140 to respond to the
selection. Children can use the back panel of their Tri-Fold
Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.

Unit 1 • Week 1
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Skill: Character and Setting

What can Sam do that Pam
can not do?

What is the setting of the
story now? What do you
learn about the character
Pam? What do you learn
about Sam?

Page 21

Skill: Character and Setting

Pages 18–19

How did the author
structure the story to
keep it interesting?

Strategy: Analyze Story
Structure

Page 22

Unit 1

Suggested Lesson Plan

Week 2

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 9–13

Mini-Lessons
• Analyze Story Structure
• Sequence of Events
• Genre Study: Fiction, page 122

Big Book
From Head to
Toe

“Beverly
Billingsly
Borrows a Book”

Materials

Student Book
pages 40–52

Reading
Genres

I Can, Too!

Think Aloud Cloud 5 • Graphic Organizer 2 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Short a
Teacher’s Edition, pages 35C–35D
Spelling: Short a
Teacher’s Edition, page 35E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels B–H)

Read and Respond

B

B

C

H

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading

6
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Beverly Billingsly Borrows a Book”

From Head to Toe
Use the Shared Reading Routine on page
130 and the prompts below with children.

Ask children to listen carefully as you read
“Beverly Billingsly Borrows a Book.” Use the
Interactive Read-Aloud Routine on page 130
and the prompts provided.

• Display the cover. Read the title and the

name of the author/illustrator as you track the print.
Point to the cover illustration. Say: This is a gorilla. What
do you think it is doing? What do you think this book might
be about?

• After Mrs. Del Rubio says, “You may take out any book

you like,” say: Think about the story so far. What have you
noticed about Beverly? Is she a careful person? Do you think
she shows a lot of responsibility?

•
•

• As you read, prompt children to think about how the

After the seventh paragraph on the second page, ask:
What is Beverly worried about? What do her friends do?
What do you think Beverly will do next?

information is organized in the story.

• After reading, discuss the selection with children. Have
them respond to the text either through writing or
acting out the story.

At the end of the story, say: Turn to a partner and discuss
what Beverly and Oliver have in common.

• After reading, invite children to draw a picture of Beverly

Mini-Lesson

during one part of the story. Have them share their
drawings and tell what Beverly is thinking. Then have
children turn to a partner and retell the story.

Sequence of Events
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that to better
Good readers
understand how a story is put together,
pay attention to
you must pay attention to the sequence the order that
of events in the story. You can do this by events happen
putting the events in order, or retelling a in a story to
help them
story’s beginning, middle, and end. This
understand
means you tell what happens in the story, what they read.
in order, using your own words. Say:
Stories have many events, and usually these events happen in
a certain order.

Mini-Lesson
Analyze Story Structure

Think-Aloud Copying Master 5

I noticed the
author used . . .

© Macmillan/McGraw-Hill

GROUP WRAP-UP Ask children to tell how analyzing story
structure helped them understand the story.

/Volumes/114/MHS00091/work%0/indd%0/Grade K/BM_Pages

APPLY Use Think Aloud Cloud 5
to prompt children to analyze story
structure. If children have difficulty,
have them recall the retelling they
gave after reading “Beverly Billingsly
Borrows a Book.”

Read aloud pages 2–5. Say: I will think about the sequence of
events, or what’s happened, in order, so far. First, the penguin
said that it could turn it’s head. Then, the boy said that he
could turn his head, too. Next, the giraffe said that it could
bend it’s neck, and the boy said that he could, too.
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TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain to children that
Good readers
every story is put together carefully by
pay attention
an author. How the story is organized is
to how a story
is put together
called the story structure. A story has
many parts. It has a beginning, a middle, to help them
understand the
and an ending. Each part of the story has story and the
important information about the setting sequence of
and characters, both in the text, or words, events.
and in the illustrations. Good readers
pay attention to the different parts of the story. Model
using Think Aloud Cloud 5 (page 134) to analyze story
structure.

PRACTICE/APPLY Distribute Graphic
Organizer 2. Help children label the
boxes Beginning, Middle, and End.
Explain to children that they can use the
Sequence Chart to record the events
in order. As you continue to read the
remainder of From Head to Toe, work with
children to complete the chart.
GROUP WRAP-UP Have children use their completed
charts to retell the story in order.

Apply these strategies and skills in guided and independent reading.

Unit 1 • Week 2

7

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
I Can, Too!

I Can, Too!

Tell children that you will be reading a new
story aloud. Read pages 40–51 aloud. Then use
the prompts below to discuss the pages with
children.

• Who are the characters in this story? (The characters are a
girl and a boy. I also see a little cat in the pictures.)

•

How would you describe the girl? (She is the leader of the
game.)

• How would you describe the boy? (The boy follows the
girl.)

• Where are the girl and boy at the beginning of the story?
(They are in a house.)

Reread the story with children. Use the Shared
Reading Routine on page 130 and the
following prompts with children.

• What is the setting in the middle of the story? (Possible
response: In the woods or at a park.)

• What is the cat doing in this story? (The cat does what the
children do.)

• How do you think the children feel about each other? How

can you tell? (I think that they like one another and are
friends. They play together and look like they are having
a good time.)

Mini-Lesson

Mini-Lesson

Analyze Story Structure

Sequence of Events

MODEL Ask: How does analyzing
LESSONFOCUS
story structure help you understand a
Good readers
story? Recall with children this week’s
pay attention
comprehension strategy (Analyze Story
to how a story
is put together
Structure) lesson focus. If children need
to help them
extra support, review the definition
understand the
from earlier in the week. Return to pages story and the
42–43 and say: I’ve thought about the
sequence of
sequence of events in this story, but now I’m events.
going to think about the structure of the
story. First, the girl asks a question, and then, the boy answers
it. I’ll keep thinking about the structure of the story as I read.

MODEL Ask: How does paying attention LESSONFOCUS
to the sequence of events help you
Good readers
understand what you read? Recall with
pay attention to
children this week’s comprehension skill the order that
events happen
(Sequence of Events) and lesson focus.
in a story to
If children need extra support, review
help them
the definition from earlier in the week.
understand
Read aloud pages 42–43 and model
what they read.
identifying the sequence of events. Say:
I know that sequence means order, so I’ll think about the
order in which things are done. I see that the girl is the first
character to do something. She puts on a hat. The next event
in the sequence is that the boy does the same thing. This is the
sequence at the beginning of the story!
PRACTICE/APPLY Distribute Graphic
Organizer 2. Help children label the
boxes Beginning, Middle, and End. Work
with children to record details about the
events from the story in order.
GROUP WRAP-UP Have children tell
what happened in the middle of the
story.

PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: What
happened in the beginning of the story? The middle? The
end? What did you especially like about the story?
READER RESPONSE Have children respond to I Can, Too!
by answering the question: Did the story remind you of
anything that has happened in your life? They might also
use one of the Reader Response Prompts on page 140 to
respond to the selection. Children can use the back panel
of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.

Unit 1 • Week 2

9

What event happens first
here? What happens next in
the sequence?

Skill: Sequence of Events

Pages 44–45

Think about the structure
of the story. The girl does
something, then the boy
does the same thing. What
do you think happens after
the girl jumps over the mat
and the hat?

Strategy: Analyze Story
Structure

Pages 44–45

What is the last thing in the
sequence of events that the
children do?

Skill: Sequence of Events

Pages 50–51

Unit 1

Suggested Lesson Plan

Week 3

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Mini-Lessons

Read-Aloud
Anthology
pages 28–31

• Analyze Text Structure
• Sequence of Events
• Genre Study: Nonfiction, page 125

Big Book
Growing Up

“I’m Growing
Up!”

Materials
Think Aloud Cloud 5 • Graphic Organizer 2 • Tri-Fold Book

Student Book
pages 66–73

Reading
Genres
pages 19–26

How You Grew

Word Study
Phonics: Short i
Teacher’s Edition, pages 63C–63D
Spelling: Short i
Teacher’s Edition, page 63E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels C–H)

Read and Respond

C

C

D

H

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“I’m Growing Up!”

Growing Up
Use the Shared Reading Routine on page
130 and the prompts below with children.

Ask children to listen carefully as you read “I’m
Growing Up!” Use the Interactive Read-Aloud
Routine on page 130 and the prompts provided.

•

• Display the cover. Read the title and the name of the

After the fourth paragraph, ask: What does the author say
about how Laura grows?

author as you track the print. Point to the photograph.
Say: I see two zebras on the cover, and the title is Growing
Up. What do you think we will learn about in this book?
How do you think the animals will change as they grow?

• At the end of the first page, ask: What does it mean to

eat a balanced diet? If you’re not sure what carbohydrates,
proteins, and fats are, where could you look to find more
information?

• Help children understand that they are about to read a

nonfiction selection. Point out that nonfiction selections
give factual information about a specific topic.

• At the end of the second page, ask: What did George go

• As you read, prompt children to think about how the

to see a doctor about? What did he learn from the doctor?

information is organized.

• After reading, ask children to retell facts that they

• After reading, discuss the selection with children. Ask:

learned about growing up in this text. Then have
children turn to a partner and retell the selection in their
own words.

How does the author organize the information?

Mini-Lesson

Mini-Lesson

Sequence of Events

Analyze Text Structure

TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Remind children that the
Good readers
order in which things happen is called a
pay attention
sequence of events. Readers need to pay
ay to the order
attention to the order of these events so
of events in a
that they can understand how the events selection to help
them understand
work together and retell the selection.
and retell what
Say: You can pay attention to and use
they read.
words like first, next, and then to help you
retell the sequence of events in the correct order. Today we will
retell the sequence of events in the book we read.

TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Review how stories have
Recognizing the
a structure (characters, settings, and a
structure of a
beginning, middle, and end). Discuss how
w nonfiction text
helps readers
expository selections have a different
understand
kind of structure. In expository articles
what they read.
authors give us lots of information. One
way they organize information is by
sequence of events. This means that the author tells about
things in the order they happen. They start with one event
and then tell what happens after that. Recognizing this
structure helps us follow along. Model using Think Aloud
Cloud 5 (page 134) to analyze text structure.
Think-Aloud Copying Master 5
© Macmillan/McGraw-Hill
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GROUP WRAP-UP Ask children to
tell how analyzing text structure
helped them understand the selection.

I noticed the
author used . . .
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APPLY Use Think Aloud Cloud 5
to prompt children to analyze text
structure. If children have difficulty,
reread and discuss parts of the
selection that show sequence.

Read aloud pages 4–11. Say: The author tells about a
specific animal. First, she tells about what the babies do; next,
she tells that they will grow up to be like their parents.
PRACTICE/APPLY Distribute Graphic
Organizer 2. Help children label the
boxes First, Next, and Last. Explain to
children that they can use the Sequence
Chart to record the events in order. As
you continue to read the remainder
of Growing Up, work with children to
complete the chart.
GROUP WRAP-UP Have children use their completed
charts to retell the selection in order.

Apply these strategies and skills in guided and independent reading.

Unit 1 • Week 3
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
How You Grew

How You Grew

Tell children that you will be reading a new
selection aloud. Read pages 66–72 aloud. Then
use the prompts below to discuss the pages
with children.

• Is this selection fiction or nonfiction? How can you tell? (It’s

nonfiction. It gives information about a topic and shows
photographs.)

• What is the topic of this selection, or what the author is
telling about? (How children change as they grow.)

Mini-Lesson
Sequence of Events
MODEL Ask: How does paying attention LESSONFOCUS
to the sequence of events help you
Good readers
understand what you read? Recall with
pay attention
children this week’s comprehension skill to the order
(Sequence of Events) and lesson focus. If of events in
a selection
children need extra support, review the
to help them
definition from earlier in the week. Read
understand and
aloud page 68 and model beginning to
retell what they
read.
identify the sequence of events. Say: So
far I’ve read the time in a person’s life that
comes first. First, people are babies. I’ll keep reading to see
what comes next in the sequence.
PRACTICE/APPLY Distribute Graphic
Organizer 2. Help children label the
boxes First, Next, and Last. Work with
children to record details about the
events from the selection in order.
GROUP WRAP-UP Use the Nonfiction
Thinkmark (page 135) to discuss the
selection. During your discussion, have children tell what
they learned about at the beginning of the selection.

Reread the selection with children. Use the
Shared Reading Routine on page 130 and the
following prompts with children.

• Look at the photos on pages 66 and 67. How can you

describe what these photographs show? (The photographs
show a mom and a baby and a baby in a crib.)

• What are the children doing in the photographs on pages

68 and 69? Can you do those things, too? (The children
are talking, petting a puppy, and playing. Responses will
vary.)

Mini-Lesson
Analyze Text Structure
MODEL Ask: How does analyzing text
LESSONFOCUS
structure help you understand what you
Recognizing the
read? Recall with children this week’s
structure of a
comprehension strategy (Analyze Text
nonfiction text
helps readers
Structure) and lesson focus. If children
need extra support, review the definition understand
what they read.
from earlier in the week. Return to pages
70–71 and say: This selection started with
the sentence “Once you were little.” The author provided
information about when we were babies. Next, the author told
about how we get older. Then, the author told about older
children who can do things like ride a bike fast. The selection is
giving information about childhood in a certain order.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: What did
you learn from the selection?
READER RESPONSE Have children respond to How You
Grew by writing or drawing to tell how they have changed
since they were babies. They might also use one of the
Reader Response Prompts on page 31 to respond to the
selection. Children can use the back panel of their Tri-Fold
Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, have children
use the photographs from the selection as they retell the
selection.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.

Unit 1 • Week 3
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How are the children
changing? What have they
learned to do?

Skill: Sequence of Events

Pages 70–71

Think about the structure of
the selection. What do you
think you’ll read about on
the next page?

Strategy: Analyze Story
Structure

Pages 70–71

What is the last thing in the
sequence of events that you
read about?

Skill: Sequence of Events

Page 72

Unit 1

Suggested Lesson Plan

Week 4

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Mini-Lessons

Read-Aloud
Anthology
pages 32–34

Big Book

• Analyze Story Structure
• Plot
• Genre Study: Fantasy, page 123

Along Came
Toto

“Animal House”

Materials

Student Book
pages 84–98

Reading
Genres

Think Aloud Cloud 7 • Graphic Organizer 4 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: l Blends
Teacher’s Edition, pages 79C–79D

Flip

Spelling: l Blends
Teacher’s Edition, page 79E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels C–I)

Read and Respond

C

C

D

I

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

• After reading, have children respond using one of

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

LITERATURE CIRCLE RESOURCES
Literature Circle Routine (page 131)

•
• Literature Discussion Prompts (page 132)

Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Animal House”

Along Came Toto
Use the Shared Reading Routine on page
130 and the prompts below with children.

Ask children to listen carefully as you read
“Animal House.” Use the Interactive Read-Aloud
Routine on page 130 and the prompts provided.

•
•

• Display the Big Book cover. Ask children to

After the seventh paragraph, say: What facts about White
House pets have you heard so far? What do the facts help
you understand?

point to the title and the author’s name. Read both as
you track the print.

• Point to the cover illustration. Say: I see a dog and a cat. I

After the final paragraph, ask: What is this expository text
most about? How do you know?

think Toto is a pet’s name. Who do you think Toto is? What
do you think Toto will do?

• At the end of the selection, say: Turn to a partner and

• Say: As we read, think about how the author organizes the

discuss something that you learned that surprised you.

story. Fiction stories have a beginning, a middle, and an
end. Listen and pay attention to what happens in each part.

Mini-Lesson

• After reading, have children turn to a partner and tell

Analyze Story Structure

236

Think-Aloud Copying Master 7
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GROUP WRAP-UP Ask children to tell how analyzing story
structure helped them understand the selection.

Plot

/Volumes/114/MHS00091/work%0/indd%0/Grade K/BM_Pages

APPLY Use Think Aloud Cloud 7 to
prompt children to summarize their
This was mostly
favorite part of the selection in order
about . . .
to analyze story structure. Remind
children that a summary contains
important ideas and supporting
details. Then children should tell
where in the selection this part came using the words first,
next, or last.

Mini-Lesson
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TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that all stories
Good readers
have a structure. The story structure is
pay attention to
the way the author puts together what
what happens
in each part of a
happens in the story. A story has many
story.
parts. It has a beginning, a middle, and
an ending. In nonfiction, we talk about
what happens or what we learn about first, next, and
last. Each part has important information in both in the
text, or words, and in the illustrations. Model using Think
Aloud Cloud 7 (page 134) to analyze story structure by
summarizing.

what happened in the beginning, middle, and end.

TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Remind children that a
Readers pay
story has a plot. The plot is what happens attention to
in the beginning, middle, and end of a
the plot to
help them
story. Say: In the beginning of a story, the
understand a
author tells us who the main characters
story better.
are. In the middle, the author describes a
problem and tells what the characters do to try to solve the
problem. In the end, we find out how the problem is solved.
Read aloud pages 2–15 of Along Came Toto. Say: I’ll think
about the plot as I read. In the beginning, we meet the
characters Percy and Toto. In the middle, the author tells us
that Toto follows Percy wherever he goes. Percy does not like
this. This is a problem for Percy. Let’s read on to see how the
problem is solved.
PRACTICE/APPLY Distribute Graphic
Organizer 4. Work with children to label
the boxes Somebody, Wanted, But, and
So. Explain to children that they can use
the Plot Chart to record details about
the story as you read. As you continue to
read the remainder of Along Came Toto
work with children to complete the chart.
GROUP WRAP-UP Have children share their charts and
retell the plot in their own words.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Flip

Flip

Tell children that you will be reading a new
story aloud. Read pages 84–97 aloud. Then use
the prompts below to discuss the pages with
children.

• You know that in a fantasy, you will read about things that

you would never find in real life. How do you know that this
story is a fantasy? (People don’t have dinosaurs as pets.)

• What kind of selection is based on fact—fiction or

nonfiction? (nonfiction) Is Flip fiction or nonfiction?
(fiction) How can you tell?

Reread the story with children. Use the Shared
Reading Routine on page 130 and the
following prompts with children.

• How does Flip feel on page 87? How can you tell? (Flip

feels sad. I can tell because that’s what the text says, and
because Flip look sad in the picture.)

• How does Flip feel on page 91? How can you tell? (I think

Flip feels good and is having a fun time. The text says
that Flip likes class, and I can see everyone smiling in the
picture.)

Mini-Lesson

Mini-Lesson

Plot

Analyze Story Structure

MODEL Ask: How does paying attention LESSONFOCUS
to the plot help you understand a story
Readers pay
better? Recall with children this week’s
attention to
comprehension skill (Plot) and lesson
the plot to
help them
focus. If children need extra support,
understand a
review the definition from earlier in the
story better.
week. Read aloud pages 86–87. Model
beginning to identify the plot. Say: This is the beginning of
the story. The plot stars here. I read about the story characters,
Flip, the dinosaur, and his owner. I’ll keep reading to see what
Flip wants to do.

MODEL Ask: How does analyzing story
LESSONFOCUS
structure help you understand what you
Good readers
read? Recall with children this week’s
pay attention to
comprehension strategy (Analyze Story
what happens
in each part of a
Structure) and lesson focus. If children
need extra support, review the definition story.
from earlier in the week. Return to pages
86–87 and say: As I read the story, I’m going to watch for the
story structure and pay attention to what happens in the
beginning, middle, and end of the story. This will help me
understand the plot. In the beginning of the story, we meet
the two main characters, the girl and her pet dinosaur, Flip.

PRACTICE/APPLY Distribute Graphic
Organizer 4. Work with children to label
the boxes Somebody, Wanted, But, and
So. Work with children to record details
about the plot from the story.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) to discuss the
story. Then have children predict what might happen the
next time the girl takes Flip to school.

PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: What
happened in the beginning, middle, and end of the story?
What was the problem? What was the solution?
READER RESPONSE Have children respond to Flip! by
writing or drawing to answer the question: If you were one
of the children in the classroom, how would you have acted
when you saw Flip? How would you have felt? They might
also use one of the Reader Response Prompts on page
140 to respond to the selection. Children can use the back
panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Think about the structure of
the story. What happened
in the beginning? What
happened at the end?

Does Flip have a problem?
What is it? How do you know
this?
What is happening in the
plot at this point?

Strategy: Analyze Story
Structure
Skill: Plot
Skill: Plot

Page 97
Pages 92–93
Pages 90–91

© Macmillan/McGraw-Hill

Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Unit 1

Suggested Lesson Plan

Week 5

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Mini-Lessons

Read-Aloud
Anthology
pages 75–77

•
•
•
•

Big Book
Teamwork

“The Hokey
Pokey”

Analyze Text Structure
Author’s Purpose
Text Feature: Photographs, page 128
Genre Study: Nonfiction, page 125
Materials

Student Book
pages 112–126

Reading
Genres
pages 19–26

Soccer

Think Aloud Cloud 5 • Graphic Organizer 5 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Final Blends
Teacher’s Edition, pages 107C–107D
Spelling: Final Blends
Teacher’s Edition, page 107E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels C–I)

Read and Respond

C

C

D

I

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“The Hokey Pokey”

Teamwork
Use the Shared Reading Routine on page
130 and the prompts below with children.

Ask children to listen carefully as you read “The
Hokey Pokey.” Use the Interactive Read-Aloud
Routine on page 130 and the prompts provided.

•

• Display the cover and point to the photo. Say: I see a

After the first chorus, ask: How does this song help you
lean about body parts? How does it help you learn your
right side from your left side?

group of people in a raft together on a river. How does the
title give you a clue about the topic of this book? What
other kinds of teams do you know about?

• After the second chorus, ask: What words are repeated in

• Say: As we read, think about how the author presents

• At the end of the song, ask: What words help you visualize,

• After reading, discuss the selection with children. Ask:

the chorus?

information about teamwork.

or make a picture in your mind, doing the dance?

What is the text structure?

• After reading, invite children to take turns saying (or

Mini-Lesson

singing) the verses of the song as other children perform
the dance. If possible, play the song and have children
sing and dance along. Then have children turn to a
partner and retell the song in their own words. You may
wish to have a few children share their retellings with the
class.

Author’s Purpose
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Use the Author’s Purpose
Identifying the
Pie (page 137) and explain that authors
author’s purpose
write to entertain readers, to try to
for writing
helps readers
convince them of something, or to give
information. Point out that when reading understand
what they read.
a nonfiction selection, it is important
to understand and explain the topic and the author’s
purpose, or why the author wrote it.

Mini-Lesson
Analyze Text Structure
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that many
Good readers
selections provide information about
pay attention
a topic. Authors must organize this
to how the
author organizes
information in a specific structure so
information in a
that it makes sense. Sometimes authors
selection.
show how things are similar or different.
Other times they give facts and details
that describe something. Model using Think Aloud
Cloud 5 (page 134) to analyze text structure.
Think-Aloud Copying Master 5

I noticed the
author used . . .

/Volumes/114/MHS00091/work%0/indd%0/Grade K/BM_Pages

© Macmillan/McGraw-Hill

GROUP WRAP-UP Ask children to tell how analyzing text
structure helped them understand the song.

AKRAA_TXNA_BM_RD11.indd Page 234 2/10/09 5:51:33 PM user

234

APPLY Use Think Aloud Cloud 5
to prompt children to analyze text
structure. If children have difficulty,
have them recall the retelling they
gave after hearing “The Hokey
Pokey.”

Read aloud pages 6–15 of Teamwork. Say: Each page gives
information about teams and the different kinds of teams
there are. Each page provides a new detail. I know that
authors write to entertain, to convince readers or something,
or to give information. I’ll keep reading and thinking about
the text to figure out the author’s purpose.
PRACTICE/APPLY Distribute Graphic
Organizer 5. Work with children to write
Clue in both of the top boxes and Author’s
uthor’s
Purpose in the bottom box. Explain that
children can use the Author’s Purpose
Chart to record clues from the text, and
then use the clues to figure out the
author’s purpose. Read the remainder of
Teamwork and work with children to complete the chart.
GROUP WRAP-UP Have children share their charts and
tell why they think the author’s purpose is to entertain, to
convince them to do something, or to inform.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Soccer

Soccer

Tell children that you will be reading a new
selection aloud. Read pages 112–125 aloud.
Then use the prompts below to discuss the
pages with children.

• Is this selection fiction or expository (nonfiction)? How

can you tell? (It’s nonfiction. It gives information about a
topic.)

• Look at the photograph on pages 112–113. What can

you tell about playing the game of soccer from this
photograph? (Possible response: I can tell that you play
soccer with a soccer ball. The soccer ball is black and
white. You wear a uniform and shin guards. You kick the
ball and then run after it.)

Mini-Lesson
Author’s Purpose
MODEL Ask: How does identifying the
LESSONFOCUS
author’s purpose help you understand
Identifying the
what you read? Recall with children this
author’s purpose
week’s comprehension skill (Author’s
for writing
helps readers
Purpose) and lesson focus. If children
need extra support, display the Author’s understand
what they read.
Purpose Pie (page 137) review the
definition from earlier in the week. Explain that when
reading an expository selection, it is important to first
identify the topic, or what the selection is about. This can
help children to explain the author’s purpose. Say: Let’s
read the selection and see if we can identify the topic and the
author’s purpose for writing it.
PRACTICE/APPLY Distribute Graphic
Organizer 5. Work with children to write
Clue in both of the top boxes and Author’s
uthor’s
Purpose in the bottom box. Work with
children to record clues from the text
and then use those clues to identify the
author’s purpose.
GROUP WRAP-UP Use the Nonfiction Thinkmark (page
135) to discuss the selection. Then ask children: What is
one more thing you’d like to know about the game of soccer?
Then discuss where children could find answers to their
questions.

Reread the selection with children. Use the
Shared Reading Routine on page 130 and the
following prompts with children.

• On page 115 we read that Hank will help. Who do you think
Hank is? (Possible response: I think Hank is the coach of
the soccer team.)

• Look at the boy on page 119. What is he using instead of his
hands to move the ball? (his head)

• Look at the girl on page 124. What is different about this

soccer player? (Possible responses: She’s wearing gloves.
She is touching the ball with her hands. She is a goalie
and isn’t running around on the field.)

Mini-Lesson
Analyze Text Structure
MODEL Ask: How does analyzing text
LESSONFOCUS
structure help you understand what you
Good readers
read? Recall with children this week’s
pay attention
comprehension strategy (Analyze Text
to how the
author organizes
Structure) and lesson focus. If children
need extra support, review the definition information in a
selection.
from earlier in the week. Return to
pages 116–117 and say: The text structure the author is
using is description. The author has started out by describing
what the children do when they are playing soccer. Each page
provides a new detail.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: What
did you learn about soccer? Choose a specific piece of
information for an example.
READER RESPONSE Have children respond to Soccer
by answering the question: Would you like to play soccer?
Why or why not? They might also use one of the Reader
Response Prompts on page 140 to respond to the
selection. Children can use the back panel of their Tri-Fold
Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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What is the boy on this page
doing? Why do you think
that the author wrote this on
this page?

Skill: Author’s Purpose

Page 117

In this selection the author
describes how to play soccer.
What have you learned from
this text structure?

Strategy: Analyze Story
Structure

Page 123

Why did the author write
Soccer?

Skill: Author’s Purpose

Page 125

Unit 2

Suggested Lesson Plan

Week 1

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Mini-Lessons

Read-Aloud
Anthology
pages 26–27

• Summarize
• Main Idea and Details
• Genre Study: Nonfiction, page 125

Big Book
Hello! Hello!

“Growing Old”

Materials

Student Book
pages 12–26

Reading
Genres
pages 19–26

Animal Moms
and Dads

Think Aloud Cloud 7 • Graphic Organizer 6 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Short o
Teacher’s Edition, pages 7C–7D
Spelling: Short o
Teacher’s Edition, page 7E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels C–I)

Read and Respond

C

C

D

I

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Growing Old”

Hello! Hello!
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read
“Growing Old.” Use the Interactive Read-Aloud
Routine on page 130 and the prompts provided.

•
•

• Display the cover. Identify the title and the names of the

After reading the poem, say: Turn to your partner and tell
which words in the poem helped you picture in your mind
how Grandma Lee’s eyes looked.

author and illustrator as you track the print.

• There are two lions. They might be saying hello to each other.
Who do you think will be saying hello in the selection?

Say: With a partner, find the word that the poet uses to
describe Grandma Lee’s wrinkles.

• Help children set a purpose for reading. Say: We will be

summarizing this selection so let’s read to find out who says
hello. We will look for what this selection is mainly about.

• After reading, have children discuss what kind of person
Grandma Lee might be. Then have children draw a
picture of Grandma Lee. Have them describe their
pictures.

• After reading, discuss the selection with children. Use

Think Aloud Cloud 7 to prompt children to summarize.

Mini-Lesson

Mini-Lesson

Main Idea and Details

Summarize

TEACH/MODEL Write the lesson focus
on chart paper. Explain to children that
the main idea is what all of the details
in a selection have in common. It is what
the selection is mainly about. Say: As
we read, we need to think about what the
selection tells about or describes. Then we
can figure out the main idea, or what the
selection is about.

TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain to children that
Good readers
summarizing a selection will help them
summarize
better understand what they read.
to help them
remember the
Remind children that they should use
main idea and
their own words when they summarize.
most important
Say: A summary should tell what the
details.
selection is mainly about and what the
important details are that support the main idea. Model
using Think Aloud Cloud 7 (page 134) to summarize.
Think-Aloud Copying Master 7
© Macmillan/McGraw-Hill
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GROUP WRAP-UP Ask children how
summarizing helped them understand
the poem.

This was mostly
about . . .
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APPLY Use Think Aloud Cloud 7
to prompt children to share what
the poem was mostly about. Have
children summarize the poem to a
partner.

LESSONFOCUS
Identifying the
important facts
and details
in the text
helps readers
understand the
main idea of the
selection.

Read aloud pages 2–9 of Hello! Hello! Say: I can think about
the details I have read so far to figure out the main idea. First,
we learn that lions say hello by rubbing their foreheads. Then
we learn how polar bears say hello. These details will help me
figure out the main idea.
PRACTICE/APPLY Distribute Graphic
Organizer 6. Work with children to label
the top boxes Detail and the bottom
box Main Idea. Explain to children that
they can use the Main Idea and Details
Chart to record details from the text, and
then use those details to figure out the
main idea. As you continue to read the
remainder of Hello! Hello!, work with children to complete
the chart.
GROUP WRAP-UP Have children share their charts and
tell how they figured out the main idea using details from
the selection.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Animal Moms and Dads

Animal Moms and Dads

Tell children that you will be reading a new
selection aloud. Read pages 12–17 aloud. Then
use the prompts below to discuss the pages
with children.

• Is this selection fiction (made-up) or expository (nonfiction)?
How can you tell? (It’s nonfiction. It gives information
about things in real life and has photographs.)

• Have children think about the “Read to Find Out”

question during reading. (What do animal moms and
dads do?)

• What animals have we seen so far? (zebras, giraffes,
penguins, hamsters, eagles)

Read the rest of the selection with children.
Use the Shared Reading Routine on page 130
and the following prompts with children.

• What is one way that animal parents take care of their

babies? (Possible response: Animal parents clean their
babies.)

• Look at the photos on pages 22–23. What words can you

use to describe the birds’ homes? (Possible responses: nest,
tree, twigs)

Mini-Lesson
Summarize

Mini-Lesson
Main Idea and Details
MODEL Ask: How does identifying details LESSONFOCUS
and figuring out the main idea help you
Identifying the
understand what you read? Recall with
important facts
children this week’s comprehension skill and details
(Main Idea and Details) and lesson focus. in the text
helps readers
If children need extra support, review
understand the
the definition from earlier in the week.
main idea of the
Read aloud pages 14–15 and model
selection.
identifying main idea and details. Say:
Let’s look at the text and the photographs on pages 14 and 15
to see what important details we can identify. On page 14 I
see a giraffe mom and her baby. The text tells us that animal
moms do a lot for their babies. On page 15 I see a penguin
dad holding his baby. The text tells us that animal dads do a
lot, too. An important detail is that both animal moms and
animal dads do a lot to help their babies. As we continue to
read the selection, let’s identify more important details and
try to state the main idea of the selection.
PRACTICE/APPLY Distribute Graphic
Organizer 6. Help children label the top
boxes Detail and the bottom box Main
Idea. Work with children to record details
and the main idea from the first pages of
the selection.
GROUP WRAP-UP Have children predict
what else they might learn about animal moms and dads.

MODEL Ask: How does summarizing
LESSONFOCUS
help you remember what you read? Recall
Good readers
with children this week’s comprehension summarize
strategy (Summarize) and lesson focus.
to help them
remember the
Return to pages 18–19 and model
main idea and
summarizing. Say: I’ll summarize what I
most important
read up to this point by thinking about the details.
main idea and details that we identified.
The main idea so far is that animal moms and dads help their
children. The author has told us that animals feed their babies
and that they help to keep them clean by licking them and
picking things off them.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: What is
this selection mostly about? What information did you learn
about the topic? Use the Nonfiction Summarize Tool
(page 136) to help children summarize the selection.
READER RESPONSE Have children respond to Animal
Moms and Dads by answering the questions: Did you like
Animal Moms and Dads? Would you recommend it? Think of
three reasons why someone should or shouldn’t read it. They
might also use one of the Reader Response Prompts on
page 140 to respond to the selection. Children can use the
back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Think about what you read.
Summarize the selection
using your own words.
What is the main idea of this
selection?
How are the animals taking
care of their babies?

Strategy: Summarize
Skill: Main Idea and Details
Skill: Main Idea and Details

Page 25
Page 25
Pages 16–17

© Macmillan/McGraw-Hill

Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Unit 2

Suggested Lesson Plan

Week 2

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 156–159

Mini-Lessons

Big Book
Mama’s
Coming Home

“The Gingerbread
Man”

• Summarize
• Retell
• Genre Study: Folktale, page 124
Materials

Student Book
pages 42–56

Reading
Genres
pages 13–18

The Little Red
Hen

Think Aloud Cloud 7 • Graphic Organizer 7 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Short e
Teacher’s Edition, pages 37C–37D
Spelling: Short e
Teacher’s Edition, page 37E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels C–I)

Read and Respond

C

D

E

I

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“The Gingerbread Man”

Mama’s Coming Home
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read “The
Gingerbread Man” Use the Interactive ReadAloud Routine on page 130 and the prompts
provided.

• I see a mother and some children. The wind is blowing.
Where do you think the mother has been? Who do you
think is waiting for her at home?

• After the gingerbread man jumps up from the tray, ask:
Where do you think the little gingerbread man might go?

•
•

• During reading, use Think Aloud Cloud 7 to prompt

After the gingerbread man meets the fox, ask: What do
you know about fox characters from other stories? Should
the gingerbread man trust the fox?

children to think about summarizing.

• After reading, discuss the selection with children.

Have children work with a partner and use the Fiction
Summarize Tool to summarize the story. Remind them
to use their own words when they summarize.

At the end of the story, say: Turn to a partner and discuss
what happened to the gingerbread man. What lesson does
this folktale teach?

Mini-Lesson

• After reading, have children discuss how they would

Retell

describe the gingerbread man with a partner. Then have
children draw a picture of the gingerbread man and
write a sentence describing their pictures.

TEACH/MODEL Write the lesson
LESSONFOCUS
focus on chart paper. Explain that
To better
to summarize a story, you must pay
understand
attention to the most important events
what they read,
and to the sequence of events. Say: When readers retell the
events of a story
you retell, you arrange the events in the
in the order that
order that they happened. This means
they happened.
you tell what happens in the beginning,
middle, and end of the story, in order. We’re going to retell the
selections we read.

Mini-Lesson
Summarize
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that when you
Summarizing
summarize, you tell only the most
helps readers
important parts of a story using your
understand and
remember a
own words. Say: This can help you better
story.
understand and remember a story. A story
summary should tell who is in the story,
where it takes place, what events happen in the story, and
why it happens. We are going to practice summarizing what
we read. Model using Think Aloud Cloud 7 (page 134) and
the Fiction Summarize Tool (page 136) to summarize.
Think-Aloud Copying Master 7

This was mostly
about . . .

GROUP WRAP-UP Ask children how
summarizing helped them understand the story.
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APPLY Use Think Aloud Cloud 7
to prompt children to tell what the
story was mostly about. Then have
children turn to a partner and use
the Fiction Summarize Tool to
summarize the folktale.

Read aloud pages 4–7 of Mama’s Coming Home. Say: I will
retell the events that have happened in the story so far in the
correct order. First Papa runs down the stairs. The clock is
ticking and the phone is ringing. Then we see Mama looking
in a shop window. Mama is on her way home. Next we see
Papa in the kitchen. He turns on the oven and puts on an
apron. Then we see Mama in the busy city. She is on her way
home.
PRACTICE/APPLY Distribute Graphic
Organizer 7. Explain to children that
they can use the Retelling Chart to record
story events in the correct order. As
you continue to read the remainder of
Mama’s Coming Home, work with children
to complete the chart.
GROUP WRAP-UP Have children use their completed
charts to retell the story to a partner.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Little Red Hen

Little Red Hen

Tell children that you will be reading a new
selection aloud. Read pages 42–47 aloud. Then
use the prompts below to discuss the pages
with children.

• Who are the characters in this folktale? (Hen, Cat, Dog, and
Pig)

• What does Hen do that hens cannot do in real life? (Hen

speaks and acts like a person. Animals in real life cannot
do these things.)

• Display pages 46–47 and ask: How would you describe

why Cat, Dog, and Pig do not want to help Little Red Hen?
(They are lazy.) Why would you describe them that way?
(Because they are lying on the grass while Hen works.)

Mini-Lesson
Retell
MODEL Ask: How does retelling a story
LESSONFOCUS
help you understand and remember what
To better
you read? Recall with children this week’s understand
comprehension skill (Retell) and lesson
what they read,
readers retell the
focus. If children need extra support,
events of a story
review the definition from earlier in
in the order that
the week. Read aloud pages 44–45 and
they happened.
model retelling. Say: Little Red Hen has a
job to do. I’ll retell the beginning of the story. Little Red Hen
wants to plant wheat first. She asks Dog, Pig, and Cat for help,
but they don’t cooperate.
PRACTICE/APPLY Distribute Graphic
Organizer 7. Work with children to
record story events in order from the first
pages of the selection.
GROUP WRAP-UP Have children predict
what might happen at the end of the
folktale.

Read the rest of the selection with children. Use
the Shared Reading Routine on page 130 and
the following prompts with children.

• How do you think Hen feels when the other animals won’t

help her with the job of making bread? (Possible response:
I think Hen feels sad. I would feel sad if I asked for help
from my friends and they said no.)

• What lesson or message does the author of this story want
you to learn? (If you share the work, you can share the
reward.)

Mini-Lesson
Summarize
MODEL Ask: How does summarizing
LESSONFOCUS
help you remember what you read? Recall
Summarizing
with children this week’s comprehension helps readers
strategy (Summarize) and lesson focus. If understand and
remember a
children need extra support, review the
story.
definition from earlier in the week. Return
eturn
to pages 48–49 and model summarizing
the beginning of the story. Say: In the beginning, Little Red
Hen wants to make bread. That’s an important part of the
plot. She has three friends that are important to the story.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: If you were
Hen, would you have acted the same way? Why or why not?
READER RESPONSE Have children respond to Little Red
Hen by writing and drawing to answer the question: If you
were going to write another folktale about Little Red Hen, or
a new ending for the story, what would happen? Think about
a beginning, a middle, and an end. They might also use one
of the Reader Response Prompts on page 140 to respond
to the selection. Children can use the back panel of their
Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Think about what you read.
Summarize the story using
your own words.
Summarize what happened
in the middle of the story.
What does Hen want to do
first? Who does she ask to
help? Do they cooperate?

Strategy: Summarize
Strategy: Summarize
Skill: Retell

Pages 54–55
Pages 48–49
Pages 44–45

© Macmillan/McGraw-Hill

Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Unit 2

Suggested Lesson Plan

Week 3

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 66–71

Mini-Lessons

Big Book

• Summarize
• Main Idea and Details
• Genre Study: Nonfiction, page 125

Me on the
Map

“We’re Going on
a Bear Hunt”

Materials
Think Aloud Cloud 7 • Graphic Organizer 6 • Tri-Fold Book

Student Book
pages 70–77

Reading
Genres
pages 19–26

On the Map

Word Study
Phonics: r Blends/s Blends
Teacher’s Edition, pages 67C–67D
Spelling: r Blends/s Blends
Teacher’s Edition, page 67E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels C–I)

Read and Respond

C

D

E

I

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“We’re Going on a Bear Hunt”

Me on the Map
Use the Shared Reading Routine on page
130 and the prompts below with children.

Ask children to listen carefully as you read “We’re
Going on a Bear Hunt” Use the Interactive ReadAloud Routine on page 130 and the prompts
provided.

• Display the Big Book cover. Ask children to point to the
title and the author’s name. Read both as you track the
print.

• After reading page 67, ask: What words does the author

use that match the sounds we would hear if we were really
going through grass or a river? Do you think these sound
words are fun to say? Why?

• During reading, use Think Aloud Cloud 7 to prompt
children to think about summarizing.

• After reading, discuss the selection with children. Have

• After reading page 68, ask: Which four lines are repeated

children work with a partner to summarize the selection.

over and over in this story?

• After the fourth stanza on page 69, ask: Where have we

Mini-Lesson

gone so far on our bear hunt? What do you think we might
go through next?

Main Idea and Details
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Discuss with children
Identifying
that this week they will be looking for the important facts
main idea of a selection and the details and details
helps readers
that tell about it. Say: To find the main
understand the
idea, think about what the facts or details
main idea of a
in all of the sentences have in common,
selection.
or how they are alike. This is the main
idea. We’re going to summarize the selections we read by
identifying the main idea of each selection.

• After the seventh stanza on page 70, ask: Where do you
think the author is taking us now? What clues in the story
help you know where we are going? Why might we be
traveling faster now?

• After reading, have children discuss how the story is

different from other stories they have read or listened to.
Then have children draw a picture of a place in the poem
and write one sentence about it.

Mini-Lesson

Read aloud pages 4–8 of Me on the Map. Say: I’ll think about
the details that I’ve learned so far. The girl drew a map that
shows her room. She also drew a map that shows her house
and her street. I’ll figure out what these things have in common,
so I can figure out the main idea. Maps are what all of these
sentences have in common. The main idea of the pages we
have read is that maps show where real things and places are.

Summarize
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that a summary is
Summarizing
a short statement of the most important helps readers
ideas in a selection. Say: When you
understand
what a selection
summarize, you retell the main idea and
is mostly about.
the most important facts and details in
your own words. Model using Think
Aloud Cloud 7 (page 134) and the Fiction Summarize
Tool (page 136) to summarize.
Think-Aloud Copying Master 7

This was mostly
about . . .

GROUP WRAP-UP Ask children how summarizing helped
them understand the story.
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APPLY Use Think Aloud Cloud 7
and the Fiction Summarize Tool
to prompt children to tell what
the story was mostly about. Then
have children turn to a partner and
summarize the selection.

PRACTICE/APPLY Distribute Graphic
Organizer 6. Work with children to label
the top boxes Detail and the bottom box
Main Idea. Explain to children that they
can use the Main Idea and Details chart
to record details from the text and figure
out the main idea. As you continue to
read the remainder of Me on the Map,
work with children to complete the chart.
GROUP WRAP-UP Have children turn to a partner and tell
how they identified the main idea based on details from
the text.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
On the Map

On the Map

Tell children that you will be reading a new
selection aloud. Read pages 70–73 aloud. Then
use the prompts below to discuss the pages
with children.

• Is this selection fiction or nonfiction? How can you tell? (It’s
nonfiction. It gives information about a real topic.)

• Who do we learn about in this selection? (Greg and Stef )
Mini-Lesson
Main Idea and Details
MODEL Ask: How does finding important LESSONFOCUS
details and figuring out the main idea help
Identifying
you understand what you read? Recall
important facts
with children this week’s comprehension and details
helps readers
skill (Main Idea and Details) and lesson
understand the
focus. If children need extra support,
main idea of a
review the definition from earlier in
selection.
the week. Read aloud pages 72–73 and
model identifying the main idea and details. Ask: What
facts and details about Greg and Stef’s town have we learned
from the text? What details have we learned about the map
of their town? (The town has a big red school. The school is
shown on the map.)
PRACTICE/APPLY Distribute Graphic
Organizer 6. Help children label the top
boxes Detail and the bottom box Main
Idea. Work with children to record details
and determine the main idea from the
first pages of the selection.
GROUP WRAP-UP Use the Nonfiction
Thinkmark (page 135) to discuss the selection so far. Then
have children predict what else they might learn about
Greg and Stef’s town.

Read the rest of the selection with children.
Use the Shared Reading Routine on page 130
and the following prompts with children.

• Display page 74 and ask: What words can you use to

describe this photograph? (Possible response: playground,
park, swings, slide, fun)

• What places would be on a map of your town? (Possible
response: My town’s map would show a post office,
school, library, and lake.)

Mini-Lesson
Summarize
MODEL Ask: How does summarizing
LESSONFOCUS
help you remember what you read? Recall
Summarizing
with children this week’s comprehension helps readers
strategy (Summarize) and lesson focus.
understand
what a selection
Return to pages 72–73 and model
is mostly about.
summarizing the beginning of the
selection. Say: I’ll think about what I’ve
read so far to summarize the beginning of the selection. Greg
and Stef live in the same, big town. We can see their town on a
map. Greg and Stef go to the school a lot.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask: What did you learn
about Greg and Stef? What did you learn about their town?
READER RESPONSE Have children respond to On the
Map. Say: Look at the map of Greg and Stef’s town. If you
were going to write about another place in the town, which
would it be? What would you want to know, and what would
you include? Ask children to write about another place
in Greg and Stef’s town. They might also use one of the
Reader Response Prompts on page 140 to respond to the
selection. Children can use the back panel of their Tri-Fold
Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, have children
use the photographs from the selection as they retell the
selection.

Apply these strategies and skills in guided and independent reading.
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Think about what you read.
Summarize the selection
using your own words.
Summarize what you’ve
learned about Greg and
Stef’s town so far.
What detail about Greg and
Stef’s town do you learn on
this page?

Strategy: Summarize
Strategy: Summarize
Skill: Main Idea and Details

Page 76
Pages 74–75
Page 74

© Macmillan/McGraw-Hill

Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Unit 2

Suggested Lesson Plan

Week 4

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 19–21

Mini-Lessons

Big Book

• Visualize
• Plot
• Genre Study: Fiction, page 122

The Three
Little Pigs

“Just Watch”

Materials

Student Book
pages 88–104
Reading
Genres

The Pigs, the
Wolf, and the
Mud

Think Aloud Cloud 3 • Graphic Organizer 4 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Short u
Teacher’s Edition, pages 83C–83D
Spelling: Short u
Teacher’s Edition, page 83E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels D–I)

Read and Respond

D

D

E

I

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Just Watch”

The Three Little Pigs
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read
“Just Watch.” Use the Interactive Read-Aloud
Routine on page 130 and the prompts provided.

•
•

• Display the Big Book cover. Ask children to point to the

After reading the poem, say: Can you find some rhyming
words in this poem? Then say: Jumping and skipping do
not rhyme, but they have the same word ending.

title and author name. Read both as you track the print.

• During reading, use Think Aloud Cloud 3 to prompt
children to visualize the characters and events in the
beginning, middle, and end of the story.

Ask: Who do you think the author might be talking to?
Why?

• After reading, discuss the selection with children. Have

• Say: Turn to your partner and tell which action words in

them turn to a partner and describe how they visualize
the characters and events in the story.

the poem help you picture the speaker jumping down the
street.

Mini-Lesson

• After reading, have children draw a picture of the child

Plot

and write two rhyming descriptive sentences about
the child. Have them tell about their pictures. When
completed, have children retell the poem by acting out
the words.

TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Tell children they will be
Closely
describing the plot of the stories they
following
read this week. Say: The plot is what
the events
of the plot
happens in a story. Stories usually have
three parts—a beginning, a middle, and an helps readers
understand a
end. Usually, the plot is about a character
story.
trying to solve a problem. To figure out the
plot, you look for the main problem a character has. Then you
look for the events that tell how the problem is solved.

Mini-Lesson
Visualize

232
Think-Aloud Copying Master 3

I was able
to picture
in my mind . . .

© Macmillan/McGraw-Hill

GROUP WRAP-UP Ask children how visualizing helped
them understand the poem.
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APPLY Use Think Aloud Cloud 3
to prompt children to tell what
they were able to visualize as they
listened to the poem. If children have
difficulty, have them recall the retelling
they gave after reading “Just Watch.”

Read aloud pages 4–5 of The Three Little Pigs. Say: I’ll think
about what I read and figure out the first event in the plot.
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TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that visualizing
Good readers
the events that occur in the story can
visualize
help you to understand the plot. Say:
story events
to help them
As I read a story, I try to picture the events
understand the
in my mind. I create a picture of the
plot.
characters and the events that happen in
the beginning, the middle, and the end of
the story. This helps me to understand and describe the plot
of the story. Model using Think Aloud Cloud 3 (page 133)
to visualize.

PRACTICE/APPLY Distribute Graphic
Organizer 4. Work with children to label
the boxes Somebody, Wanted, But, and So.
Explain to children that they can use the
Plot Chart to record information from the
text and follow the plot. As you continue
to read the remainder of The Three Little
Pigs, work with children to complete the
chart.
GROUP WRAP-UP Have children use their completed
charts to retell the story to a partner.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
The Pigs, the Wolf, and the Mud
Tell children that you will be reading the
beginning of a new selection aloud. Read
pages 88–93 aloud. Then use the prompts
below to discuss the pages with children.

• Is this selection fiction or nonfiction? How can you tell?

(It’s fiction. It is about pigs and a wolf who talk and act
like people. This could not happen in real life. It also has
illustrations.)

• Who are the characters in this story? (Pig One, Pig Two, Pig
Three, a wolf )

• What do the pigs think is fun? (mud)
Mini-Lesson
Plot
MODEL Ask: How does following the plot LESSONFOCUS
help you understand a story? Recall with
Closely
children this week’s comprehension skill following
(Plot) and lesson focus. If children need
the events
extra support, review the definition from of the plot
helps readers
earlier in the week. Return to pages 90–
understand a
91 and model identifying the plot. Say:
story.
When we start reading a story, we should
pay attention to the story’s plot. We can ask: Who is this story
about? Where does it take place? So far I know that this story
is about three pigs. It takes place in their messy mud hut. Let’s
pay attention as we read to see what problem the pigs have.
PRACTICE/APPLY Distribute Graphic
Organizer 4. Work with children to label
the boxes Somebody, Wanted, But, and So.
Work with children to record information
about the plot from the first pages of the
selection.
GROUP WRAP-UP Have children predict
what might happen at the end of the story.

The Pigs, the Wolf, and the Mud
Read the rest of the selection with children. Use
the Shared Reading Routine on page 130 and
the following prompts with children.

• How did the pigs feel at the beginning of the story? (They
were happy because they loved their messy house.)

• How did they feel when the wolf came in the middle of the

story? (They were scared because the wolf was trying to
get into their house.)

• How do they feel at the end? (They are happy because the
wolf left.)

Mini-Lesson
Visualize
MODEL Ask: How does visualizing help
LESSONFOCUS
you understand what you read? Recall
Good readers
with children this week’s comprehension visualize
strategy (Visualize) and lesson focus.
story events
Return to pages 94–95 and say: Let’s try to to help them
visualize what is happening in the plot. The understand the
plot.
pigs are yelling because they do not want
the wolf to eat them up. In my mind I will create a picture of
the pigs yelling. The text says that the wolf huffed and huffed
and puffed and puffed. I can see him taking really deep
breathes and then blowing the air out.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: What
happened in the beginning, middle, and end of the story?
What was the pigs’ problem? How was it solved?
READER RESPONSE Have children respond to The Pigs,
the Wolf, and the Mud by writing more about the pigs and
the wolf. Ask: What could happen in the beginning of your
story? The middle? The end? They might also use one of the
Reader Response Prompts on page 140. Children can use
the back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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What event in the plot
happens in this part of
the story?
What words help you
visualize what is happening
on these pages?
What do the pigs want?

Skill: Plot
Strategy: Visualize
Skill: Plot

Pages 100–101
Pages 98–99
Page 92

© Macmillan/McGraw-Hill

Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Unit 2

Suggested Lesson Plan

Week 5

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Mini-Lessons

Read-Aloud
Anthology
pages 174–176

Big Book
Rap A Tap Tap

“The Wheels on
the Bus”

• Visualize
• Retell
• Genre Study: Fiction, page 122
Materials

Student Book
pages 118–134

Reading
Genres

Beth and the
Band

Think Aloud Cloud 3 • Graphic Organizer 7 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Consonant Digraphs sh, th, -ng
Teacher’s Edition, pages 113C–113D
Spelling: Consonant Digraphs sh, th, -ng
Teacher’s Edition, page 113E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels D–J)

Read and Respond

D

D

E

J

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“The Wheels on the Bus”

Rap A Tap Tap
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read “The
Wheels on the Bus.” Use the Interactive ReadAloud Routine on page 130 and the prompts
provided.

• Display the cover. Identify and read the title, the subtitle,
and the names of the author and the illustrator as you
track the print.

• After the fourth stanza, say: Turn to a partner. What

actions have we read about so far? What do you think
might happen next on the bus?

• Help children understand that they are about to read a

biography. A biography is an expository selection about
a real person’s life. It provides facts and details about the
person’s life.

• After reading the song, ask: Which words and phrases are
repeated in the song? How might this repetition make the
song easier to remember?

• Say: As we read, visualize, or picture, the character

• After reading, have children turn to a partner and share

Bojangles in your mind.

their favorite line of the song. Have a few children share
their favorite lines with the class. You can also have the
children sing the song, while pantomiming the actions
described. Then have children retell the song to their
partners.

• After reading, discuss the selection with children. Ask:

Which descriptions in the story help you visualize Bojangles
dancing? Then have children use their visualizations to
draw a picture of Bojangles dancing.

Mini-Lesson

Mini-Lesson

Retell

Visualize
TEACH/MODEL Write the lesson focus
on chart paper. Tell children that good
readers visualize, or picture in their
minds, the characters and events that
occur in stories they read. This helps
them understand the stories and retell
the events. Model using Think Aloud
Cloud 3 (page 133) to visualize.

Good readers
visualize
story events
to help them
understand
what they read.

Think-Aloud Copying Master 3

I was able
to picture
in my mind . . .

GROUP WRAP-UP Ask children how visualizing helped
them understand the song.
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APPLY Use Think Aloud Cloud 3 to
prompt children to describe what
they visualize when they sing or
listen to this song. If children have
difficulty, ask: Can you see the people
getting on and off the bus? What sounds
can you hear?

LESSONFOCUS

TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Remind children that
Retelling
when good readers retell the events
events in the
of a selection, they tell about the most
correct order
helps readers
important information and events in
understand
the order that they happened. Say:
what they read.
We’re going to practice retelling the
events in different selections. Pay attention to the important
information so you can retell it in order.
Read aloud pages 4–7 of Rap A Tap Tap. Say: I’ll retell what
I’ve read so far in the correct order and using my own words.
I’ve read that once there was a man who danced in the street.
The man made people happy. As I keep reading, I’ll pause to
retell what I’ve read.
PRACTICE/APPLY Distribute Graphic
Organizer 7. Explain to children that
they can use the Retelling Chart to record
story events in order. As you continue
to read the remainder of Rap A Tap Tap,
work with children to complete the chart.
GROUP WRAP-UP Have children use
their completed charts to retell the story to a partner.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Beth and the Band

Beth and the Band

Tell children that you will be reading a new
selection aloud. Read pages 118–125 aloud.
Then use the prompts below to discuss the
pages with children.

• Display Student Book pages 118–119. Share with

children the characteristics of realistic fiction. Say:
Realistic fiction is a made-up story that could really happen.
Most stories have a beginning, middle, and end.

Read the rest of the selection with children. Use
the Shared Reading Routine on page 130 and
the following prompts with children.

• What instrument does Ann play? (the jug)
• What does Beth do? (sing)
• Do you think people want to listed to the band? How can

• Who have we met so far in this story? (Aunt Trish, Beth,

you tell? (Possible response: Yes, I think people want to
listen to the band. On page 131 I see adults stopping to
listen.)

• Where does the beginning of the story take place? (at a

Mini-Lesson

Bud, Ann, Will, a man in a red hat)
park)

Visualize

Mini-Lesson
Retell
MODEL Ask: How does retelling help you LESSONFOCUS
understand a story? Recall with children
Retelling
this week’s comprehension skill (Retell)
events in the
and lesson focus. If children need extra
correct order
helps readers
support, review the definition from
understand
earlier in the week. Read aloud pages
what they read.
120–121 and model retelling. Say: I’ll
retell what I’ve read so far. Beth sees
something in the park. Ann says that it’s a band for kids. I’ll
keep thinking about the story events in order and pause to
retell as I read.
PRACTICE/APPLY Distribute Graphic
Organizer 7. Work with children to
record the events in order from the first
pages of the selection.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) to discuss the
story so far. Then have children predict
what might happen at the end of the story.

MODEL Ask: How does visualizing help
LESSONFOCUS
you understand what you read? Recall
Good readers
with children this week’s comprehension visualize
strategy (Visualize) and lesson focus.
story events
to help them
Return to pages 126–127 and model
understand
visualizing. Say: I can create pictures in my what they read.
mind to see the events that have happened
so far. I can visualize the kids looking through the box to find
the items they will use for making their instruments. I can
see them putting the items together to make instruments. I
can hear the drum and the jug horn. I can hear the crashing
sound of the lid cymbals. When I see and hear the events in
my mind, it helps me to retell what is happening in the story.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: What
happened in the beginning, middle, and end of the story?
How did the children end up performing in the band?
READER RESPONSE Have children respond to Beth and
the Band by drawing a picture of themselves with Beth and
the band and writing about what instrument they would
play. They might also use one of the Reader Response
Prompts on page 140 to respond. Children can use the
back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
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Strategy: Visualize

Now that the children are
ready to perform in the
band, what do you think
they will do? What will the
band look and sound like?

What does Bud do with what
he finds in the box?

Pages 130–131

Skill: Retell

Page 125

What words on these pages
help you visualize the band?

Strategy: Visualize

Pages 132–133

Unit 3

Suggested Lesson Plan

Week 1

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 96–98

Mini-Lessons

Big Book

• Analyze Story Structure
• Retell
• Genre Study: Fiction, page 122

If You Take
a Mouse to
School

“Tooth Tales
from Around
the World”

Materials

Student Book
pages 12–29

Reading
Genres

On My Way to
School

Think Aloud Cloud 5 • Graphic Organizer 7 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Long a: a_e
Teacher’s Edition, pages 7C–7D
Spelling: Long a: a_e
Teacher’s Edition, page 7E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels D–J)

Read and Respond

D

E

F

J

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

• After reading, have children respond using one of

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

LITERATURE CIRCLE RESOURCES
Literature Circle Routine (page 131)

•
• Literature Discussion Prompts (page 132)

Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Tooth Tales from Around the World”

If You Take a Mouse to School
Read If You Take a Mouse to School aloud
to children. Then use the Shared Reading
Routine on page 130 and the prompts below
with children for shared reading.

Ask children to listen carefully as you read
“Tooth Tales from Around the World” from the
Interactive Read-Aloud Anthology. Use the
Interactive Read-Aloud Routine on page 130 and the
prompts provided.

•

• Tell children that this story is a fantasy, a made-up story

After reading about Japan, ask: How is this tooth tale
different from what you used to do when you lost a tooth?
What do you think they might do in other countries?

that could not happen in real life. Point out that most
made-up stories have pictures, not photographs, to
illustrate them.

• After reading about Egypt, ask: How does the author

• During reading, use Think Aloud Cloud 5 (page 134) to

• After finishing the article, ask: Which tooth tale is the most

• After reading, discuss the selection with children. Have

make this article interesting to read?

prompt children to think about story structure.

like what you did when you lost a tooth?

children tell what they noticed about the story structure.

• Ask children to list a fact they learned about what

Mini-Lesson

children in other countries do when they lose a tooth.
Then have children turn to a partner and retell the
selection in their own words. Have a few children share
their retellings with the class.

Retell
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Remind children that a
Retelling
good way to understand the structure of events in the
the story is to retell, in their own words,
correct order
helps readers
what happens in the beginning, middle,
and end of the story. Paying attention to understand
what they read.
what happens to the characters in the
beginning, middle, and end of a story can help readers
retell the events in order.

Mini-Lesson
Analyze Story Structure

234
Think-Aloud Copying Master 5

I noticed the
author used . . .

© Macmillan/McGraw-Hill

GROUP WRAP-UP Ask children how analyzing the story
structure helped them understand what children from
around the world do with their lost teeth.
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APPLY Use Think Aloud Cloud 5
to prompt children to share
something they noticed about how
the story was written. If children
have difficulty have them recall the
retelling they gave after reading “Tooth
Tales from Around the World.”

Read aloud pages 4–6 and say: Let’s retell what happens in
the beginning of the story in our own words. The boy decides
to take the mouse to school. The mouse then asks for the
boy’s lunchbox.
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TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Remind children that
Good readers
stories have a beginning, middle, and
pay attention
ending. How these parts are put together to how a story
is organized
is called the story structure. Say: In
to help them
the beginning of the story, we meet the
understand it
characters and find out where the story is
better.
set. In the middle and ending of the story,
we find out more about the characters and what happens
to them. Model using Think Aloud Cloud 5 (page 134) to
analyze story structure.

PRACTICE/APPLY Distribute Graphic
Organizer 7. Explain that children can
use the Retelling Chart to record the
events in the beginning, middle, and
end of the story. As you continue to read
the remainder of If You Take a Mouse to
School, work with children to fill in the
chart.
GROUP WRAP-UP Ask children to use their completed
chart to retell the story. Remind them to include events
from the beginning, middle, and end of the story. Have
children discuss how retelling the events in order helped
them understand the story’s structure.

Apply these strategies and skills in guided and independent reading.

Unit 3 • Week 1

43

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
On My Way to School

On My Way to School

Tell children that you will be reading the
beginning of a new story aloud. Read pages
12–19 aloud. Then use the prompts below to
discuss the pages with children.

• Is this selection fiction or nonfiction? How can you tell? (It’s
fiction. It’s about made-up things and has illustrations.)

•
• What does the boy see sitting on the top of a trash truck
What words rhyme on the first page? (today and play)
than ran out of gas? (two apes and a duck)

Mini-Lesson
Retell
MODEL Ask: How does retelling a story
LESSONFOCUS
help you understand what you read? Recall
Retelling
with children this week’s comprehension events in the
skill (Retell) and lesson focus. If children
correct order
need extra support, review the definition helps readers
understand
from earlier in the week. Read aloud
what they read.
pages 14–15 and model retelling. Say:
After reading and looking at the pictures on pages 14 and 15,
I think that this boy is going to have some interesting things
happen to him on his way to school. I can retell what happens
to the boy in the beginning of the story: He sees a pig in a wig
as he walks to the school bus.
PRACTICE/APPLY Distribute Graphic
Organizer 7. Work with children to fill
in events in the beginning and middle
using the first page of the story.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) and have children
retell the story so far. Then have children
predict what might happen at the end of the story.

Read the rest of the selection with children. Use
the Shared Reading Routine on page 130 and
the following prompts with children.

• Where is the boy going? (to school)
• What is the boy’s problem? (The boy’s problem is that the
animals getting on and off the bus are going to make
him late to school.)

• What silly things do the animals do? (The pig is in a wig;

apes and a duck are on a garbage truck; frogs hop and
mop.)

Mini-Lesson
Analyze Story Structure
MODEL Ask: How does analyzing story
LESSONFOCUS
structure help you better understand a
Good readers
story? Recall with children this week’s
pay attention
comprehension strategy (Analyze Story
to how a story
is organized
Structure) and lesson focus. Return to
to help them
pages 16–17 and say: As I read, I think
understand it
about the story structure. The words “On
better.
my way to school today” tell me that the
story is about the boy’s trip to school one day. The author is
going to tell the events that happen to the boy during his trip.
That means this story is organized by the order in which the
events occur.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: How did
analyzing the story’s structure help you to understand the
story? Ask children to share their retellings of the story.
READER RESPONSE Have children respond to On My
Way to School by answering the question: What made the
story so humorous? Describe what happens to the boy on
his way to school. They might also use one of the Reader
Response Prompts on page 140 to respond. Children can
use the back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
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Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Think about the story
structure the author is using
in the middle of the story.
What phrase, or words, does
the author repeat? What
does that phrase tell you?

Strategy: Analyze Story
Structure

Page 20

Which animal got on the
bus first? Which animals
got on next?

Skill: Retell

Page 23

How does the structure help
you understand the plot and
retell the story?

Strategy: Analyze Story
Structure

Page 25

Unit 3

Suggested Lesson Plan

Week 2

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Mini-Lessons

Read-Aloud
Anthology
pages 163–168

Big Book
The Stray Dog

“The Upside
Down Boy”

• Analyze Story Structure
• Make and Confirm Predictions
• Genre Study: Play, page 127
Materials

Student Book
pages 42–57

Reading
Genres
pages 40–41

Smile, Mike!

Think Aloud Cloud 5 • Graphic Organizer 8 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Long i: i_e
Teacher’s Edition, pages 37C–37D
Spelling: Long i: i_e
Teacher’s Edition, page 37E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels D–J)

Read and Respond

D

E

F

J

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“The Upside Down Boy”

The Stray Dog
Use the Shared Reading Routine on page
130 and the prompts below with children for
shared reading.

Ask children to listen carefully as you read “The
Upside Down Boy” from the Interactive ReadAloud Anthology. Use the Interactive ReadAloud Routine on page 130 and the prompts provided.

• Display the cover. Read the title, subtitle, and the name

• After the first paragraph of the story, say: The family

of the author. Point out that the author based the story
on a true story.

pronounces the word Juniper like Who-nee-purr because
they speak Spanish and are just learning to speak English.

• During reading, use Think Aloud Cloud 5 (page 134) to

• After the fourth paragraph on page 165, ask: Why does

prompt children to think about story structure.

Juanito says his tongue is a rock? Can you understand how
Juanito feels when he says this?

• After reading, discuss the selection with children. Have

children work with a partner to analyze story structure.
Have them tell what happens in the beginning, middle,
and end of the story.

• After Juanito describes himself as the “upside down

boy” on page 165, ask: Can you picture in your mind what
happened to Juanito at recess? Why do you think he calls
himself “the upside down boy?”

Mini-Lesson

• After reading, have children draw a picture to show

Make and Confirm Predictions

something that happened in the story. Then have
children turn to a partner and retell the story in their
own words, paying attention to the sequence of events.

TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that a prediction
Making and
is an informed guess about what will
confirming
happen in a story. When readers make
predictions
helps readers
predictions, they figure out what will
understand a
happen next by thinking about the
story.
characters and what they may do. When
readers confirm predictions, they read on to find the words
that tell if their prediction was correct.

Mini-Lesson
Analyze Story Structure
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Remind children that
Good readers
every story is put together by an author.
pay attention
Say: A story has many parts. How the
to how a story
is organized
parts are put together is called the story
to help them
structure. A story has a beginning, a
understand it
middle, and an ending. In the beginning
better.
readers meet the characters and find
out the setting of the story. Then they find out what kind of
problem the characters have. Model using Think Aloud
Cloud 5 (page 134) to analyze story structure.
Think-Aloud Copying Master 5

I noticed the
author used . . .

GROUP WRAP-UP Ask children how
analyzing the story structure helped them understand why
Juanito calls himself “the upside down boy.”

/Volumes/114/MHS00091/work%0/indd%0/Grade K/BM_Pages

© Macmillan/McGraw-Hill

AKRAA_TXNA_BM_RD11.indd Page 234 2/10/09 5:51:33 PM user

234

APPLY Use Think Aloud Cloud 5 to
prompt children to share something
they noticed about how the story
was written. If children have
difficulty, have them recall the
retelling they gave earlier.

After reading page 8, say: When the family meets the dog,
they notice that he is hungry and wants to play. What do you
think they will do next? (feed him and play with him)
PRACTICE/APPLY Distribute Graphic
Organizer 8. Help children label the
columns What I Predict and What
Happens. Explain that children can
use the Predictions Chart to make
and confirm their predictions. As you
continue to read the remainder of The
Stray Dog, work with children to fill in the
chart.
GROUP WRAP-UP Ask children to share the predictions
they made during the story. Have them discuss with a
partner whether their predictions were correct and how
making and confirming predictions helped them better
understand the story.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Smile, Mike!

Smile, Mike!

Display Student Book pages 42–51. Tell
children that you will be reading the beginning
of a new story aloud. Then use the prompts
below to discuss the pages with children.

• Point out that Smile, Mike! is a drama or play. A play has

dialogue, or words that characters speak. The dialogue is
written after each character’s name so the reader knows
who is speaking.

• What is the baby’s name? (Mike)
• What is Mike’s doing at the beginning of the story? (crying)
• What are two ways Mike’s family tries to get him to stop
crying? (a cat, singing, clapping hands, funny duck,
bubbles)

Mini-Lesson
Make and Confirm Predictions
MODEL Ask: How does making
LESSONFOCUS
and confirming predictions help you
Making and
understand a story? Recall with children
confirming
this week’s comprehension skill (Make
predictions
helps readers
and Confirm Predictions) and lesson
understand a
focus. If children need extra support,
story.
review the definition from earlier in
the week. Read aloud pages 44–45 and
model making and confirming predictions. Say: On page
44 we see the list of characters in the play. There’s Mike,
Juan, Ana, Mom, Dad, Gram, Pops, and Spike. I can make
predictions about what will happen in the play. I know that
the title is Smile, Mike! so I think Mike will not smile. I think
Mom and Dad will try to make him smile. As we read, we will
look for the words that tell us if our predictions were correct.
PRACTICE/APPLY Distribute Graphic
Organizer 8. Help children label the
columns What I Predict and What
Happens. Work with children to make and
confirm predictions from the first pages
of the selection.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) to discuss the story so far. Then
have children predict what might happen at the end of the
story.

Read the rest of the selection with children. Use
the Shared Reading Routine on page 130 and
the following prompts with children.

• What is the family’s problem in this story? (Mike will not
stop crying.)

• What does Ana offer Mike to try to get him to stop crying?
(a funny duck)

• What finally gets Mike to stop crying? (the dog Spike)
Mini-Lesson
Analyze Story Structure
MODEL Ask: How does analyzing
LESSONFOCUS
story structure help you understand a
Good readers
story? Recall with children this week’s
pay attention
comprehension strategy (Analyze Story
to how a story
is organized
Structure) and lesson focus. Return to
pages 52–53 and model how you analyze to help them
understand it
a story’s structure. Say: I want to look
better.
at the structure of the story so far. In the
beginning, we met the characters and found out the problem
they have to solve. There is a baby that won’t stop crying.
Then in the middle of the story, everyone in the family tries
to get the baby to stop crying, but he keeps on crying. I’m
curious to find out what will solve the problem and get the
baby to stop crying.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: Did you
predict what happened in the story? Did the story make you
laugh? Why or why not?
READER RESPONSE Have children respond to Smile, Mike!
by writing a new ending for the play. Have them write
about a different thing that makes Mike smile. They might
also use one of the Reader Response Prompts on page
140 to respond to the selection. Children can use the back
panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Strategy: Analyze Story
Structure

At the beginning of the
story, Mike is crying. What
happens in the middle of
the story?

Juan thinks a toy cat will
make Mike happy. What do
you think will happen when
Juan gives Mike the toy?
Why?

Page 47

Skill: Make and Confirm
Predictions

Page 46

How was the problem solved
in this story?

Strategy: Analyze Story
Structure

Page 57

Unit 3

Suggested Lesson Plan

Week 3

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 241–245

Mini-Lessons

Big Book
Elephants Can
Paint Too!

“London Bridge
Is Falling Down”

•
•
•
•

Monitor Comprehension: Reread
Main Idea and Details
Text Feature: Photographs, page 128
Genre Study: Nonfiction, page 125
Materials

Student Book
pages 70–77

Reading
Genres
pages 19–26

Masks! Masks!
Masks!

Think Aloud Cloud 1 • Graphic Organizer 6 • Tri-Fold Book
Word Study
Phonics: Consonant Digraphs
Teacher’s Edition, pages 67C–67D
Spelling: Consonant Digraphs
Teacher’s Edition, page 67E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels D–J)

Read and Respond

D

E

F

J

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“London Bridge Is Falling Down”

Elephants Can Paint Too!
Use the Shared Reading Routine on page
130 and the prompts below with children
for shared reading.

Ask children to listen carefully as you read
“London Bridge Is Falling Down.” Use the
Interactive Read-Aloud Routine on page 130
and the prompts provided.

• Display the Big Book cover. Ask children to point to the

• After reading about the fourth stanza, ask: Do you
•

title and author’s name. Read both as you track the print.
Ask: How do you think an elephant might paint?

understand why wood and clay might wash away? Since
the bridge is over water, what might happen to the bridge if
strong waves from the water were to hit it?

• During reading, use Think Aloud Cloud 1 to prompt

After finishing the nursery rhyme, say: Nursery rhymes
have a certain rhythm that allows them to easily be turned
into songs. They also have rhyming words. Turn to a partner
and tell which words rhyme in this nursery rhyme.

• After reading, discuss the selection with children. Have

children to question anything they don’t understand.
Help clarify children’s understanding by rereading.

children retell the selection to a partner.

• After reading, have children sing the poem as they

Mini-Lesson

perform the traditional movement activity to it. Then
have children retell the nursery rhyme to a partner.

Main Idea and Details
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Remind children that
Good readers
when they read expository selections,
think about
what a selection
they should think about the main idea,
is mostly about
or what the selection is mostly about.
to help them
Say: Ass you read, think about the important understand it
details in the text. Then think about what
better.
all of the details have in common. This will
help you understand what the selection is mainly about, or
the main idea of the selection.

Mini-Lesson
Monitor Comprehension: Reread
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain to children
Good readers
that when they read, they should pay
reread to make
attention to the important facts and
sure they
understand
details in a selection and should check
the main idea
that they understand what they are
and important
reading. Remind them that they can
details in the
reread part of what they read if they are story.
not sure that they understood it. Say:
Rereading can help you to make sure that you understand
all of the important facts and details and the main idea of
the selection. Model using Think Aloud Cloud 1 (page
133) to ask a question and then reread to clarify your
understanding.
Think-Aloud Copying Master 1

I wonder . . .

GROUP WRAP-UP Ask children how rereading helped
them clarify their understanding of the nursery rhyme.
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APPLY Use Think Aloud Cloud 1 to
prompt children to ask questions
about this nursery rhyme. Then help
children reread to find answers
and clarify their understanding. If
children have difficulty have them recall
the retelling they gave after reading
“London Bridge Is Falling Down”

After reading page 7, say: I know that thinking about what
a selection is mostly about helps me understand it better. As
we read, I’ll think about the facts and details from the book.
I’ll keep asking: What do all of these details have in common?
Then I’ll be able to figure out the main idea.
PRACTICE/APPLY Distribute Graphic
Organizer 6. Work with children to
label the top three boxes Detail and
the bottom box Main Idea. Explain that
children can use the Main Idea and
Details Chart to record important details
as you read. As you continue to read the
remainder of Elephants Can Paint Too!,
work with children to fill in the chart.
GROUP WRAP-UP Ask children to share their completed
charts and explain how they figured out the main idea
using details from the text.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Masks! Masks! Masks!

Masks! Masks! Masks!

Tell children that you will be reading the
beginning of a new selection aloud. Read
pages 70–73 aloud. Then use the prompts
below to discuss the pages with children.

• Is this selection fiction or nonfiction? How can you tell? (It’s

nonfiction. It gives information about real things and has
photographs.)

• What does a mask do? (hides your face)
• What is one thing masks help people do? (Possible
responses: tell tales, have fun)

Read the rest of the selection with children. Use
the Shared Reading Routine on page 130 and
the following prompts with children.

• What is the author’s purpose? Why did the author write

this book? (The author may think it’s important for us to
know about art in other lands and how talented people
make masks.)

• What is the first thing you do if you want to make a mask?
(get a plate)

Mini-Lesson

Mini-Lesson

Monitor Comprehension: Reread

Main Idea and Details

MODEL Ask: How does rereading help
LESSONFOCUS
you understand what you’ve read? Recall
with children this week’s comprehension Good readers
reread to make
strategy (Reread) and lesson focus. If
sure they
understand
children need extra support, review
the main idea
the definition from earlier in the week.
and important
Return to page 73 and say: I do not
details in the
understand why the author asks what tales story.
you can tell with these masks. I will reread
the page. The text says that people use masks to act out plays.
A play tells a story, or tale. Now I understand! The masks are
used to act out and tell tales.

MODEL Ask: How does thinking about
LESSONFOCUS
what a selection is mostly about help you
Good readers
understand it better? Recall with children
think about
this week’s comprehension skill (Main
what a selection
is mostly about
Idea and Details) and lesson focus. If
to help them
children need extra support, review the
understand it
definition from earlier in the week. Read
better.
aloud page 71 and model identifying
main idea and details. Say: To figure out the main idea,
I’ll think about what all of the details on this page have in
common. All of these sentences tell about masks. Maybe the
main idea has to do with masks. I’ll keep looking for details as
I read.
PRACTICE/APPLY Distribute Graphic
Organizer 6. Work with children to
label the top three boxes Detail and
the bottom box Main Idea. Work with
children to record details from the first
pages of the selection.
GROUP WRAP-UP Use the Nonfiction
Thinkmark (page 135) to discuss the selection so far. Then
have children tell the most interesting fact they’ve learned
about masks.

PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: How did
rereading help you understand the story better? Ask children
to share the main idea and details they recorded in their
charts.
READER RESPONSE Have children respond to Masks!
Masks! Masks! by writing directions about how to make
a mask using something other than a paper plate. They
might also use one of the Reader Response Prompts on
page 140 to respond to the selection. Children can use the
back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, have children
use the photographs from the selection as they retell the
selection.

Apply these strategies and skills in guided and independent reading.
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Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
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Skill: Main Idea and Details

What do all of the details
in this selection have in
common? What is the main
idea of this selection?

What important detail do
you learn about masks on
this page?

Page 76

Skill: Main Idea and Details

Page 73

Tell about a time when
you reread to help you
understand this selection.

Strategy: Reread

Page 76

Unit 3

Suggested Lesson Plan

Week 4

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 234–236

Mini-Lessons

Big Book

• Monitor Comprehension: Reread
• Draw Conclusions
• Genre Study: Fiction, page 122

A Friend for
Little Bear

“Foal”

Materials

Student Book
pages 88–105

Reading
Genres

Rose Robot
Cleans Up

Think Aloud Cloud 1 • Graphic Organizer 9 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Long o, Long u, Long e
Teacher’s Edition, pages 83C–83D
Spelling: Long o, Long u, Long e
Teacher’s Edition, page 83E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels D–J)

Read and Respond

D

E

F

J

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading

54
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Foal”

A Friend for Little Bear
Use the Shared Reading Routine on
page 130 and the prompts below with
children for shared reading.

Ask children to listen carefully as you read “Foal”
from the Interactive Read-Aloud Anthology. Use
the Interactive Read-Aloud Routine on page
130 and the prompts provided.

• Display the cover of the Big Book. Say: I see a bear and a

• After reading the fourth stanza, ask: What do you picture

toy horse. Do you think they are friends? What do you think
the story is going to be about?

in your mind when you hear these lines? Why do you think
the author compares the foal’s legs to poles?

• During reading, prompt children to ask questions about

• After finishing the poem, ask: What word does the author

things they don’t understand. Then work with children to
reread to clarify their understanding.

repeat in the last line of the first, second, and fifth stanzas?
This emphasizes the fact that the foal is just a baby even
though it tries to act like a grown horse.

•

• After reading, have children explain how rereading
helped them understand the story better.

After reading, have children draw a picture of something
they pictured in the poem and describe it using rhyming
words. Then have children turn to a partner and retell
the poem in their own words. Have a few children share
their retellings with the class.

Mini-Lesson
Draw Conclusions
TEACH/MODEL Write the lesson focus
on chart paper. Explain that in order
to draw conclusions, readers look for
two or more clues or details the author
gives about a character or event in the
story. Then they can put the information
together to draw a conclusion about
what a character is like or about
something that happens to the character.

Mini-Lesson
Monitor Comprehension: Reread
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Point out to children that
Good readers
sometimes when readers read, they may reread to
not understand something in the story.
help them
understand a
Explain that a strategy they can use is
story.
to reread parts of the story until they
understand what is happening. Model
using Think Aloud Cloud 1 (page 133) to ask a question
and reread clarify understanding.
Think-Aloud Copying Master 1

I wonder . . .

GROUP WRAP-UP Ask children how rereading helped
them understand parts of the poem better.
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APPLY Use Think Aloud Cloud 1
to prompt children to ask questions
about this poem. Then work with
children to reread to clarify their
understanding. If children have
difficulty have them recall the retelling
they gave after reading “Foal.”

LESSONFOCUS
Good readers
use story
clues to draw
conclusions
about characters
or events in
the plot to
understand a
story better.

After reading page 4, say: The first sentence tells us that Little
Bear lives on a desert island all by himself. The next sentence
says that he wants something to play with. I can draw the
conclusion that Little Bear wants a toy to play with because
he is bored and lonely on the island by himself.
PRACTICE/APPLY Distribute Graphic
Organizer 9. Work with children to label
the top boxes Story Clue and the bottom
box Conclusion. Explain that children
can use the Conclusion Chart to record
clues and draw conclusions as you read
the story. As you continue to read the
remainder of A Friend for Little Bear, work
with children to fill in the chart.
GROUP WRAP-UP Ask children to share the clues they
found and the conclusions they drew from these clues.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Rose Robot Cleans Up

Rose Robot Cleans Up

Tell children that you will be reading the
beginning of a new story aloud. Read pages
88–91 aloud. Then use the prompts below to
discuss the pages with children.

• How do you know that this story is a fantasy? (Possible

response: This story is about talking robots. It could not
happen in real life.)

• What does Rose Robot like to find? (old things)
• Who likes to help Rose Robot find things? (her little brother
Rob)

• What old stuff does Rose get from Luke? (springs, boots, ski
poles, a hose, a broom, a clock, a roller skate, a shovel)

Read the rest of the selection with children. Use
the Shared Reading Routine on page 130 and
the following prompts with children.

• What do Rose’s mom and dad think about all the junk?
(They want her to get rid of it.)

• What plan does Rose come up with so she can clean her

room and keep all of her stuff? (She builds a robot to help
clean her room.)

• At the end of the story, why don’t Rose’s parents take

the stuff Rose didn’t use to the dump? (She can build
something new with it.)

Mini-Lesson

Mini-Lesson

Monitor Comprehension: Reread

Draw Conclusions

MODEL Ask: How does rereading help you LESSONFOCUS
understand a story? Recall with children
Good readers
this week’s comprehension strategy
reread to
(Reread) and lesson focus. If children
help them
need extra support, review the definition understand a
story.
from earlier in the week. Return to page
93 and model how you reread. Say: I can’t
remember who Rob is or why Rose is making him a toy. Is he
Rose’s neighbor, or is he her brother? Sometimes when I read,
I need to go back and reread certain information so I don’t
get lost or confused. On page 90 it says that Rob is Rose’s little
brother. Now I understand why she is making him a toy.

MODEL Ask: How does drawing
LESSONFOCUS
conclusions help you understand what
Good readers
you read? Recall with children this week’s use story
comprehension skill (Draw Conclusions)
clues to draw
conclusions
and lesson focus. If children need extra
about characters
support, review the definition from
or events in
earlier in the week. Read aloud pages
the plot to
90–91 and model drawing conclusions.
understand a
story better.
Say: Based on what I’ve read so far, I can
draw a conclusion about why Rose likes to
find old things. The text says that she will use the junk. I think
that she likes to find junk so that she can make something
with it.
PRACTICE/APPLY Distribute Graphic
Organizer 9. Help children to label the
top two boxes Story Clue and the bottom
box Conclusion. Work with children to
record story clues and begin to draw
conclusions from the first pages of the
selection.
GROUP WRAP-UP Use the Fiction Thinkmark (page 135)
and have children retell the story so far. Then have children
predict what might happen at the end of the story.

PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: What did
you learn about Rose and her parents from the story? What
conclusions can you draw about Rose and her family?
READER RESPONSE Have children respond to Rose Robot
Cleans Up by answering the question: Why does Rose Robot
like old things? They might also use one of the Reader
Response Prompts on page 140 to respond. Children can
use the back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Strategy: Draw Conclusions

Rose knows her parents are
upset about all of the junk in
her room. She says that she
has a plan. What story clue
can you find in the text that
helps you understand what
Rose’s plan is?

Why do you think Rose’s
mom says, “Rose, is that
more old stuff?” What does
this clue tell you?

Page 99

Skill: Draw Conclusions

Page 92

Tell about a time when
you reread to help you
understand something in
this story. What didn’t you
understand? What did you
learn when you reread?

Strategy: Reread

Page 105

Unit 3

Suggested Lesson Plan

Week 5

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Mini-Lessons

Read-Aloud
Anthology
pages 104–106

•
•
•
•

Big Book
To Be a Kid

“Hide-and-Seek
Shadow”

Monitor Comprehension: Reread
Compare and Contrast
Text Feature: Photographs, page 128
Genre Study: Nonfiction, page 125
Materials

Student Book
pages 122–140

Reading
Genres
pages 19–26

Kids Have Fun!

Think Aloud Cloud 1 • Graphic Organizer 1 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Three-Letter Blends
Teacher’s Edition, pages 117C–117D
Spelling: Three-Letter Blends
Teacher’s Edition, page 117E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels E–J)

Read and Respond

E

F

G

J

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading

58

Balanced Literacy Teacher’s Guide

• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Hide-and-Seek Shadow”

To Be a Kid
Use the Shared Reading Routine on page
130 and the prompts below with children
for shared reading.

Ask children to listen carefully as you read “Hideand-Seek Shadow” from the Interactive ReadAloud Anthology. Use the Interactive ReadAloud Routine on page 130 and the prompts provided.

• Display the Big Book cover. Ask: What are the children

• After reading the first stanza, say: The author keeps the

doing? What do you think this book will be about?

same rhythm in the first three lines. Is the rhythm the same
in the fourth line? Pay attention to the rhythm as we read
the second stanza.

• During reading, prompt children to ask questions about

things they don’t understand in the selection. Then work
with children to reread and clarify their understanding.

• After finishing the poem, ask: Why did the shadow

• After reading, have children explain how rereading

disappear?

helped clarify their understanding.

• After reading, have children act out the poem, moving to

Mini-Lesson

its rhythm as you reread it. Assign pairs to play the child
and the shadow. Then have children turn to a partner
and retell the poem in their own words. Have a few
children share their retellings with the class.

Compare and Contrast
TEACH/MODEL Write the lesson focus
on chart paper. Explain that when you
compare and contrast two or more facts
or details, you show how they are alike
and different. Say: We will be learning how
to compare and contrast facts and details
in a selection. To compare means “to tell
how two things are alike or similar to each
other.” To contrast means “to tell how two
things are different from each other.”

Mini-Lesson
Monitor Comprehension: Reread
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that as they
Good readers
read, children should think about the
reread when
words they have read and check their
they don’t
understanding. If they do not understand understand part
of a selection.
something, they can reread part of
the selection. Say: Rereading can help
you make sure that you understand what you have read.
When we reread, we can realize that we missed or did not
understand an important detail in our first reading. Use
Think Aloud Cloud 1 (page 133) to frame a question
about something you didn’t understand in the selection,
and reread to clarify your understanding.
Think-Aloud Copying Master 1

I wonder . . .

GROUP WRAP-UP Ask children how rereading helped
them understand important details in the poem.
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information
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to help them
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After reading pages 4–5, say: Let’s compare and contrast
the photographs on these pages. We can compare these
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APPLY Use Think Aloud Cloud 1
to prompt children to ask questions
about this poem. Then work with
children to reread to clarify their
understanding. If children have
difficulty have them recall the retelling
they gave after reading “Hide-and-Seek
Shadow.”

LESSONFOCUS

PRACTICE/APPLY Distribute Graphic
Organizer 1. Explain that children can
use the Compare and Contrast Chart to
tell how details in the selection are alike
and different. As you continue to read
the remainder of To Be a Kid, work with
children to fill in the chart.
GROUP WRAP-UP Ask children to share similarities and
differences they found in the selection. Have children
discuss how comparing and contrasting facts and details in
the selection helped them understand the selection better.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Kids Have Fun!

Kids Have Fun!

Tell children that you will be reading the
beginning of a new selection aloud. Read
pages 122–127 aloud. Then use the prompts
below to discuss the pages with children.

• Is this selection fiction or nonfiction? How do you know?

(It’s nonfiction. It gives information about real people,
places, and things.)

• Look at the photograph on page 124. How are the children
in this photograph having fun? (They are jumping rope.)

• How do the photographs on pages 124–125 help you

understand the text? (The photographs help me visualize
what I’m reading about.)

Mini-Lesson
Compare and Contrast
MODEL Ask: How does comparing
LESSONFOCUS
and contrasting help you understand
Good readers
information in a selection? Recall with
compare
children this week’s comprehension skill and contrast
(Compare and Contrast) and lesson focus. information
in a selection
If children need extra support, review
to help them
the definition from earlier in the week.
understand the
selection.
To model comparing and contrasting,
reread the text on pages 124–125. Say:
I can compare what the children are doing on these pages.
The children in both photographs are having fun playing
games. Now I’ll look at these pages again and contrast what
the children are doing. The girls are jumping rope. The boy is
batting a ball.
PRACTICE/APPLY Distribute Graphic
Organizer 1. Work with children to
compare and contrast information from
the first pages of the selection.
GROUP WRAP-UP Use the Nonfiction
Thinkmark (page 135) to discuss the
selection so far. Then have children
compare one of the children they’ve learned about so far
to their own experiences. How are they like this child? How
are they different?

Read the rest of the selection with children. Use
the Shared Reading Routine on page 130 and
the following prompts with children.

• After reading page 126, say: The selection has told us

about children jumping and playing with balls and with
hoops. What conclusions can we draw? (Children play with
different thing and in many different ways.)

• After reading page 135, say: We know that some children

play games, move, make things, pretend, and explore. What
other ways of having fun did we read about? (Children
have fun learning how to do new things from their
parents.)

Mini-Lesson
Monitor Comprehension: Reread
MODEL Ask: How does rereading help
LESSONFOCUS
you understand a selection? Recall with
Good readers
children this week’s comprehension
reread when
strategy (Reread) and lesson focus.
they don’t
understand part
Return to pages 128–129 and say: When
of a selection.
I am not sure that I understand what I
have read, I reread the text. I am not sure
what the girl is doing. I will reread the text to check. Now I
understanding that she is cutting leaves into strips and that
she will use the strips to make a box.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: What do all
children around the world like to do? In what ways are they
the same, and in what ways are they different? Did you read
about anything that you like to do to have fun? What did you
learn about children everywhere?
READER RESPONSE Have children respond to Kids Have
Fun! by writing and drawing about one way that they have
fun. They might also use one of the Reader Response
Prompts on page 140 to respond. Children can use the
back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Skill: Compare and Contrast

Look at the photographs on
these two pages. How can
you compare and contrast
how these children are
having fun?

Compare and contrast how
these children are having
fun. What is the same? What
is different?

Pages 132–133

Skill: Compare and Contrast

Pages 130–131

Tell about a time when you
reread the words or went
back to look at the pictures
in this selection. What details
did you understand when
you reread?

Strategy: Reread

Page 137

Unit 4

Suggested Lesson Plan

Week 1

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 130–132

Mini-Lessons

Student Book
pages 8–9

• Ask Questions
• Make and Confirm Predictions
• Genre Study: Folktale, page 124

“Frog and
Snail’s Trip”

“The Rooster
and the Fox”

Materials

Student Book
pages 10–27

Reading
Genres
pages 13–18

Drakes Tail

Think Aloud Cloud 1 • Graphic Organizer 8 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Long a: ai, ay
Teacher’s Edition, pages 7C–7D
Spelling: Long a: ai, ay
Teacher’s Edition, page 7E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels E–K)

Read and Respond

E

F

G

K

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“The Rooster and the Fox”

“Frog and Snail’s Trip”
Read “Frog and Snail’s Trip” aloud to children.
Then use the Shared Reading Routine on
page 130 and the prompts below with children.

Ask children to listen carefully as you read “The
Rooster and the Fox” from the Interactive ReadAloud Anthology. Use the Interactive ReadAloud Routine on page 130 and the prompts provided.

• Display Student Book pages 8–9.
• Ask: Do you think Snail will find her way home?
• During reading help children to ask questions about

• After the fourth paragraph, say: Animals often act like
humans in fables. How do the Rooster and Fox act like
people in this fable?

the characters and events in the story. Use Think Aloud
Cloud 1 to prompt children’s response.

• After the tenth paragraph, say: Turn to your partner and
discuss why Rooster did not come down from the tree.

• After reading, discuss the selection with children.

• After Fox runs away, say: Tell your partner why you think

Ask: How did asking and answering questions help you
understand the selection?

Fox ran away when Rooster said the dogs were coming.

• At the end of the fable, ask: Were you right about why

Mini-Lesson

Rooster decided to stay in his tree? Did he really trust Fox?

• After reading, have children think of a time in their

Make and Confirm Predictions

lives when they have had to use good judgment. Have
children discuss with a partner the similarities between
their stories and the rooster’s story. Then have children
retell the fable to a partner.

TEACH/MODEL Write the lesson focus
L ESSONFOCUS
on chart paper. Explain that when you
Making and
make predictions, you think about what confirming
you have read so far in a story and make
predictions
helps readers
good guesses about what will happen
think about a
next. Then you look for evidence in the
story so that
text to confirm whether or not your
they can better
prediction was correct.
understand it.

Mini-Lesson
Ask Questions
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that readers
Good readers
can ask themselves questions about
ask and answer
characters and events in a story. Point
questions to
out that children can look for answers
help them
understand
to their questions in the text as they
important parts
read. Tell children that the questions
of the story.
we ask and the answers we find help us
to understand the important parts of a
story. Model using Think Aloud Cloud 1 (page 133) to ask
questions.
Think-Aloud Copying Master 1

I wonder . . .

GROUP WRAP-UP Ask children how asking questions
helped them understand the story.
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APPLY Use Think Aloud Cloud 1 to
prompt children to share questions
they asked while listening to the
story. Then work with children to
find answers to their questions in
the text.

Read the first paragraph aloud and then
say: I will make a prediction about what will happen next. I
think that Snail is lost. I think this because the title tells me
that the story is about a trip and the words tell me that Snail
is sad. One reason to be sad on a trip is because you are lost.
PRACTICE/APPLY Distribute Graphic
Organizer 8. Have children label
the columns What I Predict and What
Happens. Explain that children can
use the Predictions Chart to make and
confirm predictions about what will
happen in the story. As you continue to
read the remainder of “Frog and Snail’s
Trip,” work with children to complete the chart.
GROUP WRAP-UP After reading the last line of the story,
ask: Was your prediction correct? What questions did you
ask yourself when you made the prediction? Ask children to
share their completed charts.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Drakes Tail

Drakes Tail

Tell children that you will be reading the
beginning of a new story aloud. Read pages
10–17 aloud. Then use the prompts below to
discuss the pages with children.

• After reading page 12, ask: What common elements of a

folktale do you see on this page? (the words “Once upon a
time,” which are often the first words in a folktale)

• What does Drakes Tail give to the king? (some money)
• After reading page 14, ask: Who is the first person Drakes

Tail meets on his way to get his money back from the king?
(his friend Fox)

Mini-Lesson
Make and Confirm Predictions
MODEL Ask: How does making and
LESSONFOCUS
confirming predictions help you better
Making and
understand a story? Recall with children
confirming
this week’s comprehension skill (Make
predictions
helps readers
and Confirm Predictions) and lesson
think about a
focus. If children need extra support,
story so that
review the definition from earlier in the
they can better
week. Return to page 15 and model
understand it.
making and confirming predictions. Say:
Drakes Tail meets his friend Fox on his way to see the king. I
predict that Drakes Tail will meet more friends on the way. I
have read other stories where animal characters meet a lot
of friends on their way someplace. As I read, I’ll confirm, or
check, my prediction, and change if it I need to.
PRACTICE/APPLY Distribute Graphic
Organizer 8. Have children label
the columns What I Predict and What
Happens. Work with children to make and
confirm predictions from the first pages
of the story.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) to discuss the story so far. Then
have children predict what might happen at the end of the
story.

Read the rest of the story with children. Use the
Shared Reading Routine on page 130 and the
following prompts with children.

• After reading page 20, ask: Was the trip long or short?

How do you know? (It was long. Drakes Tail walked for
eight days.)

• After reading page 21, ask: What had the king done with
Drakes Tail’s money? (He had spent it all.)

Mini-Lesson
Ask Questions
MODEL Ask: How does asking questions
LESSONFOCUS
help you better understand a story? Recall
with children this week’s comprehension Good readers
ask and answer
strategy (Ask Questions) and lesson
questions to
help them
focus. If children need extra support,
understand
review the definition from earlier in the
important parts
week. Return to pages 12–13 and say: I
of the story.
can ask questions to help me understand
the beginning of the story. I ask, why does the author say
that Drakes Tail has brains? As I read, I find out that he saves
his money. That shows that he has brains. Then I ask, how
will Drakes Tail get his money back from the king? I will keep
reading to see if I can find the answer.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask: What happened at
the beginning, middle, and end of the story? What lesson can
you learn from Drakes Tail and his friends?
READER RESPONSE Have children respond to Drakes
Tail by writing about how this folktale is similar to and
different from other folktales they’ve read. Then have
them share their sentences. They might also use one of the
Reader Response Prompts on page 140 to respond to the
selection. Children can use the back panel of their Tri-Fold
Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
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What questions can you ask
about the story’s characters
and events on these pages?

Strategy: Ask Questions

Pages 16–17

What do you predict will
happen when Drakes Tail is
put into the hen pen? What
makes you think that?

Skill: Make and Confirm
Predictions

Pages 20–21

What answers have you
found to the questions you
asked before? What other
questions can you ask
yourself?

Strategy: Ask Questions

Pages 22–23

Unit 4

Suggested Lesson Plan

Week 2

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 120–123

Mini-Lessons

Student Book
pages 38–39

“Daddy Played
Music for the
Cows”

• Ask Questions
• Character and Setting
• Genre Study: Fiction, page 122

“When Jean
Comes Home”

Materials

Student Book
pages 40–57

Reading
Genres

Gram and Me

Think Aloud Cloud 1 • Graphic Organizer 3 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Introduce Long e
Teacher’s Edition, pages 37C–37D
Spelling: Words with Long e
Teacher’s Edition, page 37E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels E–K)

Read and Respond

E

F

G

K

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Daddy Played Music for the Cows”

“When Jean Comes Home”
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read
“Daddy Played Music for the Cows” from the
Interactive Read-Aloud Anthology. Use the
Interactive Read-Aloud Routine on page 130 and the
prompts provided.

• Display Student Book pages 38–39 Ask: How

does the girl feel about her big sister? Tell children you will
read to find out the answer to this question.

• After the third paragraph, ask: What made-up words does

• During reading, use Think Aloud Cloud 1 to help

the author use to stand for the sounds that she heard in the
barn? These words help us imagine what is happening in
the story.

children to ask questions about the story.

• After reading, discuss the story with children. Ask: How
did asking questions help you understand the story?

• After the second paragraph on page 122, say: Turn to your
partner and discuss what the cows might have done when
they heard the music. Do you think they liked the music?

Mini-Lesson
Character and Setting

• At the end of the story, ask: What role does music play in

TEACH/MODEL Write the lesson focus
on chart paper. Remind children that
characters in a story are who the story is
about. The setting is when and where a
story takes place. Describing the reasons
why characters do certain things and
feel a certain way can help readers to
understand why things happen in the
story.

this story?

• After reading, ask children to think about being an

animal that lives in the barn and retell the story from
how they see it. Ask the “animals” questions like “What
do you hear?” or “What are the people doing?”

Mini-Lesson
Ask Questions

230
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I wonder . . .
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GROUP WRAP-UP Ask children how asking questions
helped them understand the story.
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APPLY Use Think Aloud Cloud 1 to
prompt children to share questions
they asked while listening to the
story. Then work with children to
find answers to their questions in the
story.

Understanding
a story’s
characters and
setting can
help a reader
to better
understand the
story.

Read the title aloud and then say: I read the title, “When
Jean Comes Home,” and ask myself: From where is Jean
coming home? How does Jean feel about coming home?
How do the other characters feel? I will look for this
information as I read the story.
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TEACH/MODEL Write the lesson focus
LESSON FOCUS
on chart paper. Remind children that as
Good readers
they read, they can ask questions about ask themselves
what they do not understand or want
questions
about the story
to know more about. Asking questions
to help them
about the story events can help them
understand
to better understand the characters and
what they read.
the reasons for their actions and feelings.
Then they can look for answers to their questions in the
text. Model using Think Aloud Cloud 1 (page 133) to ask
questions.

LESSONFOCUS

PRACTICE/APPLY Distribute Graphic
Organizer 3. Work with children to label
the columns What the Characters Do and
Where They Do It. Explain that children
can use the Character and Setting Chart
to record details about the characters
and setting. As you continue to read
the remainder of “When Jean Comes Home,” work with
children to complete the chart.
GROUP WRAP-UP After reading, have children use their
completed charts to discuss the story. Guide children to
understand that Jean talks about school but that the story
does not take place at her school. Her school is not the
story’s setting.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Gram and Me

Gram and Me

Tell children that you will be reading the
beginning of a new story aloud. Read pages
40–47 aloud. Then use the prompts below to
discuss the pages with children.

• After reading page 42, ask: What does the boy call his
grandmother? (Gram)

• After reading page 44, ask: What does Gram help James to
do? (ride his bike)

• After reading page 47, ask: What do Gram and James do
on the dock? (They fish and wave at boats.)

Mini-Lesson
Character and Setting
MODEL Ask: How does identifying
LESSONFOCUS
characters and setting help you better
Understanding
understand a story? Recall with children
a story’s
this week’s comprehension skill
characters and
setting can
(Character and Setting) and lesson
help a reader
focus. If children need extra support,
to better
review the definition from earlier in
understand the
the week. Return to pages 42–43 and
story.
model identifying character and setting.
Say: In the picture, I see water and sailboats. I think the
characters are at a lake or by the ocean. This is the setting.
The characters are waving to the boats because they want to
say hello to the people on the boats.
PRACTICE/APPLY Distribute Graphic
Organizer 3. Work with children to label
the columns What the Characters Do and
Where They Do It. Help children complete
the chart as you read the story.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) to discuss the
story so far. Then have children predict what else the
characters might do, and how the setting might change.

Read the rest of the story with children. Use the
Shared Reading Routine on page 130 and the
following prompts with children.

• After reading page 48, say: Visualize the ripe plum James
picks. What does it look like? What might it taste like?

• After reading page 51, have children turn to a partner

and retell what Gram and James have done together.
Remind them to pay attention to the sequence in which
the events occurred.

Mini-Lesson
Ask Questions
MODEL Ask: How does asking questions LESSONFOCUS
help you better understand a story? Recall
Good readers
with children this week’s comprehension ask themselves
strategy (Ask Questions) and lesson
questions
focus. Return to pages 42–43 and model about the story
asking questions. Say: I’m already curious to help them
understand
about Gram and the little boy. What will I
what they read.
learn about them? What do they like to do?
I will keep these questions in mind as I keep reading.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask: What did you find
out about Gram and James in the story? Did the story remind
you of anything that has happened in your life? Explain.
READER RESPONSE Have children respond to Gram
and Me by brainstorming scenes from the story to act
out. Guide children to select scenes that show how the
characters feel about each other and to organize the
scenes in a logical order. Have children write the dialogue
from the story and practice performing their scenes.
Children can take turns playing the roles of Gram and
James. They might also use one of the Reader Response
Prompts on page 140 to respond. Children can use the
back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Skill: Character and Setting

What is the setting on
this page? What are the
characters doing?

What question can you ask
about this part of the story?

Page 49

Strategy: Ask Questions

Page 46

What answers did you
find to the questions you
asked before? What other
questions can you ask about
this book?

Strategy: Ask Questions

Page 57

Unit 4

Suggested Lesson Plan

Week 3

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 137–139

Mini-Lessons

Student Book
pages 68–69

“What Is Made
from Recycled
Materials?”

•
•
•
•

“Picking
Peaches”

Ask Questions
Retell
Text Feature: Photographs, page 128
Genre Study: Nonfiction, page 125
Materials

Student Book
pages 70–77

Reading
Genres
pages 19–26

César Chávez

Think Aloud Cloud 1 • Graphic Organizer 10 • Tri-Fold Book
Word Study
Phonics: Long o: o, oa, oe, ow
Teacher’s Edition, pages 67C–67D
Spelling: Long o: o, oa, oe, ow
Teacher’s Edition, page 67E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels E–K)

Read and Respond

E

C

G

K

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“What Is Made from Recycled
Materials?”

“Picking Peaches”
Read “Picking Peaches” aloud to children. Then
use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read “What
Is Made from Recycled Materials?” from the
Interactive Read-Aloud Anthology. Use the Interactive
Read-Aloud Routine on page 130 and the prompts
provided.

• Display Student Book pages 68–69.
• Ask: How do peaches get picked?
• During reading, use Think Aloud Cloud 1 to prompt

• Point out to children that this reference text is

children to ask questions.

organized like a list. A list makes it easy to read and find
information.

• After reading, discuss the selection with children. Ask:

• After the second bullet point, ask: What question could

How did thinking asking questions help you understand the
selection?

you ask about what we have read so far?

• After the last bullet point, say: The author tells us

Mini-Lesson

information about recycling without a lot of extra
sentences. How does this help the reader?

Retell

• After reading, have children list one or two facts that

TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that when
Retelling
children retell a selection, they use
information
their own words to tell the important
from a selection
details and events. Say: Ask yourself what helps readers
understand and
is the most important information on
remember what
each page of a selection. Then retell the
they have read.
important ideas and details using your own
words. Explain that this will help children remember and
understand what they have read.

they learned about recycling. Then have children think of
ways they can recycle at home. When completed, have
children turn to a partner and retell what they learned
from the reference text.

Mini-Lesson
Ask Questions
TEACH/MODEL Write the lesson focus LESSONFOCUS
on chart paper. Explain to children that
Good readers
they can ask questions about anything ask questions
in the selection that is not clear to
to help them
to better
them or that they want to know more
understand
about. Explain that asking themselves
what they read.
questions as they read can help them
know what they do not understand.
Model using Think Aloud Cloud 1 (page 133) to ask
questions.
Think-Aloud Copying Master 1

I wonder . . .

GROUP WRAP-UP Ask children how
asking questions helped them understand the selection.
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APPLY Use Think Aloud Cloud 1 to
prompt children to share questions
they asked while listening to the
selection. Then work with children
to reread the selection and find
answers to their questions.

Read the first paragraph aloud and then say: I can use my
own words to retell what I learned about peaches in the first
paragraph. Let’s see. I learned that peaches change as they
grow. I also learned that peaches are better to eat when they
are big and ripe. This is the most important information in the
first paragraph of the selection.
PRACTICE/APPLY Distribute Graphic
Organizer 10. Have children label the
top row Retell. Explain that children can
use the Retelling Chart to record the
most important details and events in the
selection in order. As you continue to
read the remainder of “Picking Peaches,”
work with children to complete the chart.
GROUP WRAP-UP After reading the selection, have
children use the chart to retell the important information
in the selection. Guide them to tell the information in the
order in which they read it.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
César Chávez

César Chávez

Tell children that you will be reading the
beginning of a new selection aloud. Read
pages 70–73 aloud. Then use the prompts
below to discuss the pages with children.

• After reading page 70, ask: Who did César Chávez help the
most? (He helped people who pick crops the most.)

•

After reading page 73, ask: What is one reason the crop
pickers had a hard life? (They worked in the hot sun for
little pay and had to move from crop to crop. They also
lived in shacks.)

• Is this selection fiction or nonfiction? How do you know?
(It’s nonfiction. It tells about real people, places, and
events, and contains photographs.)

Mini-Lesson
Retell
MODEL Ask: How does retelling help
LESSONFOCUS
you better understand a selection? Recall
Retelling
with children this week’s comprehension information
skill (Retell) and lesson focus. If children
from a selection
need extra support, review the definition helps readers
understand and
from earlier in the week. Return to page
remember what
73 and model retelling. Say: I can look
they have read.
at the words and illustrations and retell
the important details in my own words: Crop pickers had a
difficult life. They worked hard, were not paid much, and lived
in shacks.
PRACTICE/APPLY Distribute Graphic
Organizer 10. Have children label the
first row Retell. Work with children to
record important details and events as
you read the selection.
GROUP WRAP-UP Use the Nonfiction
Thinkmark (page 135) to discuss the
selection so far. Then have children predict what César
Chávez might do for the crop pickers.

Read the rest of the selection with children. Use
the Shared Reading Routine on page 130 and
the following prompts with children.

• After reading page 74, ask: What was one of the biggest
crops? (grapes)

• After reading page 76, say: It took a long time but the

farmers did make changes. What is one way that crop
pickers’ lives are better today? (They get more pay and
have better homes.)

Mini-Lesson
Ask Questions
MODEL Ask: How does asking questions LESSONFOCUS
help you better understand a selection?
Good readers
Recall with children this week’s
ask questions
comprehension strategy (Ask Questions) to help them
to better
and lesson focus. If children need extra
understand
support, review the definition from
what they read.
earlier in the week. Return to page 75
and say: I read that the crop pickers asked for more pay and
better homes. I ask myself how the farmers responded to their
request. I will read on to see if I can find the answer.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: In what
ways did asking questions help you understand important
details in the selection? Ask children to retell important
details and events from the selection in order.
READER RESPONSE Have children respond to César
Chávez by writing about how César Chávez helped people.
Ask children to give details from the selection to support
their responses. They might also use one of the Reader
Response Prompts on page 140 to respond. Children can
use the back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, have children
use the photographs from the selection as they retell the
selection.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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73

Skill: Retell

What happened when the
crop pickers stopped picking
grapes?

What questions can you
ask about this part of the
selection?

Page 75

Strategy: Ask Questions

Page 74

What answers did you find
for the questions you asked
before? What questions can
you ask about the end of the
selection?

Strategy: Ask Questions

Page 76

Unit 4

Suggested Lesson Plan

Week 4

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 38–42

Mini-Lessons

Student Book
pages 84–85

• Visualize
• Plot
• Genre Study: Fiction, page 122

“See the Ball
Fly!”

“The Three Billy
Goats Gruff”

Materials

Student Book
pages 86–100

Reading
Genres

Think Aloud Cloud 3 • Graphic Organizer 4 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Long i: i, ie, igh, y
Teacher’s Edition, pages 83C–83D

The Kite

Spelling: Words with -ind, -ight, -y
Teacher’s Edition, page 83E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels E–K)

Read and Respond

E

G

H

K

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading

74

Balanced Literacy Teacher’s Guide

• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“The Three Billy Goats Gruff”

“See the Ball Fly!”
Read “See the Ball Fly!” aloud to children. Then
use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read “The
Three Billy Goats Gruff” from the Interactive
Read-Aloud Anthology. Use the Interactive
Read-Aloud Routine on page 130 and the prompts
provided.

• Display Student Book pages 84–85.
• Ask: What do you think will help Little Cub hit the ball?
• During reading help children to visualize events in the

• Point to the picture of the billy goat on the bridge. Have
students predict what might happen in the story.

story. Use Think Aloud Cloud 3 to prompt children’s
response.

• After the fourth paragraph, say: When I am rushing, I am
moving very fast. Turn to a partner and discuss how the
water moves in a rushing river. Would it be easy to swim
across a rushing river?

• After reading, discuss the story with children. Ask: How
did visualizing help you understand the story?

• At the end of the first page, say: The characters in folktales

Mini-Lesson

often include animals acting like people. What is one way
the three goats in this story act like people?

Plot

• After reading, have children act out the story. Assign the

TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain to children that
Good readers
what happens to the characters in a
pay attention to
story is called the plot. Usually, one or
what happens
to the characters
more characters in the story will have
in a story.
a problem, something that they need
to change, fix, or figure out. The story’s
plot tells us how the characters try to solve the problem.
Explain that children will better understand a story’s
events once they figure out the character’s problem and
how the character is trying to solve it.

roles of the three Billy Goats Gruff and the troll. Then
have children retell the folktale to a partner.

Mini-Lesson
Visualize
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain to children that
Visualizing a
as they read, they can use the details in
story helps
the story and the pictures to visualize,
readers
understand the
or create picture in their minds. They
story events and
can visualize what the characters and
the plot better.
setting look like and how the events
in the story happen. Visualizing a story
helps readers understand the story events and the plot
better. Visualizing also helps readers realize when they do
not understand something in the story. Model using Think
Aloud Cloud 3 (page 133) to visualize.
Think-Aloud Copying Master 3

I was able
to picture
in my mind . . .

GROUP WRAP-UP Ask children how visualizing helped
them understand the folktale.
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APPLY Use Think Aloud Cloud 3 to
prompt children to share pictures
they remember from a scene
in the folktale. If children have
difficulty, reread portions of the
story containing descriptive words and
phrases.

Read the first paragraph aloud and then say: I know Little
Cub’s problem. He is at bat, but he misses the ball. I’ll read to
find out if he ever hits the ball.
PRACTICE/APPLY Distribute Graphic
Organizer 4. Help children label the
boxes Somebody, Wanted, But, and So.
Explain that children can use the Plot
Chart to figure out the problem and
solution in the story. As you continue to
read the remainder of “See the Ball Fly!,”
work with children to complete the chart.
GROUP WRAP-UP After reading the story, ask: What was
Little Cub’s problem? How was his problem solved by the end
of the story? Ask children to use their completed charts to
answer the questions.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
The Kite

The Kite

Tell children that you will be reading the
beginning of a new story aloud. Read pages
86–91 aloud. Then use the prompts below to
discuss the pages with children.

• What are the names of the main characters? (Frog and
Toad)

• After reading page 90, say: Let’s retell what has happened

in the beginning of the story. Frog and Toad want to fly their
kite. First, Toad runs fast across the meadow. Next, the kite
goes up but then falls to the ground. What happens next?
(Then, three birds laugh at him. Last, Toad tells Frog that
he gives up.)

• Do the robins think Frog and Toad will ever get their kite to
fly? (No. They say it is junk and should be thrown away.)

Mini-Lesson
Plot
MODEL Ask: How does paying attention LESSONFOCUS
to plot help you better understand a
Good readers
story? Recall with children this week’s
pay attention to
comprehension skill (Plot) and lesson
what happens
to the characters
focus. If children need extra support,
in a story.
review the definition from earlier in the
week. Return to page 89 and model
identifying the plot. Say: We have only read two pages, but
we already know that the main characters—Frog and Toad—
are in a meadow where the wind is strong. They want to fly a
kite. They might face some problems. The wind might be too
strong; the kite might be too heavy to fly. I’ll keep reading to
see whether these are the problems and how they’re solved.
PRACTICE/APPLY Distribute Graphic
Organizer 4. Help children label the
boxes Somebody, Wanted, But, and So.
Work with children to identify the plot,
including the problem and solution, as
you read the story.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) to discuss the story so far. Then
have children predict how Frog and Toad might solve their
problem.

Read the rest of the story with children. Use the
Shared Reading Routine on page 130 and the
following prompts with children.

• After reading page 92, ask: What did Frog and Toad do on
their second try to fly the kite? (Toad waved the kite over
his head.) Did it work? (No.)

• After reading page 96, ask: After their third try didn’t work,
what did Toad want to do? (He wanted to throw the kite
away and go home.)

• After finishing the story, ask: How did Frog and Toad

finally get the kite to fly? (Toad ran with the kite over his
head, jumped up and down, and shouted “Up kite up.”)

Mini-Lesson
Visualize
MODEL Ask: How does visualizing help
LESSONFOCUS
you better understand a story? Recall with
Visualizing a
children this week’s comprehension
story helps
strategy (Visualize) and lesson focus.
readers
understand the
Return to pages 88–89 and say: Frog
story events and
and Toad want to fly a kite. They are in a
the plot better.
meadow where it is windy. If I close my
eyes, I can visualize the characters in a
grassy meadow with a blue sky above them. I can imagine the
window blowing across the meadow.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask: What did you learn
from the story? Why do you think Frog and Toad didn’t give
up when they had a problem?
READER RESPONSE Have children respond to The Kite by
picking one character or scene from the story and drawing
it the way they saw it in their mind. They might also use
one of the Reader Response Prompts on page 140 to
respond to the selection. Children can use the back panel
of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Strategy: Visualize

What do you see in your
mind from this page?

What problem do Frog and
Toad have? What solution
have they tried? Did it work?

Page 93

Skill: Plot

Page 93

After two tries, Toad still can’t
get the kite to fly. What does
Frog tell Toad to do next?
What can you visualize in
your mind?

Strategy: Visualize

Page 94

Unit 4

Suggested Lesson Plan

Week 5

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 133–136

Mini-Lessons

Student Book
pages 112–113

•
•
•
•

“A School of
Fish”

“Trapped by Ice”

Visualize
Retell
Text Feature: Photographs, page 128
Genre Study: Nonfiction, page 125
Materials

Student Book
pages 114–132

Reading
Genres
pages 19–26

Animal Teams

Think Aloud Cloud 3 • Graphic Organizer 10 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Final Long e: y, ey
Teacher’s Edition, pages 111C–111D
Spelling: Final Long e: y, ey
Teacher’s Edition, page 111E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels E–K)

Read and Respond

E

G

H

K

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Trapped by Ice”

“A School of Fish”
Read “A School of Fish” aloud to children. Then
use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read
“Trapped by Ice” from the Interactive Read-Aloud
Anthology. Use the Interactive Read-Aloud
Routine on page 130 and the prompts provided.

• Display Student Book pages 112–113.
• Ask: Why do fish swim together in a school? Tell children

• After the second paragraph, say: Picture in your mind the
iceberg crashing into the penguins’ home on the island.
Why do you think none of the eggs survived the crash?

you will read to find out the answer to this question.

• After the fifth paragraph, say: Turn to your partner

• During reading help children visualize important events

• After the last paragraph, say: Think about the baby

• After reading, discuss the selection with children. Ask:

and details in the selection. Use Think Aloud Cloud 3 to
prompt children’s response.

and discuss the important facts we’ve read so far about
penguins.

How did visualizing help you understand the selection?

penguins grouped together. Discuss with your partner why
the baby penguins stay together.

Mini-Lesson

• After reading, have children tell facts about penguins

Retell

that they learned from this story. Record their facts and
read them aloud together when you are finished. Then
have children retell the selection to a partner.

TEACH/MODEL Write the lesson focus
on chart paper. Explain that to retell
means to tell the information from a
selection in the order that you read it.
Point out that retelling a selection can
help children remember the important
information that they read. Retelling can
also help children explain a selection to
others.

Mini-Lesson
Visualize

232
Think-Aloud Copying Master 3

I was able
to picture
in my mind . . .

© Macmillan/McGraw-Hill

GROUP WRAP-UP Ask children how visualizing helped
them understand the information in the selection.

/Volumes/114/MHS00091/work%0/indd%0/Grade K/BM_Pages

APPLY Use Think Aloud Cloud 3
to prompt children to visualize
something they found to be
important in this selection. If
children have difficulty, read aloud
descriptive text from the selection.

Good readers
retell a selection
to help them
remember
the important
information they
read.

Read the first paragraph aloud and say: I’ll think about the
important facts and retell using my own words. Some fish
swim together in groups. These groups are called schools. A
school can be made of big fish or small fish.
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TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain to children that
Visualizing
when they visualize what they read,
events and
they use the information in the text and
details helps
readers
the photographs to create a picture in
understand
their mind. Children can visualize the
the important
important details and events as they
information in a
read. Creating images in their mind of the selection.
important events can also help them to
retell the story. Model using Think Aloud Cloud 3 (page
133) to visualize.

LESSONFOCUS

PRACTICE/APPLY Distribute Graphic
Organizer 10. Have children label the
first row Retell. Explain that children
can use the Retelling Chart to record
important details and events in the
beginning, middle, and end of the
selection. As you continue to read the
remainder of “A School of Fish,” work with
children to complete the chart.
GROUP WRAP-UP After reading, have children use their
completed chart to retell the selection to a partner.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Animal Teams

Animal Teams

Tell children that you will be reading the
beginning of a new selection aloud. Read
pages 114–121 aloud. Then use the prompts
below to discuss the pages with children.

• After reading page 119, ask: How do birds and big animals
help each other? (Birds eat bugs off big animals. The birds
are safe on the big animals’ backs. )

• After reading page 121, ask: What facts and details have

we read? (Birds and big animals can help each other; a
goby fish and a blind shrimp can help each other.) What
do those details have in common? (They are about how
animals help each other.) What do you think is the main
idea of what we have read? (Animals can help each other.)

Mini-Lesson
Retell
MODEL Ask: How does retelling help you LESSONFOCUS
better understand a selection? Recall with
Good readers
children this week’s comprehension skill retell a selection
(Retell) and lesson focus. If children need to help them
extra support, review the definition from remember
the important
earlier in the week. Return to page 117
information they
and model retelling. Say: Let’s think about read.
what we have to retell from these first
pages. The most important idea that the author has told us so
far is that many animals work together in teams. As I read, I’ll
pause to retell important information.
PRACTICE/APPLY Distribute Graphic
Organizer 10. Have children label the
top row Retell. Work with children to
record important details and events as
you read the selection.
GROUP WRAP-UP Use the Nonfiction
Thinkmark (page 135) to discuss the
selection so far. Have children suggest other animals they
might read about in this selection. Ask: How do those
animals work together in teams?

Read the rest of the selection with children. Use
the Shared Reading Routine on page 130 and
the following prompts with children.

• After reading page 124, ask: What problem does the clown
fish have? (Many fish want to eat it.) How does the sea
anemone help the clown fish? (It keeps it safe.)

• After reading page 126, ask: Think about the selection.

How can you tell that it is nonfiction? (It gives information
about a real topic.)

• After reading page 129, ask: Why does the cleaner fish

look for a bigger fish to clean when it gets hungry? (It gets a
free meal when cleaning the bigger fish.)

Mini-Lesson
Visualize
MODEL Ask: How does visualizing help
LESSONFOCUS
you better understand a selection? Recall
Visualizing
with children this week’s comprehension events and
strategy (Visualize) and lesson focus.
details helps
readers
Return to page 117 and say: I will use
understand
the details in the text and photograph to
the important
help me visualize. The text says that the
information in a
shrimp and the fish help each other. As I
selection.
read about them I will make a picture in my
mind to help me understand how they help each other.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: In what
ways did visualizing help you understand important parts of
the story? Have children retell the selection to a partner.
READER RESPONSE Have children respond to Animal
Teams by writing about how the selection reminds them of
animals they have seen working together. They might also
use one of the Reader Response Prompts on page 140 to
respond to the selection. Children can use the back panel
of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Strategy: Visualize

What words on this page
help you visualize what’s
happening? Describe the
picture you make in your
mind.

What did you read about
first on these pages? What
did you read about last?

Page 123

Skill: Retell

Pages 122–123

What can you visualize on
these two pages?

Strategy: Visualize

Pages 126–127

Unit 5

Suggested Lesson Plan

Week 1

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 213–218

Mini-Lessons
Student Book
pages 8–9

“One Giant Leap:
The Story of Neil
Armstrong”

• Ask Questions
• Cause and Effect
• Genre Study: Fiction, page 122

“Lucky Lily”

Materials

Student Book
pages 10–42

Reading
Genres

Kitten’s First
Full Moon

Think Aloud Cloud 1 • Graphic Organizer 25 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: r-Controlled Vowels
Teacher’s Edition, pages 7C–7D
Spelling: r-Controlled Vowels
Teacher’s Edition, page 7E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels F–K)

Read and Respond

F

G

H

K

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“One Giant Leap: The Story of
Neil Armstrong”

“Lucky Lily”
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read “One
Giant Leap: The Story of Neil Armstrong.” Use the
Interactive Read-Aloud Routine on page 130 and the
prompts provided.

• Display Student Book pages 8–9. Have children make
predictions based on the illustration and story title.

• During reading, use Think Aloud Cloud 1 to help

• Point to the picture of Neil Armstrong. Remind children

children ask questions about the story.

that a biography is a nonfiction story that is written
about a real person by someone else to give information.

• After reading, discuss the selection with children. Ask:

How did asking questions help you understand the story?

• After the eighth paragraph on page 215, ask: What is the
main idea of this part of the selection?

Mini-Lesson

• At the end of page 216, say: Turn to your partner and

Cause and Effect

discuss how Neil might have felt when the alarm went off.
How would you have felt in his place?

TEACH/MODEL Write the lesson focus
on chart paper. Explain that a cause is
what makes a character do something in
a story. An effect is what the character
does. Say: To figure out cause and effect,
ask yourself: What happened? Why did it
happen?

• After the third paragraph on page 217, say: With your

partner, discuss what it would be like to stand on the moon
and look at Earth.

• After reading, have children list two facts they learned
about Neil Armstrong while listening to the selection.
Then have children turn to a partner and retell the
biography in their own words.

Ask Questions
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Tell children that when
Asking and
they ask questions, they ask themselves answering
about characters and events in a story.
questions
help readers
Explain that the questions we ask and
understand a
the answers we find can help us better
story better.
understand the characters and the
reasons for their actions. Model using
Think Aloud Cloud 1 (page 133) to ask questions.
Think-Aloud Copying Master 1
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GROUP WRAP-UP Ask children
how asking questions helped them
understand the biography.

I wonder . . .

Identifying
cause and effect
helps readers
understand
story characters
and events.

Read “Lucky Lily” through the sentence, She ran out and
climbed up the shelf. Say: To better understand the story, I
ask myself, What happened? The story tells me that Lily Rat
ran out of her hole and climbed up on the shelf. Why did that
happen? What caused Lily Rat to do that? The story says she
was hungry and saw cheese on the shelf. Those were the
causes for her actions. The effect was that she climbed up the
shelf.

Mini-Lesson

APPLY Use Think Aloud Cloud 1 to
prompt children to share questions
they have about the biography. If
children have difficulty, work with
them to reread sections of the story.

LESSONFOCUS

PRACTICE/APPLY Distribute Graphic
Organizer 25. Have children label the
first circle Cause and the first box Effect.
Explain that children can use the Cause
and Effect Chart to record what happens
and why it happens in the story. As you
continue to read the remainder of “Lucky
Lily,” work with children to complete the
chart.
GROUP WRAP-UP After reading, guide children to
identify another cause and effect. Ask: What happened
after Lily Rat ate the cheese? (Lily Rat ran home.) Why did
she do this? (She had finished eating and was full.) What
happened at the end of the story?(Lily Rat got home safely.)
How did this make her feel? (She felt happy and lucky.)

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Kitten’s First Full Moon

Kitten’s First Full Moon

Tell children that you will be reading the
beginning of a new story aloud. Read pages
10–21 aloud. Then use the prompts below to
discuss the pages with children.

• After reading page 12, ask: What elements of fiction

do you notice at the beginning of the story? (The main
character is a kitten. The kitten thinks the moon is a
bowl of milk. A real cat probably would not be able to
think like that. Also, the story has pictures instead of
photographs.)

• What does Kitten think the full moon is? (a bowl of milk)
• After reading page 19, ask: What happened when Kitten
tried to jump up to reach the moon? (She tumbled and
hurt her ear, nose, and tail.)

Mini-Lesson
Cause and Effect
MODEL Ask: How does identifying cause LESSONFOCUS
and effect help you better understand a
Identifying
story? Recall with children this week’s
cause and effect
comprehension skill (Cause and Effect)
helps readers
understand
and lesson focus. If children need extra
story characters
support, review the definition from
and events.
earlier in the week. After reading page
15, model identifying cause and effect. Say: We can identify
the cause and effect of the character’s actions and feelings
as we read. Kitten opens her mouth to lick. Why did she do
that? Yes, she thought the moon was a bowl of milk and
she wanted to lick it. What happens because she opens her
mouth and licks? Yes, she ends up with a bug on her tongue.
Kitten wanting to lick the moon is the cause of her opening
her mouth and licking. Kitten ending up with a bug on her
tongue is the effect.
PRACTICE/APPLY Distribute Graphic
Organizer 25. Have children label the
first circle Cause and the first box Effect.
Work with children to identify cause and
effect relationships from the first pages
of the story.
GROUP WRAP-UP Have children predict
what might happen next in the story.

Read the rest of the story with children. Use the
Shared Reading Routine on page 130 and the
following prompts with children.

• After reading page 22, say: How many pictures of Kitten

do you see? (five) What do you see Kitten doing? (Kitten is
running down the sidewalk, through a garden, in a field,
and by a pond.) Let’s read the text on this page again. How
do the illustrations help you follow the sequence of events?
(There is one illustration for each event. The illustrations
are in the same sequence as the events in the text.)

• After reading page 37, ask: What can you say about

characters in fiction stories from reading about Kitten?
(Characters in fiction stories can act like real people or
animals.)

Mini-Lesson
Ask Questions
MODEL Ask: How does asking questions
LESSONFOCUS
help you better understand a story? Recall
Asking and
with children this week’s comprehension answering
strategy (Ask Questions) and lesson
questions
help readers
focus. Return to page 12 and say: I ask
myself questions as I read the beginning of understand a
story better.
a story. The first sentence in this story says it
was Kitten’s first full moon. I wonder, Does Kitten know what a
full moon is? I read and find out that Kitten thinks the moon is
a bowl of milk and that she wants it.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, say: Think about what
caused things to happen in the story. What caused Kitten to
be lucky at last?
READER RESPONSE Have children respond to Kitten’s
First Full Moon by writing about their favorite part of the
story. They might also use one of the Reader Response
Prompts on page 140 to respond. Children can use the
back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Strategy: Ask Questions

Something new is
happening now that Kitten
sees a bowl of milk that is
even bigger. What questions
can you ask yourself about
what is happening in this
part of the story?

What caused Kitten to feel
scared?

Page 31

Skill: Cause and Effect

Page 27

What are the effects of Kitten
seeing the moon in the
pond?

Skill: Cause and Effect

Page 33

Unit 5

Suggested Lesson Plan

Week 2

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 153–155

Mini-Lessons
Student Book
pages 54–55

“What Kind of
Scientist Are
You?”

• Ask Questions
• Make Inferences
• Genre Study: Nonfiction, page 125

“Be Curious”

Materials

Student Book
pages 56–74

Reading
Genres
pages 19–26

Meet Ben
Franklin

Think Aloud Cloud 1 • Graphic Organizer 9 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: r-Controlled Vowels
Teacher’s Edition, pages 53C–53D
Spelling: r-Controlled Vowels
Teacher’s Edition, page 53E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels F–K)

Read and Respond

F

G

H

K

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“What Kind of Scientist Are You?”

“Be Curious”
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read “What
Kind of Scientist Are You?” from the Interactive
Read-Aloud Anthology. Use the Interactive
Read-Aloud Routine on page 130 and the prompts
provided.

• Display Student Book pages 54–55. Ask:

What makes the seed look big? Tell children you will read
to find out.

• Point to the pictures of scientists on page 153. Tell

• During reading, use Think Aloud Cloud 1 to help

children you will be reading about different types of
scientists.

children ask questions about the selection.

• After reading, have children tell where they found

• After the first paragraph on page 154, ask: What

answers to their questions.

questions could you ask about what we have read so far?

• At the end of page 154, ask: What is this selection mostly

Mini-Lesson

about?

Make Inferences

• After reading, have children list one or two facts that

TEACH/MODEL Write the lesson focus
L ESSONFOCUS
on chart paper. Explain that when readers
Good readers
make inferences, they use clues from the make inferences
text and what they already know to figure using facts
out facts and details that are not stated in and details
a selection. Tell children that authors don’t in a selection
and their own
always include every piece of information knowledge
in a text. Sometimes readers have to use
to help them
understand the
the facts and details in the text to make
selection better.
inferences about a selection.

they learned about scientists while listening to the
selection. When completed, have children turn to a
partner and retell the selection in their own words. Then
have a few children share their retellings with the class.

Mini-Lesson
Ask Questions
LESSONFOCUS
Asking
questions
helps readers
understand
what is and is
not stated in the
text.

Think-Aloud Copying Master 1

I wonder . . .

© Macmillan/McGraw-Hill

GROUP WRAP-UP Ask children how asking questions
helped them understand the selection.
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TEACH/MODEL Write the lesson focus
on chart paper. Remind children that
they can ask questions about the
selection as they read. Say: When we ask
ourselves questions, we can think about
the important details in the text. Asking
questions helps us understand what is and
what is not stated in the text. Model using
Think Aloud Cloud 1 (page 133) to ask
questions.

Read “Be Curious.” Say: The author tells us how to make a
small object appear big by looking at it through a dish filled
with water, but the author doesn’t give us any information
about why the object looks bigger. To understand why the
object looks bigger, I need to make an inference. I’ll go back
and look for facts and details in the text to help me. The
author tells me I need to put water in a bowl. I think that’s a
clue. I’ll write that down.
PRACTICE/APPLY Distribute Graphic
Organizer 9. Have children label the
boxes What I Read, What I Know, and
Inference. Explain that children can use the
Inference Chart to record clues from the
text and what they already know to figure
out facts and details that are not stated in
a selection. As you continue to read “Be
Curious,” work with children to complete the chart.
GROUP WRAP-UP After reading, have children explain
the inferences they made.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Meet Ben Franklin

Meet Ben Franklin

Tell children that you will be reading the
beginning of a new selection aloud. Read
pages 56–63 aloud. Then use the prompts
below to discuss the pages with children.

• After reading page 61, ask: Who is this selection mainly

about? (Ben Franklin) What is one fact you have learned
about Ben Franklin so far? (He lived a long time ago. He
was curious and liked to make things.)

•

After reading page 63, say: Paying attention to the
sequence of events is important to understanding a story.
Let’s review what happened on these pages. First, Ben
had a kite. What did he do with it? (He ran with it.) What
happened when the wind lifted it? (Ben jumped in the
water.) What happened next in the water? (The kite pulled
Ben.)

Mini-Lesson
Make Inferences
MODEL Ask: How does making inferences LESSONFOCUS
help you better understand what you
Good readers
read? Recall with children this week’s
make inferences
comprehension skill (Make Inferences)
using facts
and details
and lesson focus. If children need extra
in a selection
support, review the definition from
and their own
earlier in the week. Return to page 58
knowledge
to help them
and model making inferences. Say:
understand the
Looking at the pictures of a story can help
selection better.
us make inferences. The text does not tell us
when this story takes place. I can make an
inference by looking at the boats and the kinds of clothes the
people are wearing. I can infer that this story takes place long
ago.
PRACTICE/APPLY Distribute Graphic
Organizer 9. Have children label the
boxes What I Read, What I Know, and
Inference. Work with children to make
inferences from the first pages of the
selection.
GROUP WRAP-UP Use the Nonfiction
Thinkmark (page 135) to discuss the selection so far. Then
have children predict what else they might learn about
Ben’s life.

Read the rest of the selection with children. Use
the Shared Reading Routine on page 130 and
the following prompts with children.

• After reading page 65, ask: What is one thing Ben invented
when he grew up? (a stove that gave off better heat;
glasses that helped people see up close and far away)

• After reading page 71, ask: What could happen to a house
if lightning strikes it? (It could catch fire.) What did Ben
Franklin invent to keep this from happening? (an iron rod
that goes on top of houses)

Mini-Lesson
Ask Questions
MODEL Ask: How does asking questions
LESSONFOCUS
help you better understand a story? Recall
Asking
with children this week’s comprehension
questions
strategy (Ask Questions) and lesson focus. helps readers
Return to page 65 and say: In Chapter 1, I
understand
learned that Ben Franklin lived long ago. He what is and is
was curious about many things, and he liked not stated in the
text.
to make things. Ben made a kite that pulled
him through the water in a pond. I ask myself what other things
Ben may have invented. I will look for the answer as I read.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask: What was the
most important idea you learned from the selection? What
inferences can you make about Ben Franklin? What else do
you want to learn about him?
READER RESPONSE Have children respond to Meet Ben
Franklin by writing one or more questions they would
ask the author if they had the chance, for example: What
other things did Ben Franklin invent? Who did Ben Franklin
admire? They might also use one of the Reader Response
Prompts on page 140 to respond to the selection.
Children can use the back panel of their Tri-Fold Book for
their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Skill: Make Inferences

At the beginning of Chapter 3,
the selection says that Ben
wondered if lightning was
electricity. What made him
think about his kite?

What questions can you ask
about what you have read
and what will happen in the
next chapter?

Page 68

Strategy: Ask Questions

Page 66

What questions do you
have? How can you find the
answer?

Strategy: Ask Questions

Page 70

Unit 5

Suggested Lesson Plan

Week 3

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 143–145

Mini-Lessons

Student Book
pages 84–85

• Ask Questions
• Compare and Contrast
• Text Features: Labels and Captions,

“Warm and
Cold Days”

“The Power of
Weather”

page 128

• Genre Study: Nonfiction, page 125

Student Book
pages 86–93

Reading
Genres
pages 19–26

Stormy
Weather

Materials
Think Aloud Cloud 1 • Graphic Organizer 1 • Tri-Fold Book
Word Study
Phonics: r-Controlled Vowels
Teacher’s Edition, pages 83C–83D
Spelling: r-Controlled Vowels
Teacher’s Edition, page 83E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels F–L)

Read and Respond

F

G

I

L

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“The Power of Weather”

“Warm and Cold Days”
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read “The
Power of Weather” from the Interactive ReadAloud Anthology. Use the Interactive ReadAloud Routine on page 130 and the prompts provided.

• Display Student Book pages 84–85. Ask:

What are the children doing in the photograph on page 85?
Tell children you will read to find out.

• Work with children to identify the different types of
weather in the illustrations on page 143.

•
•
•

• During reading, use Think Aloud Cloud 1 to help

After the fourth heading, ask: Which two words does the
author repeat in the headings? How does this repetition
help you predict what each section will be about?

children ask questions about the selection.

• After reading, ask: How did asking questions help you

understand the selection? Were your questions answered? If
not, where could you find answers?

At the end of page 144, say: Turn to your partner and
discuss why the author might have ended the selection with
a question.

Mini-Lesson

After reading, have children fold a sheet of drawing
paper in half. On one half, have them draw a picture of
how weather can be helpful. On the other half, have
them draw a picture of how weather can be harmful.
Allow time for them to explain what they have drawn.
When completed, have children turn to a partner and
retell the selection in their own words.

Compare and Contrast
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Tell children that as they
Comparing and
read, they can compare and contrast
contrasting
the facts and details in the selection. To
helps readers
learn more
compare two things is to think about
about the
how they are similar. To contrast them
information in a
is to think about how they are different.
selection.
Point out that this skill helps readers
learn more about the information in the selection and
understand how writers organize information.

Mini-Lesson
Ask Questions
TEACH/MODEL Write the lesson
LESSONFOCUS
focus on chart paper. Remind children
Asking
that they can ask questions about
questions helps
the selection as they read. Asking
readers think
about and
questions, and then finding answers to
understand the
questions, can help them think about
information in a
and understand the information in the
selection better.
selection better. Model using Think
Aloud Cloud 1 (page 133) to ask questions.
Think-Aloud Copying Master 1

I wonder . . .

GROUP WRAP-UP Ask children how asking questions
helped them understand different types of weather.
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APPLY Use Think Aloud Cloud 1
to prompt children to ask questions
about the selection. Then work with
children to find the answers in the
text, or discuss where they could
find answers.

Read the first page of “Warm and Cold Days.” Say: After
reading the first paragraph, I know that the author is
describing a rainy day. The temperature is warm, and it is
raining hard, so kids play at home. I’m going to keep reading
to find out what I can compare and contrast in the selection.
PRACTICE/APPLY Distribute Graphic
Organizer 1. Explain that children can
use the Compare and Contrast Chart to
tell how facts and details in the selection
are alike and different. As you continue
to read the remainder of “Warm and Cold
Days,” work with children to complete the
chart.
GROUP WRAP-UP After reading the selection, have
children think about how the days are alike and different.
Ask: What is the weather like on the two days? How is it the
same? How is it different? Where do the kids play on a rainy
day? Where do they play on a cold day?

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Stormy Weather

Stormy Weather

Tell children that you will be reading the
beginning of a new selection aloud. Read the
pages 86–89 aloud. Then use the prompts
below to discuss the pages with children.

• After reading page 86, point out that the author asks

the reader two questions. Have the children find the
questions in the text. Reread the questions aloud and
have children share their answers with the class.

• After reading page 88, ask: What happens when there is a
thunderstorm? (The sky will turn gray and it will thunder
and lightning.)

•

Point out that photograph and caption on page 88. Say:
This caption tells us more about lightning. What might
happen if lightning strikes a tree? (The tree might catch
fire.)

Mini-Lesson
Compare and Contrast
MODEL Ask: How does comparing and
LESSONFOCUS
contrasting help you better understand
Comparing and
a selection? Recall with children this
contrasting
week’s comprehension skill (Compare
helps readers
learn more
and Contrast) and lesson focus. If
about the
children need extra support, review the
information in a
definition from earlier in the week. After
selection.
reading page 89, model comparing and
contrasting. Say: Let’s compare rain and hail, or tell how they
are alike. They both fall from the sky during storms. They both
can fall when it is warm or cold. Now let’s contrast them, or
tell how they are different. Rain is liquid, but hail is solid.
PRACTICE/APPLY Distribute Graphic
Organizer 1. Work with children to
compare and contrast facts and details
from the first pages of the selection.
GROUP WRAP-UP Use the Nonfiction
Thinkmark (page 135) to discuss the
selection so far. Then have children
compare and contrast one type of weather from the
selection with the weather they see outside today.

Read the rest of the selection with children.
Use the Shared Reading Routine on page 130
and the following prompts with children.

• After reading page 90, ask: What is a blizzard? (Winds
blow snow into large piles.)

• After reading page 91, say: Tornadoes are caused by

strong winds that spin. Work with a partner to read
the caption next to the photograph. What is one thing
tornadoes can destroy? (buildings)

• After reading page 92, point out the questions in the

text. Have children answer the questions with a partner.

Mini-Lesson
Ask Questions
MODEL Ask: How does asking questions
LESSONFOCUS
help you better understand a selection?
Asking
Recall with children this week’s
questions helps
comprehension strategy (Ask Questions) readers think
about and
and lesson focus. Return to pages
understand the
88–89 and say: There is a lot of important
information in a
information on these pages. As I read,
selection better.
I ask questions to help me make sure I
understand all of the facts and details. One question I ask
myself is: what might happen during a thunderstorm?
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: In what ways
did asking questions help you understand important facts and
details in the selection? Ask children to share which facts and
details in the selection were alike and which were different.
READER RESPONSE Have children respond to Stormy
Weather by writing about two types of weather in their
area. They might also use one of the Reader Response
Prompts on page 140 to respond. Children can use the
back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, have children
use the photographs from the selection as they retell the
selection.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Strategy: Ask Questions

What is one question you
can ask about what you read
on this page?

How is a thunderstorm
like a blizzard? How is a
thunderstorm different from
a blizzard?

Page 91

Skill: Compare and Contrast

Page 90

Compare and contrast the
weather in the photographs.

Skill: Compare and Contrast

Page 92

Unit 5

Suggested Lesson Plan

Week 4

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Mini-Lessons

Student Book
pages 100–101

Read-Aloud
Anthology
pages 196–198

• Summarize
• Sequence of Events
• Genre Study: Fiction, page 122

“A Fun
Season”

“Seeds”

Materials

Student Book
pages 102–116
Reading
Genres

Happy Fall!

Think Aloud Cloud 7 • Graphic Organizer 4 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Vowel Diphthongs ou, ow
Teacher’s Edition, pages 99C–99D
Spelling: Vowel Diphthongs ou, ow
Teacher’s Edition, page 99E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels F–L)

Read and Respond

F

G

I

L

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Seeds”

“A Fun Season”

Ask children to listen carefully as you read
“Seeds.” Use the Interactive Read-Aloud
Routine on page 130 and the prompts provided.

Read “A Fun Season” aloud to children. Then
use the Shared Reading Routine on page 130
and the prompts below with children.

• Point to the picture of flowers on page 196. Tell children

• Display Student Book pages 100–101. Ask: Why is fall a

• After the second paragraph, say: Turn to your partner and

• During reading, use Think Aloud Cloud 7 to help

fun season? Tell children you will read to find out.

that these flowers grew from seeds.

discuss what you already know about seeds. Think about
fruits and vegetables you’ve eaten that have seeds inside
them. What do those seeds look like? How big are they?

•

children summarize important events in order.

• After reading, ask: How did summarizing help you
understand and remember the story?

After the sixth paragraph, ask: Have you ever blown on a
dandelion flower? What happens? The tiny parts that float
away are seeds.

Mini-Lesson
Sequence of Events

• At the end of the selection, ask: What is this selection

TEACH/MODEL Write the lesson
LESSONFOCUS
focus on chart paper. Explain that the
Paying attention
sequence of events is the order in which to sequence can
help readers
things happen in a story. Tell children
make sense of
that paying attention to sequence can
and retell story
help them make sense of and retell
events.
story events. Say: Look for words such
as first and then to help you understand the sequence of
events. Summarizing the sequence of events can help you
understand the story and how each event led to the next one.

mainly about? How do you know?

• After reading, have children list three facts they learned
about seeds while listening to the selection. Then have
children discuss how seeds are like other living things.
Have them write one sentence about it.

Mini-Lesson
Summarize
TEACH/MODEL Write the lesson
LESSONFOCUS
focus on chart paper. Remind children
Summarizing
that when we summarize, we pay
helps readers
attention to the events and give a short
understand and
retelling of the important parts of a text. remember what
Summarizing the order of events in a text happens in a
selection.
helps us check our understanding and
think about the most important events
and details in the text. Model using Think Aloud Cloud 7
(page 134) and the Nonfiction Summarize Tool (page
136) to summarize.
Think-Aloud Copying Master 7

This was mostly
about . . .

GROUP WRAP-UP Ask children how summarizing helped
them understand and remember the selection.
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APPLY Use Think Aloud Cloud 7
and the Nonfiction Summarize Tool
to prompt children to summarize the
selection. If children have difficulty,
have them recall the facts they listed
after reading “Seeds.”

Read the first two lines of “A Fun Season.” Say: As I read,
I’ll pay attention to the sequence of events to help me
understand the story. At the beginning Liv wants to play
catch, but Dad says that first they need to rake. Raking is
what they do first.
PRACTICE/APPLY Distribute Graphic
Organizer 4. Help children label the
boxes First, Next, Then, and Last in
order. Explain that children can use the
Sequence Chart to record the sequence
of the events in the story as you read.
As you continue to read the remainder
of “A Fun Season,” work with children to
complete the chart.
GROUP WRAP-UP After reading, have children complete
the chart by telling what happens last in the story. Record
responses in the last box. Then have children use the chart
to summarize the story by retelling the important events
in sequence.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Happy Fall!

Happy Fall!

Tell children that you will be reading the
beginning of a new story aloud. Read
pages 102–109 aloud. Then use the prompts
below to discuss the pages with children.

• After reading page 105, ask: Why did Owl want Squirrel to
be quiet? (He was sleeping.)

• After reading page 106, ask: What does Pinwheel think is

causing the leaves to fall? (He thinks he broke the tree.)
What is the real cause? (It is fall, and trees lose their leaves
in the fall.)

• After reading page 109, ask: What color are the leaves that
fall from the tree? (red, orange, yellow) How many leaves
fall from the tree? (too many to count)

Read the rest of the story with children. Use
the Shared Reading Routine on page 130
and the following prompts with children.

• After reading page 111, ask: Why did Squirrel jump into

the leaves? (To show the leaves that they would be
squashed.) Then Squirrel laughed. Why do you think he is
happy? (Squirrel is happy because he liked jumping into
the leaves.)

• After reading page 113, ask: Think about the characters

and events. What makes this story a fantasy? (The animals
talk and act like people.)

Mini-Lesson
Summarize

Mini-Lesson
Sequence of Events
MODEL Ask: How does identifying
LESSONFOCUS
the sequence of events help you better
Paying attention
understand a story? Recall with children
to sequence can
this week’s comprehension skill
help readers
make sense of
(Sequence of Events) and lesson focus.
and retell story
If children need extra support, review
events.
the definition from earlier in the week.
Return to page 105 and model identifying sequence of
events. Say: Let’s think about the sequence of events at the
beginning of the story. First, Pinwheel sings. Next, Owl tells
him to be quiet. Then, Pinwheel rubs Owl’s tree. Last, Owl
shouts at Pinwheel for shaking his house.
PRACTICE/APPLY Distribute Graphic
Organizer 4. Help children label the
boxes First, Next, Then, and Last in order.
Work with children to sequence events
from the first pages of the story.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) to discuss the
story so far. Then have children predict what might
happen next in the story.

MODEL Ask: How does summarizing
LESSONFOCUS
help you better understand a story? Recall
with children this week’s comprehension Summarizing
helps readers
strategy (Summarize) and lesson focus.
understand and
remember what
Return to pages 104–105 and say: I will
summarize what happens at the beginning happens in a
selection.
of the story. Pinwheel is singing happily.
Next, Owl tells him to be quiet. Then
Pinwheel rubs against Owl’s tree. Last, Owl tells Pinwheel to
stop shaking his house. Summarizing the events helps me to
understand and remember them all.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, say: Think about the
sequence of events. What can you learn from Owl’s actions at
the end of the story?
READER RESPONSE Have children respond to Happy Fall!
by writing about a time they jumped in leaves or had fun
with leaves in another way. They might also use one of the
Reader Response Prompts on page 140 to respond to the
selection. Children can use the back panel of their Tri-Fold
Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Summarize this story in your
own words.
How would you summarize
what is happening in the
story now?
What does Squirrel do after
he climbs the tree?

Strategy: Summarize
Strategy: Summarize
Skill: Sequence of Events

Page 115
Page 112
Page 110

© Macmillan/McGraw-Hill

Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.

Unit 5 • Week 4

97

Unit 5

Suggested Lesson Plan

Week 5

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 230–233

Mini-Lessons

Student Book
pages 128–129

•
•
•
•

“A Cub Grows
Up”

“Zoo Baby
Boom”

Summarize
Sequence of Events
Text Feature: Photographs, page 128
Genre Study: Nonfiction, page 125
Materials

Student Book
pages 130–154

Reading
Genres
pages 19–26

A Tiger Cub
Grows Up

Think Aloud Cloud 7 • Graphic Organizer 4 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Vowel Diphthongs oi, oy
Teacher’s Edition, pages 127C–127D
Spelling: Vowel Diphthongs oi, oy
Teacher’s Edition, page 127E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels F–L)

Read and Respond

F

G

I

L

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Zoo Baby Boom”

“A Cub Grows Up”
Read “A Cub Grows Up” aloud to children. Then
use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read “Zoo
Baby Boom” from the Interactive Read-Aloud
Anthology. Use the Interactive Read-Aloud
Routine on page 130 and the prompts provided.

• Display Student Book pages 128–129. Ask: How do cubs

• After the third paragraph on page 231, say: Turn to your

change as they get older? Tell children you will read to
find out.

partner and discuss how you feel about some endangered
species disappearing forever.

• During reading Think Aloud Cloud 7 to help children

• After the sixth paragraph on page 231, ask: Why do you

summarize important facts and details in the selection.

think the author included the number of tigers left in the
world in the article?

• After reading, discuss the selection with children. Ask:

How did summarizing help you understand the important
facts and details in the selection?

• At the end of the selection, ask: What was this selection
mostly about?

• After reading, have children draw a picture of one of the

Mini-Lesson

baby animals discussed in this selection. Then have them
display their picture and tell something they learned
about the animal from the article.

Sequence of Events
TEACH/MODEL Write the lesson focus
on chart paper. Explain that a reader can
understand the sequence of events
in a selection by paying attention to
the order in which the author provides
details and information. Understanding
the sequence of events can help readers
remember, understand, and summarize
the selection.

Mini-Lesson
Summarize

Think-Aloud Copying Master 7

This was mostly
about . . .

© Macmillan/McGraw-Hill

GROUP WRAP-UP Ask children how summarizing helped
them understand the article.

/Volumes/114/MHS00091/work%0/indd%0/Grade K/BM_Pages

APPLY Use Think Aloud Cloud 7
and the Nonfiction Summarize Tool
to prompt children to summarize
the article. If children have difficulty,
work with them to find important
details in the selection.

Understanding
the sequence of
events can help
readers to see
how each event
leads to the next
one.

Read the first paragraph of “A Cub Grows Up.” Say: I see that
the author is describing the bear cub when it is just born. I
think that the author is telling about how the cub changes
as it gets older. I’ll read on to see what events occur next and
how the cub changes and grows.
AKRAA_TXNA_BM_RD11.indd Page 236 2/10/09 5:51:36 PM user
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TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that when you
Summarizing
summarize a story or an article, you
helps readers
tell what it is mostly about in only a
to better
understand a
few sentences. Thinking about the
selection.
most important events and details,
and the order in which they occur,
can help you better understand what you are reading.
Model using Think Aloud Cloud 7 (page 134) and the
Nonfiction Summarize Tool (page 136)
to summarize.

LESSONFOCUS

PRACTICE/APPLY Distribute Graphic
Organizer 4. Help children label the
boxes First, Next, Then, and Last in
order. Explain that children can use the
Sequence Chart to record the sequence
of the events in the selection. As you
continue to read the remainder of “A
Cub Grows Up,” work with children to
complete the chart.
GROUP WRAP-UP After reading, discuss how the bear
cub changes as it grows older. Ask: How does the newborn
baby bear look? What does it know how to do? What does the
cub learn to do next? What can the cub do when it is older?

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
A Tiger Cub Grows Up

A Tiger Cub Grows Up

Tell children that you will be reading the
beginning of a new selection aloud. Read
pages 130–137 aloud. Then use the prompts
below to discuss the pages with children.

• After reading page 132, ask: What kind of animal is Tara?
(tiger cub)

• After reading page 135, say: The text tells us that Tara’s

eyes open when she is 9 days old. What inference can we
make about Tara for the first 8 days of her life? (Tara’s eyes
were closed so she could not see.)

• After reading page 137, ask: How is Tara different on

these pages than she was on pages 132 and 133? (Her
eyes are open; she is larger; she can stand up.) How is
she the same? (She is still a baby, and she needs a lot of
attention.)

Mini-Lesson
Sequence of Events
MODEL Ask: How does identifying
LESSONFOCUS
sequence of events help you better
Understanding
understand what you read? Recall with
the sequence of
children this week’s comprehension
events can help
readers to see
skill (Sequence of Events) and lesson
how each event
focus. Return to page 132 and model
leads to the next
identifying sequence of events. Say: Let’s one.
think about the sequence of events the
author is using to organize the information in the selection.
The title, “A Tiger Cub Grows Up,” tells me that the selection
will be about the events that happen as the cub gets older.
The selection starts when Tara is a newborn. I think that the
author will give us information in chronological order, from
when Tara is a newborn until she is grown up.
PRACTICE/APPLY Distribute Graphic
Organizer 4. Help children label the
boxes First, Next, Then, and Last in order.
Work with children to sequence events as
you read the selection.
GROUP WRAP-UP Use the Nonfiction
Thinkmark (page 135) to discuss the
selection so far. Then have children predict what might
happen next in the sequence of events.

Read the rest of the selection with children.
Use the Shared Reading Routine on page
130 and the following prompts with children.

• Read page 139 and ask: How old is Tara

now? (3 weeks) How is she changing? (Her baby teeth are
coming in.)

• After reading page 144, ask: Where does Mary take Tara
when she is three months old? (the animal doctor for a
check-up) What scares Tara? (the bright lights)

• After reading page 147, say: Turn to a partner and
paraphrase what Tara did outside.

Mini-Lesson
Summarize
MODEL Ask: How does summarizing help LESSONFOCUS
you better understand a selection? Recall
Summarizing
with children this week’s comprehension helps readers
strategy (Summarize) and lesson focus.
to better
understand a
Return to page 135 and say: I’ll to stop
selection
here and summarize what I have learned
so far. This story is about a tiger cub named
Tara. She is a newborn cub that lives in an animal park. She
drinks milk and does not like her first bath. As I read, I will look
for more information about Tara and how she changes as she
grows up.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask: What did you learn
about tigers? What sequence did the author use to organize
the information?
READER RESPONSE Have children respond to A Tiger Cub
Grows Up by writing a review of the selection. Guide them
to use details from the text, and tell whether or not they’d
recommend the book. They might also use one of the
Reader Response Prompts on page 140. Children can use
the back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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This section is titled “Tara
Goes Outdoors.” Think
about what Tara does and
summarize the section.
What can Tara eat now that
she could not eat before?
Why?
Summarize what you have
read so far.

Strategy: Summarize
SKill: Sequence of Events
Strategy: Summarize

Page 151
Page 142
Page 140

© Macmillan/McGraw-Hill

Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Unit 6

Suggested Lesson Plan

Week 1

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 124–129

Mini-Lessons

Student Book
pages 8–9

• Visualize
• Fantasy and Reality
• Genre Study: Fiction, page 122

“We Love
Joan”

“Cinderella”

Materials

Student Book
pages 10–34

Reading
Genres

Think Aloud Cloud 3 • Graphic Organizer 19 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Introduce Vowel Digraphs
Teacher’s Edition, pages 7C–7D

Olivia

Spelling: Words with oo
Teacher’s Edition, page 7E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels F–L)

Read and Respond

F

H

I

L

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

• After reading, have children respond using one of

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

LITERATURE CIRCLE RESOURCES
Literature Circle Routine (page 131)

•
• Literature Discussion Prompts (page 132)

Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading

1 0 2 Balanced Literacy Teacher’s Guide

• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Cinderella”

“We Love Joan”
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read
“Cinderella” from the Interactive Read-Aloud
Anthology. Use the Interactive Read-Aloud
Routine on page 130 and the prompts provided.

• Display Student Book pages 8–9. Ask: How

is Joan’s bedtime like your bedtime? Tell children you will
read to find out.

• After the fourth paragraph on page 125, ask: Can you

picture in your mind how Cinderella looks sleeping by the
fire, covered in ashes? What kind of clothes is she wearing?

• During reading, use Think Aloud Cloud 3 to prompt
children to visualize the story.

• After the first paragraph on page 126, say: Turn to your

• After reading, discuss the selection with children. Ask:

partner and discuss what we’ve learned about Cinderella so
far in the story. How do you feel about Cinderella?

How did visualizing help you understand the story?

• At the end of page 127, ask: What important detail does

Mini-Lesson

the writer tell us about what happens when Cinderella
rushes from the ball?

Fantasy and Reality

• After reading, have children take turns retelling the

TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Tell children that this
Knowing if a
week they are going to think about
story is realistic
fantasy and reality in stories. Explain
or a fantasy
helps readers
that fantasy stories have characters,
events, or settings that could not happen understand it
better.
in real life. Discuss realistic and fantasy
characters and events in stories, on television, and in
movies that children are familiar with.

beginning, middle, and end of the story. Then have a few
children share their retellings with the class.

Mini-Lesson
Visualize
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Remind children that
Visualizing
visualizing means making a picture in
helps readers
your mind as you read. Say: To visualize,
understand
the events,
you use details from the story, plus what
characters, and
you already know about the topic, to
setting of a story
form pictures. Reinforce that visualizing
better.
can help readers better understand the
events, characters, and setting of a story.
Say: Visualizing can also help readers understand which parts
of a story could really happen and which are fantasy. Model
using Think Aloud Cloud 3 (page 133) to visualize.
Think-Aloud Copying Master 3

I was able
to picture
in my mind . . .

GROUP WRAP-UP Ask children how
visualizing helped them understand the characters, events,
and setting of the fairy tale.
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APPLY Use Think Aloud Cloud 3 to
prompt children to pick a favorite
part of the story and share how they
visualize it. If children have difficulty,
reread portions of the story
containing descriptive details aloud.

Read aloud the first paragraph of “We Love Joan.” Say: Joan
loves to sing. She would rather sing than go to bed. This story
begins with something that real children do. However, the
illustration shows bear characters. Bears don’t sing in real
life. I think this story may be a fantasy, but I’ll keep reading to
make sure.
PRACTICE/APPLY Distribute Graphic
Organizer 19. Have children label the
first row Reality and Fantasy. Then label
the second row What Could Happen? and
What Could Not Happen? Explain that
children can use the Fantasy and Reality
Chart to record which events could
happen in real life and which could not.
As you continue to read the remainder of “We Love Joan,”
work with children to complete the chart.
GROUP WRAP-UP After reading, guide children to
complete the Fantasy and Reality Chart. Have children retell
what happened in the beginning, middle, and end of the
story and decide whether it is fantasy or reality and why.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Olivia

Olivia

Tell children that you will be reading the
beginning of a new story aloud. Read pages
10–23 aloud. Then use the prompts below to
discuss the pages with children.

• After reading page 14, ask: What is Olivia’s little brother’s
name? (Ian) What does he always do? (He always copies
Olivia.)

• After reading page 17, ask: What does Olivia do after she

wakes up? (She moves the cat, brushes her teeth, combs
her ears, and moves the cat.)

• After reading page 18, say: Think about what we have

read in the story so far. What is the story about? (The story
is about a pig named Olivia, who acts like a human girl.)
What has happened in the story so far? (We have learned
about Olivia, her family, and some things she likes to do,
like trying on clothes.)

Mini-Lesson
Fantasy and Reality
MODEL Ask: How does figuring out
LESSONFOCUS
if a story is fantasy or reality help you
Knowing if a
understand the story better? Recall with
story is realistic
children this week’s comprehension skill or a fantasy
helps readers
(Fantasy and Reality) and lesson focus.
understand it
If children need extra support, review
better.
the definition from earlier in the week.
Return to page 13 and model identifying
fantasy and reality. Say: What do you see Olivia doing on
these pages? Are these things pigs can do in real life? Is this
a reality or a fantasy story? (She sings, dances, kicks a ball,
plays, mixes in a bowl, and hammers a nail. A pig could not
do these things in real life. This story must be a fantasy.)
PRACTICE/APPLY Distribute Graphic
Organizer 19. Have children label the
first row Reality and Fantasy. Then label
the second row What Could Happen?
and What Could Not Happen? Work with
children to complete the chart as you
read the story.
GROUP WRAP-UP Have children predict what Olivia
might do next.

Read the rest of the story with children. Use the
Shared Reading Routine on page 130 and the
following prompts with children.

• After reading page 25, ask: How do you think Olivia is

feeling? Why? (Olivia looks stubborn and defiant. She
does not want to nap because she is not sleepy at all.)

• Let’s reread the first sentence on page 27. What do you

think the author means when he says, “But there is one
painting Olivia just doesn’t get”?

• After reading page 28, ask: What is Olivia doing? Why?

(Olivia is trying to make a painting like the one she saw
in the museum. She wants to see if she can do it.) How
do you think Olivia’s mother feels? Why? (She is upset
because Olivia is painting on the wall.)

Mini-Lesson
Visualize
MODEL Ask: How does visualizing help
LESSONFOCUS
you better understand a story? Recall with
Visualizing
children this week’s comprehension
helps readers
strategy (Visualize) and lesson focus.
understand
the events,
Return to page 13 and say: The text says
characters, and
that Olivia is good at many things and that setting of a story
she wears herself out. I’ll visualize Olivia
better.
being so active that she wears herself out.
Seeing that in my mind helps me understand the text better.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask: How would you
describe Olivia? How is she like a real pig? How is she
different? How is she like a girl?
READER RESPONSE Have children respond to Olivia by
writing about their favorite part of the story. They might
also use one of the Reader Response Prompts on page
140. Children can use the back panel of their Tri-Fold Book
for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.

Unit 6 • Week 1

105

Strategy: Visualize

What do you think Olivia is
visualizing as she stares at
the painting?

What events on these pages
could really happen? What
events would not happen in
real life?

Page 26

Skill: Fantasy and Reality

Pages 24–25

Olivia wants her mother to
read to her. Picture Olivia
going to bed and her mother
reading to her. Write about
what you see in your mind.

Strategy: Visualize

Page 31

Unit 6

Suggested Lesson Plan

Week 2

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 191–195

Mini-Lessons

Student Book
pages 44–45

“The Little
Engine That
Could”

• Visualize
• Make Inferences
• Genre Study: Fiction, page 122

“Nothing
Stops Cory”

Materials

Student Book
pages 46–74

Reading
Genres

Whistle for
Willie

Think Aloud Cloud 3 • Graphic Organizer 9 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Vowel Digraphs /ô/
Teacher’s Edition, pages 43C–43D
Spelling: Vowel Digraphs /ô/
Teacher’s Edition, page 43E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels G–M)

Read and Respond

G

H

I

M

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading

1 0 6 Balanced Literacy Teacher’s Guide

• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“The Little Engine That Could”

“Nothing Stops Cory”
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read “The
Little Engine That Could” from the Interactive
Read-Aloud Anthology. Use the Interactive
Read-Aloud Routine on page 130 and the prompts
provided.

• Display Student Book pages 44–45. Ask: How

does Cory feel at the end of the story? Tell children you will
read to find out.

• Point to the picture of the train. Tell children to listen

• During reading, use Think Aloud Cloud 3 to prompt

to find out what happens when a little train cannot get
over the mountain.

children to visualize characters and events in the story.

• After reading, discuss the selection with children. Ask:

• At the end of page 192, ask: Is this story a fantasy or

How did visualizing help you understand the story?

realistic? How do you know?

• In the middle of page 193, say: Turn to your partner and

Mini-Lesson

discuss who might help the little train.

Make Inferences

• After reading, have children act out the story. Assign

TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that authors do
Making
not always tell everything about the
inferences
events and characters in a story. Say:
about a story’s
When you make inferences, you use story characters can
clues and what you already know to figure help readers
understand the
out information the author did not state.
selection better.
Tell children that readers need to make
inferences as they read in order to understand a story’s
characters, what the characters do, and how they are
feeling.

roles of the trains and toys. When completed, have
children turn to a partner and retell the story in their
own words. Then have a few children share their
retellings with the class.

Mini-Lesson
Visualize
TEACH/MODEL Write the lesson focus
LESSON FOCUS
on chart paper. Remind children that
Visualizing
to visualize means to use the details
characters and
that are in a story and what you already
events can
help readers to
know to create pictures in your mind.
understand a
Say: When we visualize, we can better
story better.
understand the characters and events in a
story. This can help us to understand things
that are not stated specifically in the text. Model using Think
Aloud Cloud 3 (page 133) to visualize.
Think-Aloud Copying Master 3

I was able
to picture
in my mind . . .

GROUP WRAP-UP Ask children how visualizing helped
them understand the story better.
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APPLY Use Think Aloud Cloud 3 to
prompt children to share something
that they pictured in their mind
while listening to the story. If
children have difficulty, read aloud
portions of the story containing
descriptive details.

Read the first paragraph of “Nothing Stops Cory.” Say: I can
infer that Cory has been trying to learn to swim and she’s
determined to do it today. The author doesn’t actually state
this, but when Cory thinks, “I’m going to swim today. Nothing
can stop me,” I know that’s how she feels.
PRACTICE/APPLY Distribute Graphic
Organizer 9. Have children label the
boxes What I Read, What I Know, and
Inference. Explain that children can use
the Inference Chart to record clues from
the text and what they already know
to make inferences about the story’s
characters. As you continue to read the
remainder of “Nothing Stops Cory,” work with children to
complete the chart.
GROUP WRAP-UP After reading, have children share their
charts and discuss the inferences they made.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Whistle for Willie

Whistle for Willie

Tell children that you will be reading the
beginning of a new story aloud. Read pages
46–63 aloud. Then use the prompts below to
discuss the pages with children.

• After reading page 57, say: Let’s reread the text and look at
the illustrations. What is Peter trying to do? (whistle) Why
is this challenging for him? (He keeps trying and blowing,
but nothing happens except that his cheeks become
tired.) Do you think he will give up or keep trying?

• After reading page 63, ask: Who is the main character in

this story? (Peter) What is Peter’s problem? (Peter wants to
whistle for his dog but he can’t.) How has Peter tried to
solve his problem? (Peter keeps trying to whistle. He has
tried many, many times. He even tried wearing his dad’s
hat to make himself feel more grown-up. But he still
cannot whistle.)

Mini-Lesson
Make Inferences
MODEL Ask: How does making inferences LESSONFOCUS
help you better understand a story? Recall
with children this week’s comprehension Making
inferences
skill (Make Inferences) and lesson focus.
about a story’s
characters can
If children need extra support, review
help readers
the definition from earlier in the week.
understand the
Return to page 49 and model making
selection better.
inferences. Say: The text tells me that Peter
wished he could whistle. In the illustration, he looks a little
sad. The text does not state this, but I can make an inference
that Peter is sad because he cannot whistle.
PRACTICE/APPLY Distribute Graphic
Organizer 9. Have children label the
boxes What I Read, What I Know, and
Inference. Work with children to make
inferences from the first pages of the
story.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) to discuss the story so far. Then
have children predict what might happen next.

Read the rest of the story with children. Use the
Shared Reading Routine on page 130 and the
following prompts with children.

• After reading page 68, ask: What was Peter’s problem? (he
could not whistle) What important event has occurred in
the plot? (Peter has finally whistled.) How did Peter solve
his problem? (He tried to whistle until he succeeded.)

• After reading page 71, ask: Does anything that has

happened so far seem unrealistic? (No.) Is this story realistic,
or is it fantasy? (realistic)

Mini-Lesson
Visualize
MODEL Ask: How does visualizing help
LESSONFOCUS
you better understand a story? Recall with
Visualizing
children this week’s comprehension
characters and
strategy (Visualize) and lesson focus.
events can
Return to page 51 and say: Close your eyes help readers to
understand a
as I reread page 51. Try to visualize what
story better.
Peter looks like as he turns around. Think
about the words around and around and
whirled. What do those words tell us about what Peter is
doing and how he looks?
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children to share
inferences they made while reading the story.
READER RESPONSE Have children respond to Whistle
for Willie by writing an idea for another story about Peter.
Ask: What would happen in it? Would he be able to whistle
any song he wanted? Would he be trying to learn how to do
another new thing? Would he have more fun with Willie?
Have children share their ideas. They might also use one of
the Reader Response Prompts on page 140 to respond
to the selection. Children can use the back panel of their
Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Skill: Make Inferences

Why do you think Willie
looks around to see who
whistled? What inference
can you make?

What words in the story help
you visualize Peter landing
on his shadow?

Page 67

Strategy: Visualize

Page 64

What words help you
visualize what is happening
on these pages?

Strategy: Visualize

Pages 68–69

Unit 6

Suggested Lesson Plan

Week 3

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Mini-Lessons

Read-Aloud
Anthology
pages 223–225

• Monitor Comprehension: Reread
• Classify and Categorize
• Text Features: Labels and Captions,

Student Book
pages 84–85

“Daytime
Bedtimes”

page 128

“A Job for You”

• Genre Study: Nonfiction, page 125
Materials

Student Book
pages 86–93

Reading
Genres
pages 19–26

Cool Jobs

Think Aloud Cloud 8 • Graphic Organizer 27 • Tri-Fold Book
Word Study
Phonics: Prefixes re- and unTeacher’s Edition, pages 83C–83D
Spelling: Prefixes re- and unTeacher’s Edition, page 83E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels G–M)

Read and Respond

G

H

J

M

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Daytime Bedtimes”

“A Job for You”
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read
“Daytime Bedtimes” from the Interactive ReadAloud Anthology. Use the Interactive ReadAloud Routine on page 130 and the prompts provided.

• Display Student Book pages 84–85. Ask:

What do you want to do when you grow up? Tell children
you will read about different jobs people do.

• Point out the picture of the donut shop on page 223. Ask
children to listen to this selection to find out what kinds
of places are open twenty-four hours a day and need
workers around the clock.

• During reading help children to reread any information
that is unclear.

• After reading, discuss the selection with children. Ask:

• After reading the third paragraph on page 224, ask: Who

How did rereading help you understand the selection?

does the author call “night creatures”?

• At the end of page 224, say: Turn to your partner and

Mini-Lesson

discuss why some people need to work at night.

Classify and Categorize

• After reading, have children list one or two places

TEACH/MODEL Write the lesson focus
on chart paper. Tell children that they
will be classifying and categorizing
information in texts. They will look for
ways to sort the important facts and
details into groups or categories. Explain
that classifying and categorizing helps
readers to organize and understand the
information from a selection.

they’ve learned that need nighttime workers. When
completed, have children turn to a partner and retell the
selection in their own words. Then have a few children
share their retellings with the class.

Mini-Lesson
Monitor Comprehension: Reread
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Remind children that
Rereading
readers can check their understanding
helps readers
by rereading any information that is
monitor their
unclear. Explain that rereading text helps comprehension.
us to understand the important facts and
details better. Say: We will reread the text when we need to
clarify any information. Model using Think Aloud Cloud 8
(page 134) to monitor comprehension by rereading.
When I read _____,
I had to re-read,
read back, read on . . .

/Volumes/114/MHS00091/work%0/indd%0/Grade K/BM_Pages

GROUP WRAP-UP Ask children how
rereading helped them understand important facts and
details in the selection better.

When readers
are able to
classify and
categorize, it
helps them to
understand the
information in
the selection.

Read the selection “A Job for You.” Say: This selection is
explaining that there are many interesting jobs. I read that
if you like to help people, you could become a doctor or a
teacher. How can I classify and categorize the information? I
will classify jobs that are similar. A doctor and a teacher are
alike because they are both jobs that help people. As I read
about the different types of jobs, I will think about how they
are alike and I will categorize them.
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APPLY Use Think Aloud Cloud 8 to
prompt children to tell something
that they were confused about
in the selection. Then reread the
confusing portions to help children
clarify their understanding.

LESSONFOCUS

PRACTICE/APPLY Distribute Graphic
Organizer 27. Help children label the
boxes Jobs to Make or Fix Things and
Jobs That Help. Explain that children can
use the Classify and Categorize Chart to
classify and record information about
jobs from the selection. Reread “A Job for
You” and work with children to complete
the chart.
GROUP WRAP-UP After reading, have children share their
charts and discuss how they classified and categorized the
information from the selection.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Cool Jobs

Cool Jobs

Tell children that you will be reading a new
selection aloud. Read “Cool Jobs” aloud. Then
use the prompts below to discuss the pages
with children.

• After reading page 87, ask: Why does a zoo dentist give an
animal medicine to make it go to sleep? (The animal may
bite.) Would you like to be a zoo dentist?

• After reading page 88, ask: What do flavor makers do?
(They use chemicals to make flavors for food.)

• Point out the question in the text on page 89. Have

children work with a partner to find and answer the
question.

Mini-Lesson
Classify and Categorize
MODEL Ask: How does classifying and
LESSONFOCUS
categorizing help you better understand
When readers
a selection? Recall with children this
are able to
week’s comprehension skill (Classify and classify and
categorize, it
Categorize) and lesson focus. If children
helps them to
need extra support, review the definition understand the
from earlier in the week. Return to
information in
the selection.
page 89 and model classifying and
categorizing. Say: Zoo dentists and flavor
makers are different kinds of jobs. One is a job that helps. One
is a job for making things. Which is which? Zoo dentist is a job
that helps. Flavor maker is a job that makes things.
PRACTICE/APPLY Distribute Graphic
Organizer 27. Help children label the
boxes Jobs to Make Things and Jobs
That Help. Work with children to classify
and categorize information from the
selection.
GROUP WRAP-UP Use the Nonfiction
Thinkmark (page 135) to discuss the selection. Then have
children tell how classifying and categorizing helped them
understand the selection better.

Reread the selection with children. Use the
Shared Reading Routine on page 130 and the
following prompts with children.

• After reading page 91, ask: What equipment does a

beekeeper need to do her job? (hives, special clothes) What
do beekeepers wear and do to protect themselves from
bees? (They wear gloves, a hood, and a net. They use
smoke to get bees away.)

• After reading page 92, point to the photograph of the

mascot and say: The person in this photograph’s job is to
make people laugh. Do you think that’s a cool job? Then
have children read the two questions at the end of the
selection and discuss their answers with a partner.

Mini-Lesson
Monitor Comprehension: Reread
MODEL Ask: How does rereading help
LESSONFOCUS
you better understand a selection? Recall
Rereading
with children this week’s comprehension helps readers
strategy (Monitor Comprehension:
monitor their
comprehension.
Reread) and lesson focus. Return to
pages 88–89 and say: Wow, I never heard
of this job before! I’m not sure I understand what a flavor
maker does, so I will reread these two pages carefully to make
sure I understand all of the important facts and details that
the author is telling me.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask: Which job do you
think is the most interesting? Why?
READER RESPONSE Have children respond to Cool Jobs
by writing about the jobs they thought were most and
least important and explaining why. They might also use
one of the Reader Response Prompts on page 140 to
respond to the selection. Children can use the back panel
of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, have children
use the photographs from the selection as they retell the
selection.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.

Unit 6 • Week 3

113

Skill: Classify and Categorize

What is one way to
classify and categorize the
information you read?

How can you classify a
beekeeper’s job? What does
a beekeeper do?

Page 92

Skill: Classify and Categorize

Page 91

Tell about a time when you
reread to make sure you
understood this book.
What did you reread?
How did it help?

Strategy: Monitor
Comprehension: Reread

Page 91

Unit 6

Suggested Lesson Plan

Week 4

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 149–152

Mini-Lessons

Student Book
pages 100–101
“Where Has
Freddy Gone
Now?”
Student Book
pages 102–128

“Digging for
Clues”

Dot and
Jabber and
the Big Bug
Mystery

Reading
Genres

• Monitor Comprehension: Reread
• Make and Confirm Predictions
• Genre Study: Fantasy, page 123
Materials
Think Aloud Cloud 8 • Graphic Organizer 8 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Open and Closed Syllables
Teacher’s Edition, pages 99C–99D
Spelling: Open and Closed Syllables
Teacher’s Edition, page 99E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels G–M)

Read and Respond

G

I

J

M

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“Digging for Clues”

“Where Has Freddy Gone Now?”
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read
“Digging for Clues” from the Interactive ReadAloud Anthology. Use the Interactive ReadAloud Routine on page 130 and the prompts provided.

• Display Student Book pages 100–101. Ask:

How does Freddy’s friend help him? Tell children you will
read to find out.

• After the first paragraph, say: Turn to your partner

and discuss what you think it would be like to be an
archaeologist. Do you think it would be exciting?

• During reading, help children to reread parts of the text
that they might misunderstand.

• At the end of the selection, ask: What is this selection

• After reading, discuss the selection with children. Ask:

mainly about? How do you know?

•

How did rereading help you understand the story better?

After reading, have children pretend that they are on
the “dig” with Sophie and take a picture of something
from the dig with their camera. Ask children to “draw”
their photograph on a piece of 5” x 7” paper. Place the
“photos” in a simple album and have children look
through the pictures and tell what is happening in
each of them. When completed, have children retell the
selection to a partner. Have a few children share their
retellings with the class.

Mini-Lesson
Make and Confirm Predictions
TEACH/MODEL Write the lesson
LESSONFOCUS
focus on chart paper. Tell children that
Making and
readers make predictions when they
confirming
use the words and pictures in a story
predictions
helps readers
to guess what might happen next. As
understand the
they read, readers look for the words
events of a story
that tell whether or not their prediction
and why they
was correct. This is called confirming
happen.
a prediction. Making and confirming
predictions helps readers understand the events of a story
and why they happen.

Mini-Lesson
Monitor Comprehension: Reread
TEACH/MODEL Write the lesson focus
LESSON FOCUS
on chart paper. Remind children that
Rereading helps
as they read, they should keep track of
readers correct
the details in a story and make sure that
anything they
misunderstood.
they understand them. Say: If you don’t
understand what you have just read, you
can reread a part of the text aloud to yourself. Rereading
can help you figure out facts and details that you didn’t
understand the first time you read the text. Model using
Think Aloud Cloud 8 (page 134) to model monitoring
comprehension by rereading.
When I read _____,
I had to re-read,
read back, read on . . .

/Volumes/114/MHS00091/work%0/indd%0/Grade K/BM_Pages

GROUP WRAP-UP Ask children how
rereading helped them understand facts and details in the
selection better.
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APPLY Use Think Aloud Cloud 8 to
prompt children to tell something
that they were confused about
in the selection. Then reread the
confusing portions to help children
clarify their understanding.

Read the first two paragraphs of “Where Has Freddy Gone
Now?” Say: The words tell me that Fern couldn’t find her
friend Freddy. She says she is going to start searching for him.
To search means to look for. I predict she will find him because
she is going to go look for him.
PRACTICE/APPLY Distribute Graphic
Organizer 8. Help children label the
boxes What I Predict and What Happens.
Explain that children can use the
Predictions Chart to make and confirm
predictions as you read. As you continue
to read the remainder of “Where Has
Freddy Gone Now?,” work with children
to complete the chart.
GROUP WRAP-UP After reading, have children share
the predictions they made while reading the story. Then
guide children to point to the words that confirmed their
predictions.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Dot and Jabber and the
Big Bug Mystery

Dot and Jabber and the
Big Bug Mystery

Tell children that you will be reading the
beginning of a new story aloud. Read pages
102–111 aloud. Then use the prompts below to discuss the
pages with children.

• After reading page 104, ask: Who are Dot and Jabber?

(mouse detectives) At the beginning of the story, what are
they looking for? (a mystery to solve)

• After reading page 109, ask: Is this story a fantasy, or is it

realistic? (It is a fantasy.) How do you know? (Mice can’t
really be detectives or talk to each other. They don’t look
for clues or solve mysteries.) What about the story so far
is realistic? (Detectives really do look for clues and solve
mysteries.)

• After reading page 110, say: Dot and Jabber’s first clue takes
them over the hill. What do they find there? (a sparrow)

Mini-Lesson
Make and Confirm Predictions
MODEL Ask: How does making and
LESSONFOCUS
confirming predictions help you better
Making and
understand a story? Recall with children
confirming
this week’s comprehension skill (Make
predictions
helps readers
and Confirm Predictions) and lesson
understand the
focus. Return to page 104 and model
events of a story
making and confirming predictions. Say: and why they
happen.
After reading the title and the text, we
know that Dot and Jabber are two mice
that are looking for a mystery to solve. We read that Dot and
Jabber are looking at different bugs. What does the picture
shows that the bugs are flying, eating, and hopping. What do
you predict the mystery will be about? As we read, look for the
words that confirm if your prediction is correct.
PRACTICE/APPLY Distribute Graphic
Organizer 8. Help children label the
boxes What I Predict and What Happens.
Work with children to make and confirm
predictions as you read the story.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) to discuss the
story so far.

Read the rest of the story with children. Use
the Shared Reading Routine on page 130
and the following prompts with children.

• After reading page 120, ask: What did Dot think that the

toad was at first? (a rock) How did Dot realize that it was
the toad and not a rock? (Dot saw it breathing, and rocks
do not breathe.)

• After reading page 122, ask: What does the illustrator

show us about bugs? (She shows how the bugs and other
animals blend into their surroundings.)

Mini-Lesson
Monitor Comprehension: Reread
MODEL Ask: How does rereading help
LESSONFOCUS
you better understand a story? Recall with
Rereading helps
children this week’s comprehension
readers correct
strategy (Reread) and lesson focus.
anything they
Return to page 107 and say: I am not sure misunderstood.
that I understand why Dot and Jabber
need to look for clues. One thing I can do if I’m not sure about
what is happening is to reread. After rereading the pages,
I understand that Dot and Jabber are detectives. I know they
are looking for clues so they can find the bugs that have
vanished. If I get confused while I am reading the rest of the
story, I will reread to help me understand what is happening.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask children: What did
you learn from the story? What did you especially like about it?
What didn’t you like? Have you ever tried to solve a mystery?
READER RESPONSE Have children to respond to Dot and
Jabber and the Big Bug Mystery by writing a review of the
story. They might also use one of the Reader Response
Prompts on page 140 to respond to the selection.
Children can use the back panel of their Tri-Fold Book for
their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.
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Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Skill: Make and Confirm
Predictions

Where do you think Dot and
Jabber will find the bugs?
Why do think the bugs are
hiding?

What do you predict will
happen next in the story?
Why do you think that?

Pages 118–119

Skill: Make and Confirm
Predictions

Pages 116–117

Why did the grasshopper say
“Shhh”? Reread the text and
then answer the question.

Strategy: Monitor
Comprehension: Reread

Page 122

Unit 6

Suggested Lesson Plan

Week 5

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Read-Aloud
Anthology
pages 107–109

Mini-Lessons

Student Book
pages 138–139

• Monitor Comprehension: Reread
• Character and Setting
• Genre Study: Fiction, page 122

“The Surprise
Party”

“My Shadow”

Materials

Student Book
pages 140–161

Reading
Genres

Super Oscar

Think Aloud Cloud 8 • Graphic Organizer 3 • Tri-Fold Book
• Retelling Cards
Word Study
Phonics: Final Stable Syllables
Teacher’s Edition, pages 137C–137D
Spelling: Final Stable Syllable Words
Teacher’s Edition, page 137E

Small-Group Reading

Independent Reading

Leveled Readers (GR Levels G–M)

Read and Respond

G

H

J

M

• Have children select a “just right” book of their choice.
See the Leveled Classroom Library or the Leveled
Reader Database (www.connected.mcgraw-hill.com).

• Children may also work independently to complete
Literacy Workstation activities, or practice fluency
using the Listening Library.

• After reading, have children respond using one of

GUIDED READING RESOURCES
Guided Reading Routine (page 131)

•
• Leveled Reader Teacher’s Guides

the Reader Response Prompts on page 140 or
using one of the Literacy Extension Activities on
pages 138–139.

(www.connected.mcgraw-hill.com)

• Leveled Reader Database (www.connected.mcgraw-hill.com)
LITERATURE CIRCLE RESOURCES

• Literature Circle Routine (page 131)
• Literature Discussion Prompts (page 132)
Find these resources in the Balanced Literacy Tool Kit (pages 129–140)

• Routines for Interactive

Read-Aloud, Guided, and
Shared Reading
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• Literature Circle Routine
and Prompts
• Think Aloud Clouds

• Fiction and Nonfiction
Thinkmarks
• Summarize Tools

• Author’s Purpose Pie
• Literacy Extension Activities
• Reader Response Prompts

Whole-Group Reading
Interactive Read-Aloud/Shared Reading
“My Shadow”

“The Surprise Party”
Use the Shared Reading Routine on page 130
and the prompts below with children.

Ask children to listen carefully as you read
“My Shadow” from the Interactive Read-Aloud
Anthology. Use the Interactive Read-Aloud
Routine on page 130 and the prompts provided.

• Display Student Book pages 138–139. Ask:

What will the party be like? Tell children you will read to
find out.

• After the second stanza, ask: Can you picture the shadow
in your mind? Turn to your partner and discuss what you
can imagine the shadow doing.

• During reading, help children to reread any parts of the
story that they do not understand.

• After the third stanza, ask: Why is it important that the sun

• After reading, discuss the selection with children. Ask:

is not up yet when the boy goes outside?

•

How did rereading help you understand the story?

After reading, have children draw a picture of something
the shadow did to make it seem like a person. Have them
describe their pictures. When completed, have children
retell the poem in their own words. Have a few children
share their retellings with the class.

Mini-Lesson
Character and Setting
TEACH/MODEL Write the lesson focus
on chart paper. Explain that characters
are the people or animals a story is about..
Setting is where a story takes place. Tell
children that paying attention to who the
character are, where they are, and the
reasons for their actions and feelings can
help them better understand the story.

Mini-Lesson
Monitor Comprehension: Reread
TEACH/MODEL Write the lesson focus
LESSONFOCUS
on chart paper. Explain that children
Rereading
should check to make sure they
helps readers
understand what they are reading. If they understand
information that
are not sure, they can reread a part of
was not clear to
the text aloud. Rereading the text can
them before.
help children to better understand what
the characters do and where they are.
Model using Think Aloud Cloud 8 (page 134) to monitor
comprehension by rereading.
When I read _____,
I had to re-read,
read back, read on . . .
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GROUP WRAP-UP Ask children how rereading helped
them understand the characters in the poem.

AKRAA_TXNA_BM_RD11.indd Page 237 2/10/09 5:51:38 PM user

© Macmillan/McGraw-Hill

Think-Aloud Copying Master 8 237

APPLY Use Think Aloud Cloud 8 to
prompt children to tell something
that they were confused about
in the selection. Then reread the
confusing portions to help children
clarify their understanding.

LESSONFOCUS
Paying attention
to the setting,
what the
characters
do, and the
reasons for
the characters’
actions and
feelings can help
readers better
understand the
story.

Read the first paragraph in “The Surprise
Party.” Say: I ask, who are the characters?
What do they do? The narrator (the person
who is telling the story) tells about a friend
Ron. The narrator and Ron are characters. What do they
do? They play baseball. Then I ask, what is the setting? The
narrator says Ron lives nearby. The setting is the characters’
neighborhood.
PRACTICE/APPLY Distribute Graphic
Organizer 3. Help children label the
columns Character and Setting. Explain
that children can use the Character and
Setting Chart to describe the characters
and settings in the story. As you continue
to read the remainder of “The Surprise
Party,” work with children to complete
the chart.
GROUP WRAP-UP Have children share their completed
charts and use them to retell the story.

Apply these strategies and skills in guided and independent reading.
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Whole-Group Reading
Interactive Read-Aloud/Shared Reading
Super Oscar

Super Oscar

Tell children that you will be reading the
beginning of a new story aloud. Read pages
140–147 aloud. Then use the prompts below to
discuss the pages with children.

• After reading page 146, ask: What happens on Saturdays
in Oscar’s neighborhood? (Everyone gets together for a
picnic in the park with food and games.)

• After reading page 147, say: The text says that a certain

daydreamer forgot to give out the picnic lists. Who is
the daydreamer? What inference can you make about
what he was doing instead? (Oscar. He was probably off
daydreaming instead.)

Read the rest of the story with children. Use the
Shared Reading Routine on page 130 and the
following prompts with children.

• After reading page 155, say: Remember that some stories

have events that could really happen and some events that
could not. What are parts of this story are realistic? (Oscar
could really try to put a picnic together by himself.) What
are some parts that are fantasy? (Oscar could not teach
animals to perform a tune.)

• After reading page 161, say: Turn to a partner and discuss
where Oscar is at the end of the story. What is he doing?
(Oscar is asleep under a table at the end of the story.)

Mini-Lesson

Mini-Lesson

Character and Setting

Monitor Comprehension: Reread

MODEL Ask: How does identifying
character and setting help you better
understand a story? Recall with children
this week’s comprehension skill
(Character and Setting) and lesson
focus. If children need extra support,
review the definition from earlier in the
week. Return to page 143 and model
identifying character and setting. Say:
Oscar is the main character. His name is in
the title and the first sentence in the story
describes him. So far, we have learned that
he is a daydreamer.

LESSONFOCUS
Paying attention
to the setting,
what the
characters
do, and the
reasons for
the characters’
actions and
feelings can help
readers better
understand the
story.

PRACTICE/APPLY Distribute Graphic
Organizer 3. Help children label the
columns Character and Setting. Work with
children to complete the chart as you
read the story.
GROUP WRAP-UP Use the Fiction
Thinkmark (page 135) to discuss the
story so far. Ask children to tell about anything in the story
that surprised them, or that they particularly liked.

MODEL Ask: How does rereading help
LESSONFOCUS
you better understand a story? Recall with
Rereading
children this week’s comprehension
helps readers
strategy (Reread) and lesson focus.
understand
Return to page 143 and model rereading. information that
Say: As I read the story I will check to make was not clear to
them before.
sure that I understand what is happening,
who the characters are, and where they are.
When I am not sure that I understood what I read, I will reread
the text to check my understanding. When I reread this page
I confirm my understanding that Oscar likes to daydream.
PRACTICE/APPLY Distribute the Tri-Fold Book. Read
aloud the directions. Explain to children that they should
fill it in as they read.
GROUP WRAP-UP After reading, ask: Where was each part
of the story set? How would you describe Oscar to a friend?
READER RESPONSE Have children respond to Super
Oscar by writing about helping Oscar as he shops and gets
ready for the picnic. Guide them to imagine that they were
at Oscar’s picnic and describe what they said and did. They
might also use one of the Reader Response Prompts on
page 140 to respond to the story. Children can use the
back panel of their Tri-Fold Book for their response.
OPTIONAL RETELLING For extra support and to increase
language proficiency and comprehension, use Retelling
Cards with children, including ESL children.

Apply these strategies and skills in guided and independent reading.

1 2 0 Balanced Literacy Teacher’s Guide

© Macmillan/McGraw-Hill

Tri-Fold
Book

Directions Have children fold the book along the dotted lines. Provide help as needed writing the selection title on the
front panel. Read aloud the questions and have children write in response. Then have children complete the back panel.
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Skill: Character and Setting

What is the setting in this
part of the story? What is
Oscar doing? Who are the
other characters?

What does Oscar do in the
middle of the story?

Pages 156–157

Skill: Character and Setting

Pages 154–155

Tell about a time when you
reread part of the story
to understand something
better. What did you read?
What did you understand?

Strategy: Monitor
Comprehension: Reread

Page 161

Genre Study

Fiction
TEACH GENRE FEATURES Share with children the key characteristics of the
type of fiction you are studying. Use the Fiction Thinkmarks to identify the
key elements of fiction:

•
• Characters are the people, animals, or things in the story.
• The setting is where a story happens.
• The plot is the events that happen.
• Every story has a beginning, a middle, and an end.
• Some fiction stories are rhyminig stories. The story is written in words that
Fiction is a story with made-up characters and events.

rhyme, but it is still a made-up story.

DISCUSSION STARTERS Use these questions to discuss any fictional
selection:

• What did you think of this story?
• What parts did you like about this story?
• What things did you wonder about?
• Who are the main characters?
• What problems do the characters need to solve?
• Where and when does the story take place?
• What happens at the beginning of the story? In the middle? At the end?
• How do you know this story is fiction?
ACTIVITIES FOR GENRE STUDIES Use these activity prompts to help
children expand their understanding of fiction.

• Have children work in a small group to talk about fiction books they’ve read.
What was their story mostly about? What did they like about their book?
How is their book similar to and different from books other group members
read?

• Have children create a Fiction Genre poster that illustrates the key
characteristics of fiction.

• Have children write or draw their own fiction story.
• Have children write a paragraph that describes a made-up place they would
like to visit. Encourage children to draw the place as well.
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LITERATURE LIST
Student Book
Beth and the Band
Gram and Me
Kitten’s First Full Moon
Whistle for Willie
Super Oscar
Interactive Read-Aloud Anthology
Make Way for Ducklings
Up, Up, Up! It’s Apple-Picking Time
Dance at Grandpa’s
The Trip Back Home
Aunt Minnie and the Twister
Daddy Played Music for the Cows
Joseph Had a Little Overcoat
The Little Engine That Could
The Upside Down Boy
One Monkey Too Many
Classroom Library
Being Friends
Jamberry
A Sock Is a Pocket for Your Toes
How Big Is a Pig?
Chewy Louie
David’s Drawings
Leveled Readers
See the Leveled Reader Database
www.connected.mcgraw-hill.com

Genre Study

Fantasy
TEACH GENRE FEATURES Share with children these key characteristics of
fantasy:

• A fantasy is a made-up story that could not really happen. The characters,
events, or settings are made-up.

• Sometimes part of the story could be real. For instance, a character could

own a dog. That’s real. However, if the dog were a talking dog that wears a
suit, that couldn’t happen in real life. That’s fantasy.

• In many fantasy stories, animals talk and walk and act the same way people
do. They have problems. They make mistakes. They learn how to live in the
world.

• Some fantasy stories are set far in the past or the future.
DISCUSSION STARTERS Use these questions for discussion:

• Who are the main characters? Are they realistic or make-believe? Why?
• What happens in this story that could not happen in real life?
• What is the setting of this story? Could this place exist in real life?
ACTIVITIES FOR GENRE STUDIES Use these activity prompts to help
children expand their understanding of fantasy.

• Have children fold a sheet of paper in half, and tell about a fantasy they read

on each half. What is the story about? What happens that makes it a fantasy?
Then have them circle things that are similar about the stories and underline
things that are different. Children can share their comparisons with the class.

• Have children create a Genre Poster that illustrates the key characteristics of
fantasy. Encourage them to list book titles of the genre on their poster.

• Have children write or draw a story about a pet that they own or would like
to own. Encourage them to make the story a fantasy by having the pet do
something that could not happen in real life.

• Have children work in small groups to write a fantasy story. Prompt them to

LITERATURE LIST
Student Book
Dot and Jabber and the Big Bug
Mystery
Flip
Happy Fall! From Pinwheel Days
The Kite from Days with Frog and
Toad
Olivia
Pam and Sam
The Pigs, the Wolf, and the Mud
Rose Robot Cleans Up
Big Book
If You Took a Mouse to School
Interactive Read-Aloud
Anthology
Beverly Billingsley Borrows a Book
Close Friends
Hilda Must Be Dancing
Classroom Library
The Chick and the Duckling
Diary of a Worm
Duck in the Truck
Frog and Toad All Year
How Do Dinosaurs Say Good Night?
Let’s Go Visiting
Pinwheel Days
Leveled Readers
See the Leveled Reader Database
www.connected.mcgraw-hill.com

include fantastic characters, settings, or events. Then have groups share their
story with the class and explain why it’s a fantasy.

Genre Study
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Genre Study

Folktales, Fairy Tales, and Fables
TEACH GENRE FEATURES Share with children these key characteristics of
folktales, fairy tales, and fables.

• Folktales are made-up stories that take place long ago. Folktales are told all
over the world. Every culture has these stories to share.

• People have told folktales many times over many years. Parents tell them

to their children. One day, they will tell the same folktales to their children.
Folktales often have a message, or lesson about life.

• Fairy tales often tell about kings and queens, princes and princesses. The
stories often have fairies or magic animals.

• Many fairy tales begin with the words “Once upon a time.” This tells that the
story takes place long ago in a setting that is not real. Many fairy tales end
with “They lived happily ever after.” This tells that the character’s problems
are solved and the story is over.

•

Fables are short stories that teach a lesson. Often a fable ends with a moral.
The moral is a sentence that explains the lesson. Many fables are about
animals. The animals speak to one another and sometimes to people.

DISCUSSION STARTERS Use these questions to discuss any folktale, fairy
tale, or fable:

• What kind of old story is this? How can you tell?
• Who are the characters?
• What is the moral, or lesson, of this story?
• Why do you think people have told this story for a long time?
ACTIVITIES FOR GENRE STUDIES Use these activity prompts to help
children expand their understanding of folktales, fairy tales, and fables.

• Have children compare two folktales, fairy tales, or fables from different
cultures. How are the stories alike? How are they different?

• Have children create a Genre Poster that illustrates the key characteristics

of the genre. Encourage them to list folktales, fairy tales, and fables they’ve
read on their poster.

• Have children work in small groups to act out a favorite folktale, fairy tale, or
fable.

• Ask children to draw a scene from a folktale, fairy tale, or fable. Have them

share their drawings with the class and explain why they chose this scene.
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LITERATURE LIST
Student Book
Folktales
Drakes Tail
Little Red Hen
Reading Genres
Folktales
The Fox’s Dinner
Fairy Tales
The Three Feathers
Fables
The Ant and the Dove
Big Book
Folktales
The Three Little Pigs
Interactive Read-Aloud Anthology
Folktales
The Enormous Turnip
The Little Red Hen
The Gingerbread Man
Goldilocks and the Three Bears
The Three Billy Goats Gruff
The Three Little Pigs
Turtle’s Race with Beaver
Fairy Tales
Cinderella
Jack and the Beanstalk
Fables
Anansi Saves Antelope
The Rooster and the Fox
The Town Mouse and the Country
Mouse
The Tortoise and the Hare
The Boy Who Cried “Wolf”
The Ant and the Pigeon
Leveled Readers
See the Leveled Reader Database
www.connected.mcgraw-hill.com

Genre Study

Nonfiction
TEACH GENRE FEATURES Share with children these key characteristics of
nonfiction texts:

• Nonfiction gives information and facts about a topic. Nonfiction tells about

real people, places, or things. The information is not made up. The title and
the first paragraph usually tell what the text is about. The middle part tells
more about the topic. The last paragraph summarizes the topic or tells what
the author thinks is important. Nonfiction selections often have pictures.
Captions give more information about the pictures.

biography,, or the story of a real
• One type of nonfiction selection is a biography

person’s life told by another person. For example, an author of a biography of
George Washington tells readers facts about Washington’s life. Sometimes an
author will also share opinions or provide interesting details.

DISCUSSION STARTERS Use these questions to discuss any nonfiction text:

• What is the topic of this nonfiction selection? What facts do you learn?
• What question would you like to ask the author? What would you like to know
more about?

• Is the nonfiction selection a biography? How can you tell? If it is, retell the most
important events in your own words.

• If this is a biography, how does the author feel about this person? Use text clues
to support your answer.

ACTIVITIES FOR GENRE STUDIES Use these activity prompts to help
children expand their understanding of nonfiction.

• Group children and have them discuss nonfiction books they’ve read. What
is the topic of each book? How are the books alike? Did children like the
books they read? Why or why not?

• Have children create a Genre Poster that illustrates the key characteristics of

the genre. Encourage them to list nonfiction selections they’ve read on their
poster.

• Have children write or draw their own nonfiction text to tell a few facts about
their favorite animal. What important facts will they include? How will they
help the reader learn about the animal?

• Have children write or draw a biography of a person in their family. Remind
children to ask the person questions as a way of conducting research.

LITERATURE LIST
Student Book
Animal Moms and Dads
Animal Teams
César Chávez
Ellen Ochoa in Space
How You Grew
Masks! Masks! Masks!
On the Map
Rules at School
Run! Jump! Swim!
Soccer
Signs We See
Stormy Weather
A Tiger Cub Grows Up
What Pets Need
The Wright Brothers
Meet Ben Franklin
Reading Genres
The First Railroad in Texas
The Life of Abraham Lincoln
How to Make a Bird Feeder
Interactive Read-Aloud Anthology
All Kinds of Families
Digging for Clues
Daytime Bedtimes
Habitats: Where Animals Live
I’m Growing Up!
The Power of Weather
Space Food
What Kind of Scientist Are You?
Zoo Baby Boom
Alexander Graham Bell
Johnny Appleseed
One Giant Leap
Classroom Library
Clinging Seahorses
A Kangaroo Joey Grows Up
Magnificent Monarchs
Lots and Lots of Zebra Stripes
The Sun: Our Nearest Star
Leveled Readers
See the Leveled Reader Database
www.connected.mcgraw-hill.com
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Genre Study

Poetry
TEACH GENRE FEATURES Share with children these key characteristics of
poetry:

• A poem uses words in special ways. The words help you see a picture in your
mind.

• A poem uses sensory words. Sensory words tell about things that you feel or
hear or smell or taste.

• In a poem, words often rhyme. Words that rhyme have the same end sound,
like way and day
day..

• A poem uses words that sound good together. Some words that sound good
together begin with the same sound.

• A poem uses words to make rhythm. Lines with few words can make the
rhythm fast. Lines with many words can make the rhythm slow.

DISCUSSION STARTERS Use these questions to discuss any poem:

• What pictures does this poem create in your mind?
• Are there any rhyming words in the poem? What are they?
• Does this poem have a fast rhythm or a slow rhythm?
• How does the poem make you feel?
ACTIVITIES FOR GENRE STUDIES Use these activity prompts to help
children expand their understanding of poetry.

• Have children write their own poem, and draw to illustrate their poem. Have
them share their poem with a partner.

• Have children create a Genre Poster that illustrates the key characteristics of
the genre. Encourage them to list poems they’ve read on their poster.

• Have children listen while you read a few favorite poems. Ask children how
the poems were typical of the genre.

• Have an in-class poetry reading. Encourage children to share orally their
favorite poem that they’ve read or written with the rest of the class.

126

Balanced Literacy Teacher’s Guide

LITERATURE LIST
Student Book
Guess What!
Over in the Meadow
Kids’ Poems From Around the
World
Where?
Gray Goose
Dancing Paper
Reading Genres
Rain
Waves
Round Fruits
My Grandpa’s Farm
Interactive Read-Aloud
Anthology
Foal
Growing Old
Hey, Bug!
Hide and Seek Shadow
Icy
Just Watch
London Bridge
Mary Had a Little Lamb
My Shadow
Showers
We’re Going on a Bear Hunt

Genre Study

Plays
TEACH GENRE FEATURES Share with children these key characteristics of
plays:

LITERATURE LIST

• A play is a story that is meant to be acted out in front of people.
• A play is made up of different parts. All of the parts work together to tell a

Student Book
Smile, Mike!

story.

• The list of characters at the beginning of a play tells who the characters are.
• The people who play the parts of the characters are called actors.
• A play is told mainly through the words the characters speak. It can be read
aloud or acted out.

• The dialogue is the lines of text the characters speak in the play. The
characters’ names appear before the lines they speak.

•

When you take part in a play, remember to read the character’s words the
way you think the character might say them.

Interactive Read-Aloud
Anthology
Fooba Wooba John
I Speak, I Say, I Talk
Look at Me Now!
Shadow Dance
Supper with the Queen
That Goat Has GOT to Go!
Leveled Readers
See the Leveled Reader Database
www.connected.mcgraw-hill.com

• Some plays have a narrator. The narrator tells the audience what is
happening in the play.

• The setting is where and when the play takes place.
DISCUSSION STARTERS Use these questions to discuss any play:

• Who are the characters in this play? What costumes would actors need to
perform these characters?

• What is the setting of this play?
• What was your favorite part of this play?
ACTIVITIES FOR GENRE STUDIES Use these activity prompts to help
children expand their understanding of plays.

• Have children create an advertisement for a play they’ve read or heard. What
do they want people to know about this play? Why should others read this
play? Have children share their completed ads with the class.

• Have children draw a Genre Poster that illustrates the key characteristics of
the genre. Encourage them to list plays they’ve read on their poster.

• Group children and have them “write” and perform their own play.
• Have children perform a play they’ve read or listened to. Encourage children
to play with their play!

Genre Study
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Text Features
Text Features Mini-Lessons
Mini-Lesson

Mini-Lesson

Photographs

Charts and Diagrams

EXPLAIN Explain that photographs are pictures taken
with a camera. Photographs show real people, places, and
things. They give more information about what you are
reading.

EXPLAIN Explain that charts and diagrams are ways of
organizing information. A chart usually shows information
in rows and columns. This makes it easy to read and
compare the information. A diagram is a picture that
shows the parts of something and helps us to locate
information. A diagram usually has labels that identify the
parts. The title of a chart or diagram helps explain what it
shows.

DISCUSS Use these questions to discuss any photograph.

• What does this photograph show?
• What information do you learn from the photograph
that you do not learn from what you read?

• How does the photograph help you understand what
you read on this page?

Use these selections to teach about photographs:
Rules at School
A Bottle Takes a Trip
Chinese New Year
The Wright Brothers
A Close Look
Seeing-Eye Dogs
Run! Jump! Swim!

DISCUSS Use these questions to discuss any chart or
diagram.

• What is the title of this chart/diagram?
• What information is presented in this chart/diagram?
• How does this chart/diagram help you better
understand what this selection is mostly about?

Use these selections to teach about charts and diagrams:
The Wright Brothers
Healthy Eating
Seasons

Mini-Lesson

Mini-Lesson

Labels and Captions

Lists

EXPLAIN Explain that labels are one or two words
that help explain pictures. Labels are usually found
close to what they’re telling about, and might have an
arrow pointing to a part of a picture. Captions are short
descriptions that tell about pictures. A caption is usually
found below the picture it tells about. Captions and labels
give more facts about what is shown in a picture.

EXPLAIN Explain that a list is a series of things written in
order. Sometimes lists are numbered, but they can also just
use bullets or other symbols to show the items in the list.
Most lists have a title that helps us know what the items
have in common or are helping us do or remember.

DISCUSS Use these questions to discuss any label or
caption.

• What information do you learn from this label/caption?
• How does this label/caption help you understand the
picture better?

• How does this label/caption help you understand what
this book is mostly about?

Use these selections to teach about labels and captions:
Busy As a Bee
Ellen Ochoa In Space
The World of Insects
Run! Jump! Swim!

128

Balanced Literacy Teacher’s Guide

DISCUSS Use these questions to discuss any list.

• What do all of the items on this list have in common?
• What information do you learn from this list that you do
not learn from what you read?

• How does this list help you better understand what this
selection is mostly about?

Use these selections to teach about lists:
Chinese New Year
Seeing-Eye Dogs
What Pets Need

How Do I Use the Balanced Literacy Tool Kit?
There are suggestions in the weekly lessons for using the materials in the tool kit, but the tools
are endlessly adaptable. Introduce and model how to use each tool with the whole group.
Then use the tool with small groups. As children become comfortable with the tools, they can
use them during independent reading. After introducing a tool, display it in the classroom
for reference. Give children their own copy of each tool. They can keep the tools in their own
literacy tool kit that they build over the course of the year and refer to when needed.

Inside the Tool Kit
130

Shared Reading
Literature Circles

232

132

Think Aloud Clouds

133

Thinkmarks

135

These prompts are designed to be used in sequence during Literature Circles. Use Card 1
for Discussion 1, Card 2 for Discussion 2, and so on. Hand out the cards to children in
advance to help them prepare and encourage them to add their own questions.
This manipulative tool helps children make their thinking visible. Each cloud
focuses on a different comprehension strategy.
Use the Fiction and Nonfiction Thinkmarks after reading to help children think
through the key elements of a story or text. Children can also use the Thinkmarks to
help them retell what they’ve read.

Summarize Tools

Dear Diar
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✄
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y
These fiction and nonfiction tools can be used as prompts when children
are
Write
a diary entry as
if you were a
character in yo
orally summarizing, as a writing frame, and as a frame for creating mini-books.
ur book

Use this manipulative to explain author’s purpose. Display the pie in
and have children place self-stick notes listing books they’ve read in the appropriate
part of the pie or have children list books on their own copy of the pie.

Literacy Extension Activities

These activity cards give children additional options for responding to literature.
Interview

Reader Response Prompts

Use these prompts after reading to have children respond in
response journal, or as discussion starters.
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SETTING

NONFICTION
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Directions Use these Thinkmarks with children to introduce the
key elements of fiction and nonfiction.

A12_BLG_EM_TM_ST.indd 135

136

Literacy Exten
sion
Activities

✄

FICTION

What are the details?

CONNECTIONS
What connections can you make?
(text to text; text to self; text to
world or others)

Dear Diary
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Directions Use these Summarize Tools to prompt children
to summarize fiction and nonfiction selections.

9/21/10 3:
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Directions Cut
out these card
s and use for
literature resp
onse.
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Reading Routines
Interactive Read-Aloud
Interactive Read-Alouds provide a model of fluent reading,
build children’s listening comprehension, and help
develop their vocabulary.

Prepare

• Choose a read aloud story and pre-read the selection.
• Identify what background knowledge needs to be
•

developed.
Highlight places to stop and ask questions, make
predictions, or model using comprehension strategies
and skills.

Before Reading

• Introduce the selection. Read the title and the author’s
•
•
•

and illustrator’s names. Review the genre.
Activate prior knowledge on the selection topic.
Set a purpose for reading.
Have children make predictions about the selection.

Shared Reading
During Shared Reading, teachers can build and extend
comprehension of the text, develop vocabulary, and
explicitly teach decoding strategies in context.

Prepare

• Select a text that includes a teaching point based on the
•
•

Before Reading

• Build background knowledge on the topic of the text.
• Set a purpose for reading.
• Have children make predictions after they preview the
•

During Reading

• Read the selection aloud with expression.
• Stop periodically to ask questions and make/confirm
•

predictions.
Use “Think Alouds” to model strategies and skills as you
read.

After Reading

• As you discuss the selection, have children apply the
•
•
•

skills or strategies you modeled during the Read-Aloud.
Use the Fiction or Nonfiction Thinkmarks (page 135) to
guide discussion.
Check children’s understanding by asking them to think
aloud. Use the Think Aloud Clouds (pages 133–134) as
prompts.
Invite children to make connections to their experiences,
other texts, and the world.
Have children fill in Story Maps or Graphic Organizers to
demonstrate their understanding of the story.
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needs of the children.
Highlight places to stop, ask questions, or model
comprehension strategies.
If you are reading a longer selection, choose a stopping
point for the day’s lesson.

cover, title, and photographs/illustrations.
Identify the genre of the selection. Invite children to
share what they know about the genre.

During Reading
You may want to read the text the first time with few
stops. Then reread the text, stopping to discuss and model
comprehension strategies and skills. Use prompts to
model problem-solving as you read:
What word would sound right here? Do we say it that way?
What letter does the word start with? Does it look right?
Can you use the picture to help you figure out this word?
What is happening in the selection?

After Reading

• Discuss the selection with children. Return to the
•
•

purpose you set for reading and use the Fiction or
Nonfiction Thinkmarks (page 135) to guide discussion.
Have children respond to the text. See the Reader
Response Prompts (page 140) or Literacy Extension
Activities (pages 138–139) for suggestions.
Place Shared Reading books in baskets for children
to choose as independent reading or in a Read-Along
center.

Reading Routines
Guided Reading

Literature Circles

Guided Reading enables teachers to work with a small
group of children to help them learn strategies for reading.

Literature Circles are one way for children to apply what
they are learning about reading. With the right support,
children of all levels can carry on meaningful conversations
about books.

Before Reading

• Provide a book to each child in your small group.
• Read the front and back covers and point out the
•
•

photographs/illustrations. Have children make
predictions about the book.
Identify the genre of the selection. Invite children to
share what they know about the genre.
Introduce any essential or unusual vocabulary.

During Reading

• Have children whisper-read or read silently. Observe

children as they read, providing support when needed.
Note how children use the three cueing systems as they
read:
Semantics: Using their background knowledge to
uncover meaning.
Syntactics: Understanding the structure of the language.
Graphophonic: Understanding the relationship
between letters and sounds to make meaning of words.

After Reading

• Use your assessment to plan mini-lessons to review any
•
•
•

skills or strategies with which children need help.
Have children reread the text to build fluency and
comprehension.
If appropriate, have children write about the selection
using one of the Reader Response Prompts (page 140)
or complete one of the Literacy Extension Activities
(pages 138–139).
Place Guided Reading books that have already been
read in baskets for children to choose as independent
reading.

Prepare

• Set up small heterogeneous or homogeneous groups of
•
•
•

three to six children.
Select book options for Literature Circles. The choices
might be linked by author, theme, or genre.
Decide how long children will have to read the book and
how many times you want groups to meet.
Preview the books choices with children and have each
group pick a book together.

Before Reading

• Meet with each group to review the rules and processes

•
•

for literature circles. Hand out and read the Literature
Discussion Prompts (page 132) with children.
Encourage them to generate additional questions.
Model the use of any tools that you want children to use
during independent reading.
Assign a leader for each group. The leader will initiate the
discussion and make sure that everyone participates.
If children are going to complete an extension activity
as part of their Literature Circle, discuss the project
requirements before children begin reading.

During Literature Circles

• Children meet to discuss the book. Have them use the
•
•

Literature Discussion Prompts as discussion starters.
Observe groups as they meet. For children who need
more support, help facilitate the discussion.
Children can also use Literature Circle time to work on
their extension activity.

After Reading

• Have Literature Circle groups present their extension
activities to the class.

Reading Routines
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Nonfiction Literature Circle

Fiction Literature Circle

Discussion 1

Discussion 1
1. What has happened in the story so far?
2. How would you describe the main
character?
3. What do you think will happen next in
the story? How do you know?

1. How do you know that this book is
nonfiction?
2. What questions do you have about this
topic?
3. What information do you think you’ll
learn by reading this book?

Fiction Literature Circle

Nonfiction Literature Circle

Discussion 2

Discussion 2

1. What were the most important things

1. What interesting things have you

that happened in this part of the story?
2. What problem does the character

learned so far?
2. How do the pictures help you

have? How could the character solve

understand what this book is mostly

the problem?

about?

3. What have you learned about the main
character?

3. What is one question you have about
what you’ve read so far?

Fiction Literature Circle

Nonfiction Literature Circle

Discussion 3

Discussion 3

1. What happened in the end of this

1. What do you think the author wanted

story?

you to learn from this book?

2. What part of the book did you find
most surprising, funny, or sad?

2. What important information would you
include in a summary of this book?

3. How is the main character in this

3. Did you find answers to your questions

book like other characters you’ve

as you read? If not, where else could

read about?

you find answers?
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Literature
Discussion Prompts

© Macmillan/McGraw-Hill

Directions Share these prompt cards with children
for use during Literature Circle discussions.

Think Aloud Cloud 2
Make Connections

Think-Aloud Copying Master 2 23

I figured out
_____ because . . .

Think Aloud Cloud 3
Visualize

/Volumes/114/MHS00091/work%0/indd%0/Grad

Think Aloud Cloud 4
Make Inferences/
Draw Conclusions

© Macmillan/McGraw-Hill
© Macmillan/McGraw-Hill

I made a
connection when . . .
© Macmillan/McGraw-Hill

Think-Aloud Copying Master 3

Think Aloud
Clouds

© Macmillan/McGraw-Hill

232

/Volumes/114/MHS00091/work%0/indd%0/Grade
AKRAA_TXNA_BM_RD11.indd
K/BM_Pages
Page 233 2/10/09 5:51:31 PM user

Think-Aloud Copying Master 1

I was able
to picture
in my mind . . .

230

Think Aloud Cloud 1
Ask Questions

I wonder . . .
AKRAA_TXNA_BM_RD11.indd Page 232 2/10/09 5:51:29 PM user

Directions Cut out and glue each Think Aloud Cloud
to card stock. Attach a craft stick for a handle.

© Macmillan/McGraw-Hill

Think-Aloud Copying Master 4 23

Think Aloud Clouds
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Think Aloud Cloud 6
Determine Importance
in Text
Think-Aloud Copying Master 6 235

When I read _____,
I had to re-read,
read back, read on . . .

Think Aloud Cloud 7
Summarize

Think Aloud
Clouds

/Volumes/114/MHS00091/work%0/indd%0/Grade K/BM_Pages

Think Aloud Cloud 8
Monitor Comprehension

© Macmillan/McGraw-Hill
© Macmillan/McGraw-Hill

I thought _____
was important in this
text because . . .
© Macmillan/McGraw-Hill

Think-Aloud Copying Master 7

© Macmillan/McGraw-Hill

236

/Volumes/114/MHS00091/work%0/indd%0/Grade
AKRAA_TXNA_BM_RD11.indd
K/BM_Pages
Page 237 2/10/09 5:51:38 PM user

Think-Aloud Copying Master 5

This was mostly
about . . .

234

Think Aloud Cloud 5
Analyze Text Structure

I noticed the
author used . . .

KRAA_TXNA_BM_RD11.indd Page 236 2/10/09 5:51:36 PM user

© Macmillan/McGraw-Hill
Think-Aloud Copying Master 8 237

Directions Cut out and glue each Think Aloud Cloud
to card stock. Attach a craft stick for a handle.

✄

NONFICTION
Thinkmark

FICTION
Thinkmark

THE TOPIC
What is this text
mostly about?

SETTING
Where did this take place?
What time did this take place?

SEQUENCE OF INFORMATION
What order does the author give us
the information in this text?

CHARACTERS
Who are the main characters?
Who are the other characters?
How did
change from the
beginning to the end of the story?

BIG IDEA and DETAILS
What is the BIG idea?
What are the details?

SEQUENCE OF EVENTS
What happened in this story?
First, Then, Next, . . . Finally

KEY VOCABULARY
What are the KEY WORDS
in this text that relate to the topic?

PLOT
What was the problem?
What was the solution?
Someone, Wanted, But, So, Then . . .

CONCLUSIONS
What did you infer / conclude?
What are the most important things
you learned?

CONCLUSIONS
What did you infer / conclude?
What did you predict would happen?
What did happen?

AUTHOR’S PURPOSE
What is the author’s purpose(s)
for writing this text?

AUTHOR’S PURPOSE
What is the author’s purpose(s)
for writing this text?
What is the message or theme of this story?

CONNECTIONS
What connections can you make?
(text to text; text to self; text to
world or others)

CONNECTIONS
What connections can you make?
(text to text; text to self; text to
world or others)
© Macmillan/McGraw-Hill

Thinkmarks

Directions Use these Thinkmarks with children to introduce the
key elements of fiction and nonfiction.

Thinkmarks
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✄

NONFICTION

FICTION

This was mostly about . . .

This was mostly about . . .

SOMETHING

SOMEONE

PURPOSE
(What it does / Why it
exists . . .)

WANTED

BUT

BUT

THEN

SO

SO . . .

THEN . . .

© Macmillan/McGraw-Hill
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Summarize
Tools

Directions Use these Summarize Tools to prompt children
to summarize fiction and nonfiction selections.

h
t
u
A

u
r
P
p
s
’
ose
r
o
to tell

to teach
to show

I

to explain

nform

to report

to amuse

to argue for
or against

P

to influence

ersuade

E

to amaze
to shock

ntertain

to bring
out emotions

© Macmillan/McGraw-Hill

to sway
to convince

Pie

Author’s
Purpose Pie

Directions Help children cut out and
attach the pie to a paper plate.

Author’s Purpose Pie

137

Read This!

Dear Diary

Write a letter to a friend telling why

Write a diary entry as if you were a
character in your book. Tell about what
you (the character) did today. Where
did you go? Who did you see?

they should read the book you read.
Tell two or three reasons why they
would like this book. Use details from
the book to support your reasons.

Interview a Character

Change It!

Choose a character from your book.

Write a new ending for the story you

Write three questions that you would

read. List some possible events that

ask that character if you had a chance

could also happen in your book to

to meet him or her in person.

build up to your new ending.

Drama, Drama, DRAMA!!
Rewrite your favorite part of the book
you read as a play. Be sure to tell how
each character should act and where
the events take place. Then act out
your play with your classmates.

Fictional Friend
Which character(s) from the book
would you want to be friends with?
Why? Write or draw to tell what you
would do together.

© Macmillan/McGraw-Hill
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Literacy Extension
Activities

Directions Cut out these cards and use for
literature response.

Talk Show
In a small group, write a talk show
for a book that you have all read.
Have one person act as the talk show
host. The other group members can
be characters from the book. Write
interview questions for the characters.

It’s Puzzling
Create a word search puzzle using
vocabulary words from your book.
Choose words that were new to you
when you began reading the book.

Perform your “talk show” for the class.

Travel Ad
Create a travel ad for a setting in a
book that you read. Draw and write
to convince other people to visit
your setting.

Mapmaker
Draw a map of the important places
in the book. Be sure to label the
places. Add a key to show the page
numbers where the places are
mentioned in the book.

It’s a Fact!

Flashy Facts

What was the most interesting fact

Create flash cards to share what you

you learned from reading this book?

learned from a nonfiction book. Draw

Create a poster telling about the fact.

a picture of what you learned on the

Write the fact, and tell why you think

front of the card. Write to tell about the

it’s interesting. Add drawings about

picture on the back of the card. Share

the fact, too.

your fact flash cards with friends.
© Macmillan/McGraw-Hill

Literacy Extension
Activities

Directions Cut out these cards and use for
literature response.

Literacy Extension Activities
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Reader Response Prompts
1. Before reading this book, what predictions did you make?
2. Asyouread,whatdidyoupictureinyourmind?
3. Whichcharactercanyouconnectwiththemostinthestory?Why?
4. Whathaveyoudonethatissimilartowhatthesecharactersdid?
5. Howaretwoofthecharactersinthisbookdifferent?Howaretheyalike?
6. Whateventsandpeoplecausedthemaincharactertochange?
7. Whichcharacterwouldyouliketohaveasafriend?Why?
8. Whatproblemdoesthemaincharacterface?Howisitsolved?
9. Whatisthesettingofthestory?Howdoyouknow?
10. Howdoesthesettingofthestorycontributetothemood?
11. Whathappenedinthebeginning?themiddle?theend?
12. Whatdidyoureadaboutfirst?next?last?
13. Whatdidyoureadthatsurprisedyou?
14. Whatwasthemostinterestingeventorfactyoureadinthisbook?
15. Whathaveyoulearnedinthisbookthatwillbehelpfultoyouinthefuture?
16. Whateventinyourlifedoesthisbookremindyouofandwhy?
17. Howdoesthepartthatyoureadtodayfittogetherwiththepartsthatyoureadearlier?
18. Whatpriorknowledgehelpedyouunderstandthisbookbetter?
19. Whichpartofthisbookwouldyouliketogobacktoandre-read?Why?
20. Whichpartofthisbookareyouhavingthemostdifficultyunderstanding?Why?

22. Doyouthinkthetitleofthisbookisagoodone?Whyorwhynot?
23. Howdoesthisbookcomparetoanotherbookyouhavereadbythesameauthor?
24. Whatmessagedoestheauthorwantthereadertoget?

© Macmillan/McGraw-Hill

21. Whatstrategydidyouusetoclearupanyconfusionyouexperiencedasyouwerereading?

25. Whydoyouthinktheauthorwrotethisbook?
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Reader Response
Prompts

Directions Usethesepromptstohelpchildren
respondtoliterature.

